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SECTION ONE:
Executive Summary
A BRIEF HISTORY OF AUC
The American University in Cairo (AUC) is an independent, nonprofit institution offering English
language, American-style liberal arts and professional undergraduate and graduate education to students
from Egypt, the region, and around the world. In Egypt, AUC operates within the framework of a 1975
protocol with the Egyptian government; this protocol is based on a 1962 cultural relations agreement
between the Egyptian and the U.S. governments. In the United States, the University is licensed to grant
degrees and is incorporated by the State of Delaware.
AUC was founded in 1919 as both a preparatory school and a university by a group of Americans devoted
to education and service in the Middle East. Its founding president, Dr. Charles Watson, wanted to create
an English-language university based on high standards of conduct and scholarship and to contribute to
the intellectual growth, discipline, and character of the future leaders of Egypt and the region. At first an
institution only for males, AUC enrolled its first female student in 1928, the same year the first university
class graduated. In 1950, AUC added its first graduate programs to its ongoing bachelor of arts, bachelor
of sciences, graduate diploma, and continuing education programs, and in 1951, phased out the
preparatory school program. By the mid-1970s, the University offered a broad range of liberal arts and
sciences programs. In the following years, the University added bachelors, masters, and diploma
programs in engineering, management, computer science, journalism and mass communication and
sciences programs, as well as establishing a number of research centers in strategic areas, including
business, the social sciences, philanthropy and civic engagement, and science and technology. AUC now
offers 35 bachelor’s degrees, 43 master’s degrees, and doctoral degrees in applied sciences and
engineering in addition to a wide range of graduate diplomas in five schools: Business, Global Affairs and
Public Policy, Humanities and Social Sciences, Science and Engineering, and the Graduate School of
Education.1
Academic program enrollments have grown to more than 5,300 undergraduates with an additional 1,300
graduate students (fall 2012). Adult education expanded at the same time and now serves more than
18,000 students each year in non-credit courses and contracted training programs offered through the
School of Continuing Education. In addition, AUC currently provides non-degree studies to nearly 300
students. Eighty-nine percent of AUC students are Egyptian, with the remaining 11% comprised of
nationalities from around the world.2
Long considered a leader in higher education in the region, the University has sought national, regional,
and international accreditation as a means of fostering excellence in governance and academics. In
addition to its accreditation by the Middle States Commission on Higher Education, AUC is the first
university in Egypt to receive accreditation from Egypt’s new National Authority for Quality Assurance
and Accreditation in Education (NAQAAE) at the institutional level, and the School of Sciences and
Engineering at the school level. In addition, many of AUC’s academic programs have received
specialized accreditation (Appendix One).
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A list of AUC’s undergraduate and graduate programs is available in the University’s Course Catalog.
Detailed statistics on AUC’s enrollment and faculty and student profile are available in the University’s annual
Fact Book and Profile.
2
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For most of its nearly 100-year history, AUC was located in the heart of downtown Cairo, a city of more
than 18 million people and the largest urban area of the Middle East and North Africa. The nine-acre
campus, which covered parts of five city blocks, was crowded and fragmented. In 1997, the University
decided to relocate the campus to the planned community of New Cairo and use the opportunity of
building a campus from scratch to create a “City of Learning”, designed to embody the University’s
liberal arts tradition and provide room for growth. The University launched a very successful $100
million comprehensive capital campaign in 2003 to raise construction funds as well as additional monies
for scholarships, professorships, and other strategic areas. In 2008, the University moved its academic
programs from its downtown campus to a purpose-built 260-acre campus in the Cairo suburbs. The
downtown campus was refurbished to accommodate the growing continuing and professional education
programs.
Since its move to the new campus, the University has explored ways to make best use of the beautiful,
state of the art facilities and to offset any challenges that resulted from the move – for academic and cocurricular programs, students, faculty, staff, and the community surrounding the Tahrir campus. Egypt’s
January 25th revolution and the resulting political, economic, and social upheaval has greatly affected the
entire AUC community but has also reinforced the importance of AUC’s mission and the role it plays in
the region. The University’s strategic plan for 2014-2016, “Catalyst for Change”, seeks to build on the
opportunities provided by the new landscape and serve the region in increasingly important ways.
MISSION STATEMENT AND STRATEGIC PLAN
In 2009, AUC revised its mission to streamline it and to re-affirm its commitment both to the liberal arts
and its historical focus on excellence in teaching, research, and service to Egypt and the international
community. In 2010, the University added a vision statement and articulated a set of core values to help
guide planning and decision-making.
Mission
The American University in Cairo (AUC) is a premier English-language institution of higher learning.
The University is committed to teaching and research of the highest caliber, and offers exceptional liberal
arts and professional education in a cross-cultural environment. AUC builds a culture of leadership,
lifelong learning, continuing education and service among its graduates, and is dedicated to making
significant contributions to Egypt and the international community in diverse fields. Chartered and
accredited in the United States and Egypt, it is an independent, not-for-profit, equal-opportunity
institution. AUC upholds the principles of academic freedom and is dedicated to excellence.
Vision
Our vision is to be a world-class university internationally recognized for its leadership and excellence in
teaching, research, creative expression, and service.
Values







Excellence: We continually strive to be among the best in all we do: in teaching, research, creative
expression, service to our communities, and service to each other in our daily interactions.
Diversity: We seek to treat all individuals with dignity and fairness and to promote understanding
and respect for diversity of perspectives, traditions, and experiences.
Social Responsibility: We are committed to exploring the challenges that confront Egypt, the region,
and the world and to using our intellectual and creative capabilities to address these challenges,
serve our communities, and have a positive and sustainable impact on development, business, the
environment, and society.
Integrity: We believe that individuals are accountable for their actions, and, as members of a
community, our individual actions have an impact on others. We are stronger as a community when
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we reflect on the consequences of our decisions and actions and we uphold the principles of academic
integrity, including fairness, accountability, and honesty.
Lifelong Learning: We believe that the pursuit of knowledge, understanding, and personal and
professional development should continue throughout one’s lifetime.

In addition, shortly after the January 25th revolution, AUC revised and consolidated its strategic planning
goals from its initial 2011-2013 strategic plan -- Educational Excellence, Research Impact, Global
Experience, Community Service, and Institutional Quality -- to reflect the University’s desire to increase
engagement and to better address the opportunities and challenges in its new environment. The following
are the University’s re-focused priorities:

1. Education for Citizenship and Service: We believe that a sound education not only prepares
students for professional success but also for responsible citizenship and community engagement. The
liberal arts tradition, with its emphasis on the broad education of a common core curriculum and the
experiential learning of rich extracurricular programs, strengthens the curiosity and courage of AUC
graduates, and promotes civic participation.
2. Research Reflecting Innovation and Impact: AUC is a source of insight and inspiration in many
fields, and we expect our faculty and students to participate in scientific, scholarly or artistic
production. We particularly emphasize those domains in which there is the prospect of a tangible
effect on the development of disciplinary knowledge or the enhancement of societal welfare.
3. Outreach Enhancing Engagement and Access: We are dedicated to serving communities in Egypt
and around the world through extension and outreach programs that bring University expertise and
insight to a wider public, that profit from our convening power, and that serve to inform and
enlighten public discourse, enhance access to information and knowledge, and enrich artistic and
intellectual life.
4. Management with Sustainability and Integrity: We are committed to managing the operations of
the University so as to reflect and foster the values we teach our students and expect in our faculty
and wish to exemplify in Egypt. Our institutional practices should exhibit a commitment to
environmental, social and fiscal responsibility, and we should observe the highest standards of
integrity in the workplace and in our dealings with vendors, clients, and other constituents.
ADMINISTRATIVE STRUCTURE
The American University in Cairo is governed by a prominent, highly committed board of trustees whose
members are drawn primarily from business, philanthropic, and political circles in the US, Egypt, and the
Arab region. The board, in turn, appoints the University’s president. The divisional structures of the
University include the Office of the President and areas of the Provost (Academic Affairs), Finance and
Administration, Institutional Advancement, and Student Affairs. The University’s organizational chart is
available in Appendix Two.
MAJOR INSTITUTIONAL CHANGES SINCE 2008
With its move to a new location in 2008, the University made a number of extensive and necessary
changes throughout the institution as it settled in its new location. That process of change is ongoing, as
the University continues to assess the impact of the move on its operations and its community and to
make the adjustments needed to enhance the educational experience for its students. In addition, the
social, cultural, economic, and infrastructural changes following the January 25th revolution in 2011
required the University to be very nimble and flexible in responding to the challenges as they occurred
and to the opportunities inherent in the new environment.
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Facilities
In August 2008, AUC moved from its fragmented and crowded nine-acre campus on Tahrir Square in
central Cairo to a purpose-built 260-acre campus in the Cairo suburbs. The relocation of the main campus
was accompanied by the expansion and reorganization of several academic programs and administrative
units. In addition, the University refurbished the downtown campus to accommodate a growing
continuing education program. The University notified Middle States of this move in a substantive
change report in March 2009.
Organizational Structure and Academic Programs
Also in March 2009, AUC reported to Middle States that we had established a Graduate School of
Education, offering a certificate program for teachers and administrators and housing the new Middle
East Institute of Higher Education. The School of Continuing Education (formerly the Center for Adult
and Continuing Education) was restructured with the appointment of a new dean reporting directly to the
Provost. In addition, the School of Business, Economics, and Communication was reorganized into two
schools: the School of Business and the School of Global Affairs and Public Policy.
In February 2010, AUC’s board of trustees approved the University’s first doctoral programs, in applied
sciences and engineering; the University welcomed the first class of doctoral students the following
August. These programs were carefully selected to address unmet demand and build on existing faculty
strengths as well as expand AUC’s commitment to graduate education and research.
In April 2013, the president announced the creation of the Academy of Liberal Arts, a new administrative
unit that gathers together the instructional faculty whose principal responsibilities are in the foundational
programs of the undergraduate curriculum. Effective fall 2013, the Academy will house and administer
AUC's Freshman and Academic Bridge programs, as well as programs in English and Arabic language
instruction. The Academy is under the supervision of the dean of undergraduate studies, as are the Core
Curriculum, Undergraduate Research and Community-Based Learning offices, the Core Fellows program,
and the newly reorganized Academic Advising Center. The Academy is comprised of three departments
moved from the School of Humanities and Social Sciences: the Department of Rhetoric and Composition,
the Department of English Language Instruction, and the Department of Arabic Language Instruction.
The MA programs previously offered by the Arabic and English Language Institutes remain in the School
of Humanities and Social Sciences and have been combined to form a new academic unit, the Department
of Applied Linguistics.
There have also been several management changes since 2008, including the appointments of new vice
presidents for planning and administration, institutional advancement, and finance. In 2011, the
University appointed AUC’s provost, Lisa Anderson, as president and selected the dean of the School of
Sciences and Engineering as provost. Following the new provost’s death in fall 2012, the University
appointed the dean of graduate studies as interim provost.
In late fall 2012, President Anderson announced the consolidation of the Finance and Planning
Administration areas to a single area, Finance and Administration, to reduce redundancy, increase
accountability, and streamline business processes. The vice president for planning and administration was
promoted to the position of executive vice president for finance and administration. With the resignation
of the vice president for finance, that position was retired, and all of the responsibilities of that position
were assumed by the EVP. The Office of Institutional Research, the legal advisor, and the Internal Audit
Office moved to the president’s area. At the same time, the administration of the New York Office, which
had reported directly to the president, moved to the consolidated Finance and Administration area.
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Class Schedule
In 2009, AUC made a change to its weekly class schedule to facilitate engagement in co-curricular
activities, community-based learning, linkages, research, and interaction made more difficult by the move
away from downtown Cairo. The new schedule, called "2+2", requires most classes to meet for 75
minutes twice a week (Sundays/Wednesdays or Mondays/Thursdays), rather than the previous 3+2 class
schedule where classes either met for 50 minutes three times a week or for 75 minutes twice a week.
Fiscal Year
In February 2011, the board of trustees approved a shift in AUC’s fiscal year from September 1-August
31 to July 1-June 30. The move to the new fiscal year will be effective starting July 1, 2013. This was
done to improve the efficiency and effectiveness of AUC’s financial management by enhancing
alignment with the academic calendar and with US-based institutions, to improve the University’s ability
to use comparative indicators, to achieve consistency with US federal fiscal year and Social Security
quarterly and annual reporting, and to allow for audited financial reports to be ready for the fall meeting
of the board of trustees. Finance worked closely with IT and user groups to address issues as they arose,
to adapt systems, and to train those affected by the change.
H1N1
The last several years have been challenging for the University, but they have also provided opportunities
for the University to act in ways that demonstrate commitment to its mission and values. In fall 20008,
the Egyptian government required educational institutions, including AUC, to close for several days in
response to worries about a possible avian flu epidemic. In early summer 2009, in the midst of the global
H1N1 epidemic, two cases of the H1N1 virus were detected among students residing at the Zamalek
dorms, followed by five similar cases. The Egyptian government required the University to close for three
days, and the Zamalek dormitory was quarantined for a week. Approximately 150 students, interns, staff
and faculty members were under quarantine from June 8 to 15. University staff mobilized to provide
information, food, reading material, and entertainment including soccer and basketball tournaments, yoga
sessions, movie screenings and more as well as ensuring the maintenance and cleanliness of facilities. The
lessons learned during these experiences were put to valuable use in 2011.
Political Upheaval
In January 2011, three weeks after AUC’s new president and provost took office, Egyptians launched the
January revolution, ousting Egyptian president Hosni Mubarak in a mostly peaceful uprising centered in
Tahrir Square, steps away from AUC’s downtown campus. The start of Spring semester was postponed
for nearly three weeks amidst countrywide protests and general disorder, including closure of the nation’s
banks and mandatory evacuation of many of our international students (AUCToday’s coverage of the
Spring 2011 events). AUC addressed these events in an information report sent to Middle States in Spring
2011. Since the revolution, the University has faced a time of turbulence, with political uncertainty,
ongoing security concerns, continuing upheaval in Tahrir Square which complicates operation of the
Tahrir campus, problems with the city’s infrastructure and services, and a student body stretching longunused political muscles.
At the start of fall semester in the same year, students protested increases in tuition, parking fees, and
perceived inequities in salaries for buildings and grounds and security staff; students also demanded
increased participation in governance and more transparency on the part of the University administration.
The University responded quickly, allowing students to protest without penalty and encouraging them to
do so in ways that were productive rather than destructive. The protests gave impetus to a number of
initiatives to increase student participation in governance, reduce inequities, and increase transparency.
The University also worked with the community to revise the freedom of expression policy. In September
2012, students once again launched a protest primarily related to tuition increases. Protestors blocked
campus entrances on September 19-20, prompting the administration to suspend all operations for several
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days. On September 30, the University president and the president of the Student Union signed an
agreement ending the protest, and the University resumed operations. The University agreed to cap tuition
annually at 2.3% per year for the next three years providing inflation and the US dollar/Egyptian pound
exchange rate remain stable, to allow students to pay tuition fees in installments, to further increase
student representation in governance committees, to improve advising and registration, and to set up a
task force to examine performance in key areas like campus security. In addition, the University
established a Special Commission on Conduct (website, report to the community) to examine student,
staff, and faculty grievances related to the strike and is continuing discussions with the community about
how to help students learn to voice their concerns and participate in governance in effective and
appropriate ways.
Planning and Assessment
Since the evaluation in 2008, the University has moved aggressively to improve and integrate its planning
and assessment processes. These efforts have been documented extensively in the 2010 Monitoring
Report and the 2012 Progress Report to Middle States, and the University continues to refine and improve
its planning and assessment processes.
The five strategic goals of the original 2011-2013 plan, “Transforming AUC” were streamlined into four
outward-looking institutional priorities under the new theme of “AUC: Catalyst for Change,” reflecting
the opportunities inherent in the new environment and AUC’s longstanding reputation of being a force for
positive change in the region. The revised plan for 2014-2016 builds on this theme and the work that has
been done to date.
THE AMERICAN UNIVERSITY IN CAIRO’S APPROACH TO PREPARATION OF THE
PERIODIC REVIEW REPORT
In 2011, the University established an assessment committee (Appendix Three) co-chaired by the provost
and the vice president for planning and administration. The committee, broadly representative of the
University, was a vital resource in preparing this report, meeting with key members of the community to
compile the responses to the recommendations in AUC’s 2008 self-study and the visiting team’s report as
well as other required information. The information was collected in the Office of Institutional Research
by the director of planning and assessment, who was charged with preparing the report.
The Periodic Review Report was reviewed by the Assessment Committee, its co-chairs the provost and
executive vice-president for finance and administration, the executive committee of the University Senate,
the Senior Administrators Group, and the president, whose comments were carefully considered by the
Assessment Committee before final approval and transmission to the chair of the board of trustees.
ABSTRACTS OF THE REPORT BY SECTION
Section One is the Executive Summary, including a brief history of AUC, an overview of its mission and
institutional priorities, a description of its administrative structure, a summary of major changes since
2008, and an explanation of its approach to preparing the PRR.
Section Two presents the University’s response to the recommendations of the 2008 self-study and the
visiting team’s report.
Section Three describes AUC’s major achievements since 2008 and looks at the major challenges and
opportunities -- from political trends, economic trends, changes in higher education, the environment,
technology, and quality -- that AUC currently faces. This discussion references the results of a SWOT
survey that AUC administered this Spring to the University Senate and Senior Administrators Group.
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Section Four provides a detailed description of AUC’s enrollment and finance actions and planning for
the 2014-2016 planning period.
Section Five provides an update to the 2010 Monitoring Report and 2012 Progress Report on AUC’s
development, implementation, and institutionalization of organized and sustained processes in assessment
of student learning and institutional effectiveness (Standards 7 and 14).
Section Six devotes attention to how the University links strategic planning to resource allocation.
Links to appendices and information located on the University’s website provide evidence in support of
the narrative in each section.
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SECTION TWO:
Institutional Response to Recommendations
STANDARD 1: MISSION AND GOALS


“AUC should revisit its mission statement through a collaborative process led by faculty.”
[Visiting Team Report (VTR) – Addressed in Monitoring Report 2010, p.2]



“AUC should review its mission in light of progress to date and its desire to become a
‘regional center of research, technology development, policy analysis and innovation for
Egypt and the Arab World.’” [VTR – Addressed in Monitoring Report 2010, p.3]



“The mission statement should better reflect the increasing importance for AUC of service,
including service learning and outreach to the community, as reflected in the research
centers in student volunteer activities, and in faculty involvement in external projects and
national and regional affairs.” [Self-Study, p. 9]

In 2009, AUC revised its mission in a highly collaborative process led by a task force composed of a
cross-section of faculty from diverse disciplines with input from a wide variety of staff. In 2010, the
University added a vision statement and articulated a set of core values to help guide planning and
decision-making. The new mission explicitly includes a statement emphasizing the importance AUC
places on service, and this statement is reinforced by AUC’s new core value of Social Responsibility:
We are committed to exploring the challenges that confront Egypt, the region, and the world and
to using our intellectual and creative capabilities to address these challenges, serve our
communities, and have a positive and sustainable impact on development, business, the
environment, and society.
AUC also established in its revised strategic plan institutional priorities of “Education for Citizenship and
Service” and “Outreach Enhancing Engagement and Access.” Additionally, the University has included
“Effective Citizenship” as one of its learning outcomes and is currently exploring with faculty and
students how it ensure that its students achieve this outcome during their time at the University. The
importance of service is deeply embedded in the fabric of AUC, and the University plans to further
emphasize this value in its revised strategic plan for 2014-2016.


“AUC should pay special attention to the University’s definition of an American liberal arts
education especially in light of the move to the new campus and the changes it is expected to
engender.” [VTR – Addressed in Monitoring Report 2010, p.3]



“AUC should certainly continue – and probably better highlight and more visibly affirm
and communicate – its commitment to liberal education and transferable skills that equip
all who study here with the capacity for leadership, self-expression, critical enquiry and a
lifetime commitment to learning. “ [Self-Study, p. 9]

Since 2008, the University has taken important steps to encourage a stronger vision of liberal education.
As detailed in the Monitoring Report in 2010, the move to the new campus provided AUC with a wide
spectrum of opportunities that enable students to engage faculty inside and outside the classroom in arts
and science activities and projects. The state of the art technology at the new campus, as well as an
expanded capacity to accommodate student residential life, assists AUC in its transition from culturally
rich downtown Cairo to retain this culture in New Cairo. This issue was at the heart of the University’s
parameters for the design of the new campus, as expressed in the Master Plan: “the campus environment
should be such that it translates the University’s educational mission into its physical setting in a way that
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reflects the ideals of American liberal arts education and, at the same time, is responsive to future
generations of Egyptians.” These objectives are also realized in the living-learning spaces on the new
campus that are designed to afford students places to meet and discuss academic work or collaborate on
extra-curricular interests.
In 2011, Provost Medhat Haroun established a number of broad-based task forces to address issues of
strategic importance to AUC's academic quality. The list of task forces and their mandates are available in
Appendix Four. The task forces on Registration, Advising, and Mentoring and Core Curriculum and
Freshman Year produced a number of recommendations designed to improve quality. Examples include a
revision of academic advising in order to more effectively communicate to students how to interpret
majors and how to navigate within majors, and, in 2012, the creation of a new position of dean of
undergraduate studies, responsible for the new Academy of Liberal Arts as well as the offices of the Core
Curriculum, Undergraduate Research, Community-Based Learning, the Core Fellows Program, the newly
reorganized Academic Advising Center, and new Freshman and Academic Bridge programs.
The Academy of Liberal Arts, established in 2013, gathers together the faculty whose principal
responsibilities are in the foundational programs of the undergraduate curriculum. The reorganization is
designed to enhance the clarity, commitment, and consistency of AUC's undergraduate liberal arts
programs as well as foster creative course design and innovative approaches to twenty-first century liberal
arts education. The Academy will house the new Freshman and Academic Bridge programs as well as
programs in English and Arabic language instruction; this structure is intended to facilitate collaborative
program development and impart a sense of cohesion, shared responsibility and mission, and clearer focus
to the instructional units involved.
The new Freshman Program (Appendix Five) includes a unifying philosophy with a mission, vision, core
values, and learning outcomes and a revised set of first and second-year courses; the provision of AUC
and Mellon grant funds for new course development by the AUC administration; and the production of a
new freshman year course design handbook entitled High Impact Practices in the Freshman Year: A
Guide to Designing Freshman Year Courses by the Freshman Year Task Force. A new Academic Bridge
Program is also being designed by English Language Institute faculty, with support from AUC for new
course development.
In addition, the president recently convened an enrollment task force to provide a venue for discussion
about the appropriate distribution of majors, the role of various majors, and enrollment approaches within
majors in a liberal arts institution, particularly in a problematic job market for graduates. Much additional
work has to be done, particularly in terms of defining what AUC means by the liberal arts at a time when
students may not entirely understand the concept.


“The informal components of the AUC curriculum, those which encompass the notions of a
learning community and student development, where students live and learn, and shape a
self which is regarded as essential to the totality of a liberal arts learning experience be
included in the mission statement. In addition, the role of the faculty might be expanded,
beyond the understanding of them as teacher-scholars to include in their overall place in the
learning community. This aspect of the AUC mission has special significance in reference to
the educational geography and architecture of the new campus in New Cairo. AUC will be
uprooted from the streets of Cairo (now identified by students, international students, and
faculty in particular) as vital to their learning.” [VTR – Addressed in Monitoring Report
2010, p.4]



“The new campus will feature neither the complexity of the city of Cairo nor the intimacy of
an American style residential college. This will have implications for the nature of liberal
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learning, and therefore, the AUC mission. The team suggests that the question of a learning
community in the context of the new campus be addressed in an updated mission
statement.” [VTR – Addressed in Monitoring Report 2010, p. 4]


“Careful vigilance must be maintained in the transition to the new campus environment,
particularly regarding space allocation, transportation, and community engagement.”
[Self-Study, p. 9]

In accordance with MSCHE recommendations, the new mission statement highlights the role and
contribution of AUC to Egypt and the international community and its quest for excellence in research
and professional education. This was translated into planned actions in the University’s Strategic Plan.
The administration and faculty are implementing specific actions and conducting ongoing discussions to
ensure that students have opportunities to engage fully in Cairo’s rich civic and cultural landscape. The
University continues to emphasize the importance of student development and co-curricular activities.
Efforts have been made to connect students and faculty to service projects, including the establishment of
an office for Community-Based Learning and an office for Undergraduate Research reporting to the new
dean of undergraduate studies. The results of faculty surveys in 2009 and 2012 demonstrate that much
still needs to be done, however, to restore and support linkages to the community.
AUC remains primarily a commuter campus. A recent survey reported that 80% of AUC first-year
students live more than ten kilometers from the University and face an increasingly lengthy and
dangerous commute on traffic-clogged highways in Cairo, a city of 18 million people with a minimal
public transportation system. In order to mitigate this problem, AUC provides its community with a
premium and highly flexible bus service with extended service hours. The University's service includes a
fleet of 100+ air-conditioned buses transporting more than 4,100 members of the AUC community each
day and serving 20+ bus routes covering the greater metropolitan Cairo area, with more than 60 pickup
and drop-off points, seven arrival time slots and nine departures daily. The service is monitored carefully
through tight coordination between AUC and the service providers. Most buses are equipped with
wireless Internet access to mitigate the commute for faculty, staff, and students, and the service is
provided free of charge to faculty and staff and at a subsidized rate for students. In addition, the
University provides a special shuttle service between AUC's New Campus and the Tahrir campus as well
as extended hours, service on Saturdays, and a special bus service for students living in residence halls
and faculty in faculty housing.
The length of many commutes to campus is made more difficult by problems with the country’s
transportation infrastructure. Because many of our faculty, students, and staff find themselves “living by
the bus schedule,” they are less likely to take advantage of the many different activities on campus or
AUC’s outstanding athletic facilities, and this has hampered efforts to build a sense of community on
campus. Faculty, staff, and student respondents in recent surveys report that they feel there is a lack of a
sense of community – of belonging, identity, and common purpose – and a 2013 external review of the
Student Affairs area confirms these findings. The evaluation team made a number of valuable
recommendations to aid the University in strengthening this sense of community, and the University is
focusing on this issue in the revised strategic plan for 2014-2016.
In the five years since the move to the New Campus, the University has launched a number of significant
initiatives in this area. Learning communities are at the heart of the new Freshman Program set for launch
in fall 2013. Small groups (16-18) of freshman students will enroll in two classes taught in "tandem,"
either by one instructor or by two instructors working on close collaboration. The intention is that having
the same group of students (and in many cases, the same instructor) participating in this six-credit block,
with shared content, readings and coordinated assignments, will produce an enriched, supportive
environment for these most impressionable of our students, affording them an engaging and energizing
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introduction to AUC's unique liberal arts philosophy and the norms and expectations of university-level
work. Student Affairs at AUC has also made a point of developing a series of programs and
activities designed to foster learning communities on campus.
There has been a vibrant and successful Community-Based Learning (CBL) program at AUC for several
years, maintained through the close collaboration of the University’s Center for Learning and Teaching
(CLT) and the Gerhart Center for Philanthropy and Civic Engagement, and funded by grant money raised
by the latter. It is only now, however, starting in fall 2012, that CBL has had a permanent, established
home. Thus far, over 90 faculty and well over 1500 students have been involved with CBL in the
curriculum, in 12 departments over four Schools at AUC - not to mention the myriad other ways in which
community and civic engagement are fundamental to our students' lives, both in the classes they take, and
in their extra-curricular activities.
Additionally, AUC has made substantial progress in engaging with its community in New Cairo. On the
teaching side, faculty members are modifying existing courses and developing new ones to support
greater engagement. Student and faculty-led projects are aimed at providing policy advice and greater
university-community interaction in New Cairo. The Gerhart Center provided small faculty grants to
study the impact of the campus move on levels of engagement and sense of connection with Greater
Cairo. The Community-Based Learning Program helps faculty tailor their course syllabi to get students
involved in projects ‘beyond the walls’. Examples include five courses (one underway) in Public Policy
and Administration that have engaged students with different community members in ways designed to
form partnerships between AUC and its new neighbors; a graduate class currently working to organize a
meeting of community business and University stakeholders, with the aim of laying the groundwork for a
local economic development association (LEDA) or partnership; a two-student team that developed a plan
to integrate the new faculty housing into the nearby campus; and an undergraduate class that organized a
community dialogue with government leaders and citizens on transportation development in New Cairo.
Other initiatives include a strong program of outreach and public lectures following the revolution, such
as the Tahrir Dialogue, and AUC's leading role in developing sustainability initiatives including being the
first university in the Middle East to develop a carbon footprint and the creation of campus recycling
stations.
Regarding the need to maintain vigilance in space planning, the University established a standing
committee for facilities planning, and the academic area set up an additional task force for academic
space utilization and planning to ensure that AUC approaches space allocation on both campuses in a
strategic manner aligned with the University's mission. One of the first achievements of the Facilities
Planning Committee was the development and implementation of a university space policy.


“Goals should be demarcated and concentrate on student learning with mention of
measurable outcomes.” [VTR – Addressed in Monitoring Report 2010, p. 5]

AUC’s institutional priorities align the strategic planning process with the University’s mission and cycle
of assessment, planning and budgeting. Parallels and links between these priorities, AUC’s core values,
learning outcomes, and principles for assessment ensure that student learning remains the primary focus
of AUC’s activities. All AUC degree programs have developed learning outcomes and are actively
assessing those outcomes. Reports are submitted to deans and area heads each November. The University
has adopted a set of institutional outcomes (Appendix Six) and has embarked on an ambitious set of
assessments, guided by the AUC Assessment Committee, designed to measure progress in achieving
those outcomes. The University also tracks implementation of the goals and objectives in its strategic
plan; has developed sets of current, aspirational, and forward-looking peers; and monitors a set of
dashboard indicators tied to the strategic plan goals.
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“The Team recommends that the mission and goals along with measurable outcomes be
presented to Middle States in a monitoring report in 24 months.” [VTR – Addressed in
Monitoring Report 2010, p. 6]

The ways in which AUC met the recommendations related to standard 1 were presented and accepted in
the Monitoring Report dated April 2010.
STANDARD 2: PLANNING, RESOURCE ALLOCATION, AND INSTITUTIONAL RENEWAL


“The University should incorporate the Guiding Principles as listed on page 5 of the IPART
Assessment Plan of March 2008 with the six strategic themes (p. 10) of the self-study.”
[VTR – Addressed in Monitoring Report 2010, p. 6, Progress Report 2011]



“Specific goals and learning outcomes should be made readily available to all
constituencies”. [VTR – Addressed in Monitoring Report 2010, p.7, Progress Report 2011]



“Outcomes assessment should be more closely related to planning and resource allocation at
the institutional unit levels.” [VTR – Addressed in Monitoring Report 2010 p. 8, Progress
Report 2011]



“The link between planning and resource allocation needs to be continually strengthened
and communicated.” [Self-Study, p. 14]



“It is recommended that units and departments adopt an assessment and strategic planning
process which more closely ties plans and budgets to desired outcomes.” [Self-Study, p. 29]

The guiding principles outlined in AUC’s assessment plan (Appendix Seven) are an institutional
commitment to assessment, the primacy of student learning, community ownership, multiple assessment
measures, confidentiality, a secure environment, resources to support assessment, open access to
information, and simplicity. These elements have informed and guided the development of the
University’s strategic plan as well as the revised integrated planning process at every step. The University
continues its commitment to assessment of learning outcomes and institutional effectiveness at all levels,
as outlined in detail in the Progress Report on assessment of student learning and institutional
effectiveness submitted to MSCHE in spring 2011.
In January 2012, AUC’s provost introduced a comprehensive and ambitious plan to support the
institutional strategic vision as outlined in the 2011-2013 strategic plan and to respond to issues identified
through formal assessment instruments (surveys such as NSSE and faculty surveys, focus groups that
would be administered by various task forces, reviews of student evaluations of their faculty and
coursework) and through a series of meetings with members of the community leading to consensus on
the need to focus on some key issues: faculty load and compensation issues; adjunct faculty and teaching
assistant quality, assignment and support; student problems with registration and advising; a need to
strengthen the core and freshman year experiences; the improvement of coordination of outreach
activities across the University; academic space utilization and planning; review and clarity of policies
and procedures. The selection of priorities for investment in the academic area was clearly linked to
institutional goals and priorities, both implicitly and explicitly on through the budgeting process and in
reports and discussion.
For example, the Task Force for Student Registration, Advising, and Mentoring identified a need for more
consistent academic advising support, and, by the end of the year, an Advising Center had been set up and
staffed. Many other recommendations of this critical task force were also implemented, and a standing
committee was created to continue their efforts (Council for Advising, Registration and Enrollment
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(CARE). Questions from future administrations of the Your First College Year Survey and NSSE will be
used to evaluate the success of this intervention. This cycle of annual setting of specific tasks related to
achievement of institutional goals and the tight link to assessment and resource allocation is continuing in
the current academic area under the leadership of our new provost.
In addition, the University launched a number of external reviews of both academic programs and
administrative areas, including campus security, human resources, and student affairs. Recommendations
arising from these reviews have already resulted in changes to academic programs, operations, and
organizational structures and other changes will be included in the University’s revised strategic plan for
2014-2016.
AUC continues to build community awareness of the language of planning and assessment through
training programs, regular community meetings hosted by senior management, and an expanding
presence on the web. Learning outcomes are featured on course syllabi, as required by the University
Senate, and departments are encouraged to list learning outcomes on program websites and recruitment
materials. All new planning initiatives are linked to department or unit objectives as well as to AUC’s
strategic goals. These unit and departmental objectives must include benchmarks for assessment.
Departments and units are required to file assessment reports each November with their dean or area head
and are expected to use the results of assessment as evidence for decisions regarding staffing, new
initiatives, and allocation of resources. Additionally, institutional assessments such as surveys are widely
communicated to relevant committees and to the community at large, to be used as input to decisionmaking.


“In order to assure that assessment on an institution-wide level become part of the annual
planning process, it is recommended that IPART report directly to the President.” [VTR –
Addressed in Monitoring Report 2010, p. 8]

In 2009, the University streamlined IPART’s name to become “The Office of Institutional Research”
(OIR) while maintaining its mandate to support effective decision-making and the integration of planning,
assessment, research, and testing and its reporting relationship to the vice president for planning and
administration. In January 2013, following the consolidation of the finance and planning and
administration areas, OIR was moved to report directly to the president, reinforcing the importance of
ongoing assessment of institutional effectiveness as part of an integrated planning process, and the name
of the office was changed to Data Analytics and Institutional Research (DAIR) to emphasize the
importance of the office’s role in providing analysis and data for evidence-based decision-making. The
office’s senior staff members have a direct working relationship with the provost and other senior
administrators in order to provide advice and leadership on projects related to strategic planning, research,
testing, and assessment of learning and of institutional effectiveness and serve on most of the primary
planning and governance committees of the University.


“The long-range plan should exhibit more consistency from year-to-year.” [VTR –
Addressed in Monitoring Report 2010, p. 8]

The University has adopted a long-range planning and budgeting process that has strengthened the
integration between budgeting, planning, and assessment. The long-range planning process is designed as
a rolling three-year strategic plan, with staff resources allocated to track initiatives and the approval
process and to provide reports to departments. The University repeats the planning process each fall,
providing departments with copies of the prior year’s approved budgets and initiatives for their revision
and update. All planning communications, deadlines, forms, presentations, and official communications
are available on the planning and budgeting website. The University has significantly streamlined the
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submission process so that all submissions and forms go to a single point of contact. In addition, the
University developed a single point of contact, planning@aucegypt.edu, for all questions and concerns
related to planning, budgeting, or the assessment process.
The University is currently reporting on the implementation of the 2011-2013 strategic plan and updating
the plan for 2014-2016. The 2011-2013 goals were streamlined from five to four following the 2011
revolution, and those goals will continue to be the focus of the 2014-2016 plan.


“The Team recommends that these be met and shown in the monitoring report in 24
months.” [VTR – Addressed in Monitoring Report 2010, p. 9]

The ways in which AUC met the recommendations from standard 2 were presented and accepted in the
Monitoring Report dated April 2010.
STANDARD 3: INSTITUTIONAL RESOURCES


“Institutional fundraising needs to document its systems, policies and procedures and
determine appropriate staffing for achieving its objectives.” [Self-Study, p. 29]

Since the University’s completion of a highly successful comprehensive capital campaign in 2010, AUC
has made several changes to its institutional advancement area to build capacity and strengthen operations
prior to launching the next campaign. The area was restructured to centralize gift processing, reporting,
and stewardship as well as prospect management and data management in one office, Institutional
Advancement Operations. This office has documented policies and procedures to standardize processes in
order to increase efficiencies across all aspects of advancement and ensure the integrity of information
used for reporting on fundraising activities and results. These documents are accessible by the entire
department via a shared drive on the server; externally focused policies (e.g. gift acceptance and
sponsorship) are also available on the AUC website for the convenience of donors and sponsors.
In January 2013, a new vice president for institutional advancement was named and is working to
organize the area more efficiently. Major gift fundraising is now organized around individual schools, and
the deans and other senior administrators are responsible for working collaboratively with IA to set
priorities and actively participate in fundraising activities, which have significantly increased the
engagement of a broader spectrum of the University in fundraising efforts. Responsibility for the annual
giving program has been shifted to the alumni relations team to better leverage strong ties within the
alumni community. The operations team is currently developing an organizational structure that will best
support advancement efforts.


“Purchasing needs to work on improving vendor assessment, reducing purchase
fragmentation, and take advantage of capabilities of SAP to increase efficiency.” [SelfStudy, p. 29]

Purchasing is now part of an organizational grouping called Supply Chain Management and Business
Support (SCM). SCM recently developed a vendor performance evaluation form (Appendix Seven)
which should be filled out by the end-user at the time of receiving goods. This form is feedback for both
vendors and SCM evaluation. SCM has standardized many commonly requested items such as office
supplies, computers, printers, scanners and other items which require a frequent bidding process and now
issues consolidated orders to the successful bidder. Also, a monthly meeting led by the EVP for finance
and administration and attended by departments' financial managers, SCM, the controller, and
representatives from the Budget Office, provides the opportunity to discuss issues across functional lines
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and ensure compliance with related policies and procedures. Additionally, AUC consultants in SAP, the
University’s business management software, have developed enhancements to increase controls, and
other projects are underway to enhance overall SCM performance.


“The Internal Auditing office needs to educate the University community on its role and
work with administrators to ensure cooperation in its efforts to have departments formally
document all policies and procedures.” [Self-Study, p. 29]

The Internal Audit office has updated its website to provide managers with extensive information to assist
in identifying, managing, and avoiding risk. The office uses an interactive risk assessment model that
includes face to face meetings with the department and unit heads and additionally holds awareness
sessions as well as orientation sessions for new hires. The need to aid management in formally
documenting policies and procedures is a common finding in internal audit reports; the office usually sets
a follow up date for completing and approving policies. University offices have made much progress in
this kind of documentation, and, in 2012, the University formally adopted a policy development process
and template and established a policy website to help the community locate policies when needed.


“The Budget and Financial Planning offices need to continue to work with departments to
help them more accurately forecast their needs.” [Self-Study, p. 29]

The University has moved to quarterly reporting of budget information and requests offices to forecast
expenses on a quarterly basis as well as review their budgets on a monthly basis. To facilitate this work,
the Budget and Financial Planning office provides units with initial monthly budgets based on historic
information and has developed an automated quarterly forecast module to which it makes frequent
improvements based on feedback from departments. In addition, the office partners with planners and
managers in academic and administrative units, providing training as well as working on an on-call basis
to assist with budgeting and forecasting.
STANDARDS 4 AND 5: LEADERSHIP AND GOVERNANCE AND ADMINISTRATION


"…structure and staffing will need adjustments as the transition is made to the new campus
facility. [Self-Study, p. 41]



“It is suggested that, as the University makes the transition to the new campus and an
expected concomitant growth in managerial complexity, attention be given to strengthening
management depth and career development paths at the middle management levels of
University administration.” [Self-Study, p. 42]

The transition to the new campus resulted in the hiring of hundreds of new staff members, primarily in the
areas of security, housekeeping, and grounds personnel. Housekeeping staff, which had previously been
provided by an outside firm, were hired by AUC, which greatly increased our staff count. In addition, the
University added faculty and staff as new schools, centers, and programs have been added. Today, the
University is committed to “right-size” its staffing and plans to reduce staff counts through attrition and
early retirement as well as through pooling vacant positions, with the EVP for finance and administration
to evaluate need; the assumption is that the need for many of these positions can be reduced through
revising business processes, streamlining and consolidating activities, and by taking advantage of
technology. It is expected that no more than 50% of vacancies will be filled.
FY08
FY09
FY10
1,314
1,609
1,778
Staff Headcount (Egypt)
*Contracted staff positions were regularized and distributed in FY 2011.

FY11
2,630*

FY12
2,740

FY13
2,645

FY14 (Budgeted)
2,581
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In addition to reducing numbers, AUC needs to improve job evaluation, training, and career development.
The Human Resources Office was restructured and has had a number of management changes to
strengthen its operations and streamline its functions; the office was also the subject of an external review
that resulted in a number of changes to its operations. The University additionally has invested significant
financial resources in increasing salaries to bands around market values and has recently revised its
performance appraisal process. Attention needs to be paid, however, to the development and
strengthening of the University’s middle management.


“It is suggested that the University might also consider preparing a brief document or
documents describing AUC’s legal and cultural affiliations within the context of its binational character.” [Self-Study, p. 42]

The AUC Profile contains a description of AUC’s legal and cultural affiliations and is available on the
website and in hard copy. The AUC website also includes these detailed descriptions.
STANDARD 6: INTEGRITY


“AUC needs to continue to pursue its academic and institutional integrity campaign
particularly for staff and students.” [Self-Study, p. 57]



“Communication channels within AUC and with the community convey facts and
information in an effective and truthful manner and need to be continued and augmented.”
[Self-Study, p. 57]

AUC promotes academic integrity through two coordinating groups: the Academic Integrity Committee
and the Council for Academic Integrity. The Council, which reports to the provost, was established in
2006 to monitor and enhance awareness of academic integrity in the academic community among
students, faculty and staff, liaising with various groups across campus. The Committee is the judicial
body that deals with student violations of academic integrity.
In fall 2011, the position of coordinator of the Academic Integrity Committee was converted from a parttime to a full-time position. Since then, it has engaged in a sustained outreach campaign that targets all
members of the AUC community, including staff and students. This campaign includes workshops,
University-wide advertising (posters, screen-savers on all public computers, etc.), and a revised and more
inclusive academic integrity handbook. This outreach campaign has received the support of the Student
Union and includes students whenever possible. Additionally, orientation programs for faculty (including
adjunct faculty in fall 2012) all incorporate academic integrity components, and the academic integrity
component of the First Year Experience (FYE) student orientation program has been expanded. Both
undergraduate and graduate students cannot matriculate into their second year of studies at AUC without
participating in a mandatory academic integrity program or workshop. Representatives of the Academic
Integrity Committee now meet on a regular basis (at least once per semester) with representatives from all
AUC schools as well as graduate and undergraduate representatives. The Center for Learning and
Teaching runs academic integrity workshops year-round, and the official AUC course syllabus template
includes a mandatory academic integrity section. Click here to view the academic integrity website.
STANDARDS 7 AND 14: INSTITUTIONAL ASSESSMENT AND ASSESSMENT OF STUDENT
LEARNING


“We need to ensure that assessment results provide convincing evidence that students are
achieving key institutional and program learning outcomes.” [Self-Study, p. 64]
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“Furthermore, it is important that they are shared and discussed with the appropriate
constituents, used to improve teaching and learning and guide resource allocation.” [SelfStudy, p. 64]



“For those units that are experienced in this process, their assessments are orderly and wellconsidered, but may require refinement so that assessment measures are more clearly tied
to individual learning outcomes." [Self-Study, p. 64]



“There is a need to systematize the process.” [Self-Study, p. 64]



“It is important that the units that are currently undergoing the process and those that have
not yet begun be trained appropriately so as to avoid some of the mistakes that have been
made in the past. It is also important that the administration continue to explain the
rationale of assessment to academics in ways that they can understand, and that the value of
assessment be reinforced among the entire University population. Training sessions and
public awareness campaigns should be ongoing and are vital to the long term success of the
program.” [Self-Study, pp. 64-65]

AUC reported on its progress in implementing an effective and sustained process of assessment of student
learning and institutional effectiveness in its 2010 Monitoring Report and updated that report in the 2012
Progress Report to MSCHE in the context of addressing recommendations related to Standard 2. Since
2008, AUC has made enormous strides in institutionalizing a culture of assessment and integrating that
assessment with planning.
The University has implemented, revised, and expanded a vigorous campus-wide assessment process,
coordinated by the AUC Assessment Committee, which is chaired by the provost and EVP for planning
and administration and supported by the director of planning and assessment. This process, detailed in
AUC’s institutional assessment plan (Appendix Eight) requires that all academic units implement
assessment plans for each degree program and report on the results of that implementation each
November, at the time of submitting the following year’s budgets. These plans and reports are organized
electronically through an integrated planning and assessment software, eMAP, through which
departments can also archive assessment instruments, examples of student work, and other
documentation. Academic departments participate in a six-year external program review, which has
recently migrated to eMAP as well. Feedback is provided on assessment reports and external reviews,
both one-on-one and through the use of rubrics (Appendix Ten and Eleven).
The Assessment Committee has been key in devolving the “ownership” of assessment to the schools and
departments; the associate deans of each school are members of the committee and ensure that both
academic and institutional assessment resulted are analyzed and communicated. In addition, most schools
have appointed within the Dean’s office assessment coordinators or assessment offices to track and
facilitate school- and department-level efforts. DAIR and the Center for Learning and Teaching continue
to offer frequent workshops on topics related to assessment and teaching effectiveness.
These recommendations are addressed in further detail in Section Five: Organized and Sustained
Processes to Assess Institutional Effectiveness and Student Learning.
STANDARD 8: STUDENT ADMISSIONS AND RETENTION


“…the current test score-based approach to student admissions needs to be revised and
other criteria for student admission need to be explored. The enrollment management at
AUC needs to be further refined to more accurately project resource requirements.” [SelfStudy, p. 82]
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The University has introduced a number of changes to the enrollment model since 2008. These include
raised minimum academic standards for admissions and an early admissions deadline (March 1st).
Applicants who apply, meet the minimum admissions standards, and have completed their requirements
within the assigned date are given priority in the admissions process. The University also moved to
TOEFL / IELTS testing of English from the internal ELPET instrument; scores are required of an
applicant who does not attend an English-language university or who has attended less than three
semesters at a university where the language of instruction is English.
The University expanded its admissions criteria beyond the GPA and test scores and now includes
English language placement in its admissions index. Effective fall 2013, the University will expand the
criteria further to include evidence of extra-curricular activities such as athletics, art, music, community
service, and others. In 2012, the University established a standing committee called the Council for
Advising, Registration, and Enrollment (CARE) that is identifying and addressing issues related to these
areas. In addition, the president recently convened an Enrollment Management Task Force to provide a
venue for discussion about the appropriate distribution of majors, the role of various majors, enrollment
approaches within majors, and recruiting, admissions, and enrollment strategies. The task force currently
is revising the admission index to represent a more holistic approach to admissions, including the
introduction of admissions essays and interviews. These changes are expected to be effective as of fall
2014.


“Plans to increase the retention rate are needed at all levels.” [Self-Study, p. 83]

At more than 90%, AUC’s retention rate has remained high throughout the five years since the 2008 selfstudy, only experiencing a slight dip in the aftermath of the January 2011 revolution. By the following
year, retention had once again moved above 90%. AUC’s expanded orientation sessions for new
undergraduate, graduate and international students, combined with financial aid and scholarship packages,
contribute to this success. The First-Year Experience program, a four-day orientation session during the
student’s first semester, helps undergraduate students make a smooth transition to AUC and familiarizes
them with AUC student life, culture and services, student rights and responsibilities, and academic,
personal, and social competencies necessary for college success.
Student Retention Rate Trends (Fall 2006-Fall 2011)
Fall 2006 Fall 2007
Retention: % of first-time, degreeseeking freshman who enrolled in
the fall and returned the following
fall



93%

93%

Fall 2008

Fall 2009

Fall 2010

Fall 2011

94%

94%

89%

91%

“The University needs to understand why there are so few students from Latin America
and Asia and to learn how to better recruit graduate students from the Arab World.” [SelfStudy, p. 83]

The University is expanding its efforts and refining its recruitment strategies to increase the number of
international degree-seeking students, both graduate and undergraduate, at AUC. Currently, most
recruitment efforts are focused on the Gulf. AUC’s Office of Enrollment Services actively participates in
educational fairs, conducts information sessions, and participates in AUC’s alumni events primarily in
Egypt and the Arab World to share information about undergraduate/graduate programs. The Office of
Graduate Student Services, now responsible for graduate student recruitment, is planning a number of
initiatives in the region, including taking part in regional recruitment fairs and conducting campus visits
to institutions in Lebanon, United Arab Emirates, and Jordan. AUC has been relatively more successful in
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attracting qualified candidates from the MENA area in particular in the last five years thanks to the
number of fellowships offered by sponsors such as Nadhmi Auchi, Tarek Juffali, Mo Ibrahim and Yousef
Jameel (MA, MBA, PhD) as well as international organizations such as the Soros Foundation.
All Students (Undergraduate, Graduate, and Non-Degree) by Citizenship (Fall 2008 – Fall 2012)
Year
Fall 2008
Fall 2009
Fall 2010
Fall 2011
Fall 2012

Egyptian
5,039
83.1%
5,637
85.0%
5,534
84.4%
5,931
86.9%
6,166
88.7%

US
591
569
591
450
381

9.7%
8.6%
9.0%
6.6%
5.5%

Arab Countries
228
3.8%
232
3.5%
199
3.0%
212
3.1%
212
3.1%

Other Countries
206
3.4%
193
2.9%
229
3.5%
231
3.4%
189
2.7%

Total
6,064
6,631
6,553
6,824
6,948

The University is very interested in expanding recruitment to Asia and Africa in particular and will need
to develop both an aggressive recruitment campaign grounded in research and tailored appeals to specific
interests and offer attractive funding packages. In April 2012, a first effort to recruit students from China
proved ineffective due to inadequate preparation, including a lack of recruiting materials in the local
language and understanding of the market. AUC will need to gain experience in these markets and refine
approaches in order to effectively recruit these students.


“More efforts need to be exerted to have more user-friendly web pages for prospective
students.” [Self-Study, p. 83]

A newer version of the AUC website was launched in June 2012 and includes an Arabic site in addition to
the English site, to improve the reach and impact of the website locally and in the region. The revamp
process was based on a year-long research study that included identifying our changing business needs,
measuring website traffic, conducting best practice analysis, holding one to one meetings with thirty
faculty and senior staff members, and conducting online surveys and user tests for students. The new
homepage now better reflects the University’s key messages. It presents a new faculty focus section, a
slide show, listing of on-campus events, and social media news feeds, as well as a section that highlights
the University’s unique location in the heart of the Middle East. In addition, the website’s search engine
has been upgraded, and main user gateways have been highlighted. The navigation function was enhanced
in a more user-friendly way to speed up and facilitate the location of desired information. Enhancements
include redesigns of the major areas on the top navigation bar such as academics, research and
admissions, and a news page as well as faculty profiles and an interactive campus map. The University
has also moved heavily into social media, maintaining an active Twitter feed, a Facebook page, a
LinkedIn presence, and a YouTube channel. These pages are maintained by the Office of
Communications. To quote the office’s website, “Whatever the message, we can write it, tweet it, post it,
pin it, share it, design it, record it, print it and otherwise spread it.”


“It is also recommended to consider adding PhD programs in some areas which may yield
comparative strength in recruitment.” [Self-Study, p. 83]

AUC currently offers a PhD in Applied Sciences with specializations in Nanotechnology, Biotechnology,
Chemistry, or Computer Science, and a PhD in Engineering with specializations in Mechanical
Engineering, Construction Engineering, Electronics Engineering, Robotics, Control and Smart Systems,
or Environmental Engineering. The programs are designed to take an interdisciplinary approach to
examine and resolve issues of fundamental scientific importance and build on the strength of AUC’s
existing graduate programs. Approved by AUC’s Board of Trustees in February 2010, the first intake
occurred in the fall of the same year.
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“AUC should also consider giving transfer credit for courses taken at other universities that
have valuable educational outcomes even if no equivalent course exists at AUC.” [SelfStudy, p.83]

AUC transfers courses that do not have an AUC equivalency but cover an important area in any major
program (e .g. electives, core curriculum and a substitute for a concentration). The Registrar launched an
online transfer course equivalency tool and revised the website to be more user-friendly and informative
for current or prospective graduate and undergraduate students. AUC’s transfer credit policies are listed
on the website and in AUC’s online course catalog.
STANDARD 9: STUDENT SUPPORT SERVICES


“AUC needs to consider restructuring the student services units based on student’s needs,
not functions, and to enhance the coordination between units that perform similar
functions.” [Self-Study, p. 90]

The University established a “one-stop shop,” the Student Services Center, to centralize all studentrelated services in a single location, resulting in more efficient operating procedures, faster service
turnaround and an increase in the overall quality of student services. These student-related services
include services provided by enrollment, admissions, registrar, cashier, and ID issuing.


“Better implementation of information technology needs to be adapted within the various
units that provide services to students. More of these services need to be available online.”
[Self-Study, p. 90]

The University has made this a campus priority, creating a Student Services Online office and initiating a
number of projects, including migrating student data to a more robust ERP student information system
(Banner Student). These two initiatives paved the way for the new student portal which allows students to
access a multitude of services (email, Blackboard, Banner Self Service, online forms, AUC calendars, and
more) and systems from a single login. Banner Student and Self Service for Students/Faculty and
Advisers allows secure, real-time access to academic and financial records, AUC class schedules,
catalogs, and online drop/add. Banner Student has also been extended to include professional education
and other units as well as functions such as student visa and fellowship information.
Additional online services include a transfer credit equivalency system, automated 4/5 year student plans,
application for student fellowships, applications for incoming and outgoing study abroad, and critical
workflows like overload, drop, transcript, and student life forms. The University has also created the
facility to accept online payments for several services. Enrollment Services, in cooperation with other
departments such as Admissions, the Registrar, academic departments and others, introduced
Documentum, a document management system to create a paperless communication tool between
departments to enhance accessing student files electronically, improving inter-departmental
communication and facilitating the student admissions process and document requests. Banner was also
integrated with the system to create an electronic paperless admission cycle that enhanced graduate
admission procedures, forms and cycles of approvals, which reduces the time lag for admission decisions
from departments and facilitates timely communication with students. A number of new projects are in
progress such as online financial aid, Banner Self Service admissions application for study abroad
students, deferred payment; and the upgrade of Banner Student.
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STANDARD 10: FACULTY


“The teaching load for faculty needs to be restructured to allow more time for research for
research oriented faculty.” [Self-Study, p. 103]

In 2011-2012, the provost convened a task force charged with exploring ways to move full-time faculty
from a 3-3 (six courses per year) to a 3-2 (five courses per year) teaching load. Based on the
recommendations of that task force, the University is piloting a project that allows department to propose
ways of moving to a 3-2 schedule that will have a zero impact on the University’s budget, i.e., will not
result in the hiring of additional adjunct faculty and will not negatively impact teaching. If these pilot
projects are successful, the reduced teaching load should allow more time for research.


“AUC should continue to raise the bar of excellence, recognize outstanding performance
and promote staff empowerment.” [Self-Study, p. 103]

In 2010-2011 and 2011-2012, an effort to promote staff empowerment resulted in discussions and
negotiations that have produced concrete results: staff benefits have been increased, grievances addressed,
compensation packages reassessed to reduce inequities and increase salaries where needed, and awards
for exceptional staff are under development. In fall 2011, an AUC Ombuds office was created to provide
an additional channel for the community to seek resolution to grievances. Additionally, a new
performance appraisal instrument was introduced this spring to improve evaluation and feedback.


“There is a need for further staff development, particularly with regards to middle
management.” [Self-Study, p. 103]

The Office of Training and Development at AUC offers training programs to AUC staff members at all
levels. With respect to middle management, the office offered 31 training events to 263 staff members
during the 2011-2012 academic year. More work needs to be done, however, to develop and strengthen
the University’s middle management.


“More involvement of the faculty is needed in the academic integrity efforts within AUC
campaign.” [Self-Study, p. 103]

The Academic Integrity Committee and the Council for Academic Integrity have been actively engaged in
recruiting faculty (of all levels and ranks) to participate in AUC’s Academic Integrity campaign. (For
more see Standard 6.)



“It is vital to further develop an English-language program for our staff members,
including custodians.” [Self-Study, p. 103]
“We must sustain the collaboration of the School of Continuing Education along with the
John Gerhart Center for Philanthropy in support of this effort, with the belief that
corporate responsibility should start at home to benefit the internal stakeholders before
being extended to the outside world.” [Self-Study, p. 103]

The AUC Literacy Program for developing the English language skills of staff members and custodians is
progressing well. The Gerhart Center for Philanthropy and Civic Engagement manages the program and
works in partnership with Human Resources and the School of Continuing Education. The program
services an average of 150 workers a semester and mobilizes about 35 volunteer teachers, trainers, and
advisors a semester. A new teacher training/service learning course, LING 268, has been developed to
train graduate and undergraduate students in methods of instruction, and the student teachers in turn teach
English to custodians, bus drivers and security guards. Additionally, AUC’s Community Based Learning
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(CBL) program (in conjunction with the Rhetoric and Composition department) conducts courses in
which undergraduate students teach Arabic-speaking staff English.


“We must continue to enhance the concept of Academic Integrity by asking newly employed
custodians to sign on, once authorization is given by the Committee. Another benefit that
would be reaped from this action would be strengthening of the feeling of unity among all
categories across the University.” [Self-Study, p. 103]

With the approval of the committee, AUC’s “Academic Integrity Matters” ethics handbook has been
updated to include students, faculty, teaching and research assistants, administrators and managers, and
staff. This handbook contains “contracts” which all members of the AUC community are obligated to
sign: freshmen during orientation and faculty and staff upon hire. This handbook was reviewed and
updated in AY 2011-2012.


“We must incorporate staff policies and procedures on AUC web, as another channel of
communication that would be widespread and accessible to the majority of staff members.”
[Self-Study, p. 103-104]

The policies and procedures manual for supporting staff is now published on the University website in
English and Arabic, which makes it accessible to all levels of staff members. The manual is periodically
updated and the updates are clearly indicated. All policies are available on AUC’s central policies page.


"We must develop a staff survey to determine staff perception of the consistency and
transparency of the implementation of policies, particularly the present grievance policy."
[Self-Study, p.104]

A staff satisfaction survey has been developed and is pending implementation, expected during the
summer or fall of this year. The survey was delayed due to the revolution and its aftermath and the
implementation of policies redressing salary inequities and grievances voiced during the 2011 protests.
The survey instrument examines issues related to personal satisfaction, collaboration and respect,
communication, professional development, creative problem-solving and strategic thinking, quality
service, mission and goals, salary and benefits, facilities and services, and sources of stress. Results will
be used to generate a baseline as well as provide directions for planning and needed improvements in
policies and training.
STANDARDS 11 AND 12: EDUCATIONAL OFFERINGS AND GENERAL EDUCATION


“Ten years ago, MSA evaluation team noted that one of the major challenges facing AUC
with regard to its core curriculum was that “recognizing the importance of teaching in the
core program as equal to that of other disciplines.” To date this challenge has not been fully
met. This is mainly due to the fact that 40 to 50 percent of core curriculum classes are
presently taught by part-time faculty. The Team highly recommends that AUC set aside
sufficient funds to encourage the hiring of capable full time faculty to teach core curriculum
classes. It is also recommended that the University set up workshops to encourage faculty to
change the perception that values research and teaching in upper-division courses much
more highly than teaching in lower-division courses. While research and teaching in upperdivision courses is commendable, the University needs to encourage its faculty to participate
in the teaching of core curriculum as a way to advance in the tenure process and promoting
excellence in teaching.” [VTR – Addressed in Monitoring Report 2010, p. 19]
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“There is a perception among faculty and staff that the quality of students entering the
University is not as high as in past admissions. There is also a general consensus that many
entering students are weak in English composition and oral presentations and thus are
unable to communicate effectively in English. The Team highly recommends that AUC
form a standing group of faculty, students, and staff to address this important issue and
make recommendations for improving the quality of the language skills of entering students
and make this an ongoing process throughout the curriculum. Writing across the
curriculum would be a good start but much more processes have to be put in place in order
for AUC to reach its goal on the six strategic themes of its long-range planning framework:
Academic excellence, institutional effectiveness, international education, service,
operational excellence, and student experience. The vision of the President “to enhance the
high quality of our liberal arts undergraduate education programs while strengthening
graduate programs and research capabilities in carefully selected fields” would be greatly
enhanced by improving the quality of language skills of entering students.” [VTR –
Addressed in Monitoring Report 2010, p. 20]

As summarized in the 2010 Monitoring Report, the University has made a number of changes to
encourage faculty to teach in the core curriculum. These changes include the revision of the core, the
introduction of annual teaching awards that encourage full-time faculty to teach at the undergraduate level
and in the core, and the establishment of core teaching fellowships.
More recently, the University took an important step in a new University-wide effort to improve the
quality of undergraduate education at AUC in general and the effectiveness of courses and requirements
aimed at first- and second-year students in particular: the appointment of a dean of undergraduate studies
and the creation of the Academy of the Liberal Arts. A primary goal of this action was to ensure that, as
AUC expands its efforts to develop new graduate programs and promote research, its commitment to
undergraduate education will not only be maintained but will be reinforced.
The new dean and his staff are focusing on enhancing the liberal arts experience of AUC undergraduates
while also striving to ensure that first- and second-year students develop the English communication
skills essential to success in their degree programs and in life after graduation. The dean is charged with
working with the deans, faculty and staff of the schools to ensure that all of AUC tenure-track faculty are
as committed to teaching freshman and sophomores as they are to teaching majors and graduate students,
and to the extent necessary, the dean and his staff will work with the University’s Center for Learning and
Teaching to develop training and familiarization programs to make sure that these faculty are prepared to
meet the special challenges of teaching freshmen and sophomores. The Office of the Dean of
Undergraduate Studies will also seek to redress chronic registration, advising and enrolment management
issues and will act as an advocate for undergraduate students and studies at AUC. The establishment of
the Office of the Dean of Undergraduate Studies followed more than a decade of change and reform in the
structure of AUC’s core curriculum and its program of academic advising for non-declared students. The
appointment of the first dean of undergraduate studies was a powerful and deliberate signal of the
University’s intention to resolve the most pressing challenges that its undergraduate programs face.
In 2011, the provost set a priority to identify ways to strengthen AUC’s undergraduate programs and
ensure that entering students receive the mentoring, the liberal arts exposure and the basic communication
skills they will need to succeed at the University. To address these objectives, the provost established a
task force on the core curriculum and the freshman year charged with making recommendations to
improve the University’s freshman year offerings and address more effectively the needs of incoming
students with regard to English language and critical thinking skills; to ensure that students who are
engaged in their first year of credit study at AUC receive the academic mentoring, liberal arts exposure,
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training in English communication skills and experience in critical thinking essential to success in their
subsequent undergraduate careers; and to ensure that the University’s academic offerings — in particular,
100- and 200-level pre-major courses, collateral requirements and core curriculum requirements — are
delivered more efficiently and effectively and in ways that reduce excessive dependence upon adjunct
faculty.
During the course of the 2011-2012 academic year, the task force reviewed AUC’s mission statement and
desired learning outcomes, created a vision statement and a mission statement, identified a set of core
values, and agreed upon five strategic goals for a Freshman Year program for students. Once these tasks
were completed as guiding principles, a framework was developed based on identified learning outcomes
in critical thinking and five essential communication skills: critical reading, writing, oral communication,
teamwork, and information literacy. The task force adopted the concept of AUC as a “city of learning” in
the 21st century, with the goal of fostering, through collaborative institutional effort, a broad,
intellectually-engaging learning experience in the freshman year, in which students develop lifelong
commitments to learning, research, and service and competencies in effective communication, critical
thinking, and ethical discernment in diverse, multi-cultural environments.
The work of the task force has continued this academic year, formalizing the freshman year structure and
receiving the approval of the University Senate, developing training programs to prepare faculty (and
especially tenure-track faculty) for the special challenges of teaching freshmen, and working with the
Provost to establish support funds for new core course development. At the same time, the task force is
expanding its consideration to transform the University’s de facto bridge program, a three-semester
sequence of English language courses that students who qualify for admission but do not meet the
University’s established English standards must complete before entering into credit study. The goal of
this new examination is to develop means of more effectively linking the University’s pre-credit and
credit programs with one another, as well as injecting a stronger component of critical thinking and
introduction to the liberal arts into pre-credit study. The new Academy of the Liberal Arts, which will
incorporate the new Freshman Program and Academic Bridge Program, will be part of the Office of the
Dean of Undergraduate Studies, alongside the Academic Advising Center and the offices of the Core
Curriculum, Undergraduate Research, and Community-Based Learning. A summary of the Freshman
Year program is available in Appendix Five.
As outlined in detail in the discussion of recommendations related to Standard 8 in this section, the
University has changed its English-language competency testing to TOEFL/IELTS from its locally
developed test and is also working to improve enrollment management and move to a more holistic
admissions index.


“There is broad consensus that AUC needs more full-time faculty in several programs.”
[Self-Study, p.113]

Over the past five years, in spite of growing fiscal challenges following upon the January 2011 revolution
in Egypt, the University has maintained the number of its faculty and managed to add additional
instructors in critical programs by reallocating lines and filling vacancies to address problems in
departments that maintain a heavy burden in teaching core curriculum classes such as chemistry,
mathematics and history and majors with heavy enrollment. Faculty numbers have been frozen at current
levels for the 2014-2016 planning period, and vacant positions will be reviewed by the Provost prior to
renewal or, in some cases, reassignment to areas where the strategic imperative or need is greater.
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AUC’s faculty-student ratio has improved from 1 to 12.3 in fall 2007 to 1 to 11.7 in fall 2013.3


“There is also consensus that academic advising needs to be enhanced with more
involvement of faculty throughout AUC.” [Self-Study, p. 113]

Despite AUC’s high retention rate, surveys like NSSE and the Your First College Year survey report that
students continue to face problems with academic advising and student-faculty interaction, key aspects of
retention. A number of campus committees, including the newly established CARE, are working to
improve advising of both undeclared and declared students and faculty advising and mentoring as well as
ease problems that students face in registration and meeting degree requirements.
In September 2011, Provost Haroun appointed a task force on student registration, advising and
mentoring and charged it with making recommendations to improve the University’s system of advising
and registration. The principal goals of this effort were to ensure that all students receive sound, detailed
advising with regard to registration and the achievement of their academic goals; that all students have the
opportunity to be mentored by full-time faculty on a regular basis throughout their academic careers; and
that departments work more closely with the Admissions Office, Registrar’s Office and academic
advisors in scheduling classes to ensure that all students will find places in the courses that they are
supposed to take. The task force began its work by engaging in an intensive information-gathering
process involving departmental surveys, person-to-person interviews with departmental chairs and
advising staff, focus group interviews with students representing all categories of AUC students, and
comprehensive analyses of enrollment statistics over several years. This process identified a series of
critical issues requiring immediate attention. Based on its findings, the task force recommended a new
student-centered approach to advising with the goal of changing the culture among all stakeholders,
which would include a centralized advising and mentoring center; an effective scheduling and registration
process; and new measures, including training programs developing in consultation with the National
Academic Advising Association (NACADA) to ensure more effective advising and mentoring by both
full-time and adjunct faculty.
Two immediate actions undertaken by the University in response to the ARM task force’s
recommendations were the establishment in summer 2012 of (1) an Academic Advising Center (AAC)
and (2) a University-wide Council for Advising, Registration and Enrollment (CARE). Both of these
bodies are housed within AUC’s new Academy of the Liberal Arts.
The mission of the Academic Advising Center at AUC is to provide academic advising and assist all
undeclared undergraduate students in developing their educational plans and setting career and life goals,
while helping them appreciate the values of liberal arts education until they declare their major. Among
other things, the Academic Advising Center will establish and manage a Help Center to which students
from all departments, majors and programs who are encountering registration difficulties may come to
receive advice and assistance.
CARE’s task is to institutionalize regular communication and collaboration among the various
offices across AUC involved in advising, registration and mentoring for undergraduate students; to share
experiences and seek solutions to common problem; and to support and enhance best practices and a
student-centered ethos for academic advising at AUC.
Much of CARE’s efforts have focused on shifting more aspects of the process online. One such change is
the creation of automated four and five-year plans for each major. Automated advising sheets of School
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These numbers are available in AUC’s annual Profile and Fact Book online.
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of Business majors, School of Sciences and Engineering majors, and some of the School of Humanities
and Social Sciences majors are already working, with the remainder under construction.
CARE has also worked with the various schools at AUC to develop models that will predict the number
of sections needed for certain courses, targeting in particular high-demand classes such as core curriculum
courses and those required of all prospective majors in a given department. Registration periods have
been expanded and the dropping of classes clarified. The University is currently reviewing the wide range
of additional recommendations made by the ARM task force, many of which are being implemented
during the current year. Perhaps the most ambitious and complex of the recommendations involves the
establishment of an effective enrollment and capacity management system. A Capacity Management
Team is charged with meeting each department to review capacity and demand issues and develop
individual plans that will harmonize with those of the other departments. The efforts of this team will
serve as the cornerstone of the presidential initiative to re-examine the way in which AUC admits students
and ensure that departments are offering sufficient courses at the appropriate times to meet the major,
minor, and core curriculum obligations that the institution has set for its students. In addition, CARE is
working with other committees on campus such as the Academic Affairs committee of the University
Senate to develop recommendations to improve advising and mentoring in academic departments, once
students declare a major. More work remains to be done, but the University has made substantial progress
in addressing longstanding problems that impact student satisfaction and success.


“The University needs to better track the successes of its graduates. Such information is
critical to a proper assessment of AUC’s current educational programs and its plans for the
future.” [Self-Study, p. 113]

In recent years, the University’s Career Center has, every semester, conducted a survey of undergraduate
and graduate student alumni in their first year post-graduation. The survey focuses on gathering
information concerning market demand, career placement and graduate study. In addition, an alumni
survey is being developed through DAIR, in cooperation with the Alumni Office and with the schools and
is scheduled for administration in fall 2013. These survey results will aid the University in updating
demographic information and employment information as well as measuring satisfaction and perceptions
about learning. The survey will become a permanent element of the University’s institutional assessment
calendar and will be conducted every five years.
STANDARD 13: RELATED EDUCATIONAL ACTIVITIES


“All AUC programs and services have some method of assessment and feedback, and
planning for the establishment of services and programs to ensure compatibility between
both campuses is underway. The final posting of documents must await completion of the
respective phases of the process. Responsibility will fall to the Vice President for Continuing
Education as the chief administrator for the downtown campus to ensure that intended
services are implemented. The degree to which services and programs are made parallel
between the two campuses can be assessed only after a reasonable time following the move.”
[Self-Study, p. 122]

With the move of the School of Continuing Education to the academic area and the appointment of a
dean, the vice president for continuing education position was retired. Responsibility for facilities and
operations of the Tahrir campus has been unified with responsibility for the facilities and operations of the
New Campus under the position of associate vice president for facilities and operations, reporting to the
EVP for finance and administration. This change was made both to streamline operations and to create a
unified approach to facilities management. Following the move to the New Campus, the University
refurbished the Tahrir Campus to update classroom and office space for use by Continuing Education.
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The University also provides space for faculty use and, in spring 2013, opened an electronic library to
provide resources for students and instructors.
The disruption to academic and other services at the AUC Tahrir Campus caused by the January 2011
Revolution and its continuing aftermath has inhibited the development of full compatibility. The School
of Continuing Education and the Facilities and Operations personnel have performed heroically to
safeguard the Tahrir campus and our community and to ensure that courses and activities scheduled for
the Tahrir Campus were able to proceed in other venues on the many occasions when political events
made it impossible for the Tahrir Campus to function as intended. A proper assessment of the
University’s success or failure in establishing our two campuses as a fully-functioning dual campus
operation may have to wait until political circumstances in Egypt have stabilized.


“It is recommended that AUC conduct a comparative study of freshmen who attended FYE
this First Year Experience with those in previous classes to determine benefits.” [Self-Study,
p.122]

Starting spring 2012, AUC launched assessments of freshmen and the Freshman Year. Every other year
during freshman orientation (beginning in fall 2012) students will be surveyed to assess their
characteristics “pre-college”; their academic preparedness and expectations of college; their admissions
decisions, values and goals; and their demographic characteristics. In addition, every other year students
will be administered the CIRP Your First College Year survey, which will provide information
concerning students’ adjustment to college; their academic experiences and achievements; and the
changes that they have undergone.


“It is also recommended to develop a post-graduate evaluation system for the LEAD
program.” [Self-Study, p.122]

The Leadership for Education and Development Program (LEAD), which offers full scholarships to topperforming public school students from Egypt’s 27 governorates, has been an outstanding success,
changing these students’ lives and enriching the diversity of AUC’s student body. The success of the
USAID-funded LEAD program has, in fact, lead to the creation of the EMPOWER scholarships, which
funds scholarships to Egyptian national certificate (thanaweya amma) graduates from five governorates in
Upper Egypt: Assiut, Beni Suef, Menya, Sohag and Fayoum.
The University maintains contact with LEAD graduates, conducts regular alumni surveys, encourages
their involement in outreach, AUC visits to their home governorates, fundraising, orientation for new
students and other activities. The alumni survey results in 2012 and 2013 show that nearly 90% of LEAD
graduates are either employed or enrolled in graduate study. The LEAD office maintains an updated
database of alumni with their employment and professional history, uses social media in addition to
phone and mail communications to stay in touch, and holds informal gatherings. The LEAD office also
established an alumni interest chapter to help alumni build and maintain social and professional networks
with other graduates of the scholarship program.


“Strategies to expand usage of e-learning should be developed at AUC to improve
instructional flexibility and access to learning resources.” [Self-Study, p.122]

Over the past three years, all of the University’s schools as well as units such as the Center for Learning
and Teaching have explored ways of expanding usage of e-learning. In fall 2011, our late provost, Medhat
Haroun, tasked his Standing Committee on Outreach with exploring this issue. One of their
recommendations was that the University should develop a unified, structured approach to blended and
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online learning.
In May 2012, the School of Continuing Education signed an agreement of cooperation with the Egyptian
E-Learning University to offer assistance in developing a blended program, with 25 percent of the class
time meeting face to face in EELU facilities and the remainder online. The initial areas of program
development are in the area of teacher training in English, math and science, followed by blended
learning programs in modern standard Arabic and written translation. The following fall 2012 during the
student protests that briefly closed the University, Provost Haroun mobilized virtually the entire faculty
during the crisis to develop new approaches to teaching combining face-to-face and on-line media. Since
then there have been numerous more or less formal conversations among faculty about the need to move
in this direction.
AUC’s Center for Learning and Teaching has continued providing workshops and training sessions to
faculty and teaching assistants on collaborative learning technologies and the use of technology in the
classroom, among other topics (spring 2012 list of workshops). In November 2012, the center held a joint
workshop with AMICAL on collaborative learning technologies
This year, the new interim provost established a Task Force for eLearning in Blended and Distance
Education, and President Anderson recently confirmed the mandate of the task force. Chaired by the
director of the Center for Learning and Teaching and including the deans of the Graduate School of
Education and of Undergraduate Studies, associate provosts, associate dean of the School of Continuing
Education, and faculty with interest in blended and online learning, the task force is charged with
developing a systematic approach to guarantee that online learning will meet the same quality,
assessment, and accreditation standards as AUC’s traditional courses and programs and is currently
exploring the opportunities and challenges involved in this area.
RESPONSE TO COMMISSION REQUEST FOR INFORMATION ON IMPLEMENTATION OF
THE PHD IN APPLIED SCIENCES AND ENGINEERING


“To remind the institution that the Periodic Review Report due June 1, 2013, should document
implementation of the Ph.D. in Applied Sciences and Engineering, including evidence that
outcomes assessment is used to improve teaching and learning.” [MSCHE Information Request]

AUC submitted a substantive change report in 2010 to inform the Commission about the establishment of
the University’s first doctoral degree, a PhD in Applied Sciences and Engineering. The Commission
accepted the report and granted the request to include the PhD in the scope of the University’s
institutional accreditation. The Ph.D. program was initiated in fall 2010 and has two tracks. The first track
offers a doctor of philosophy degree in Applied Sciences. This track has four different specializations:
Nanotechnology, Biotechnology, Chemistry, and Computer Science. The second track offers a doctor of
philosophy degree in Engineering. This track has four different specializations: Mechanical Engineering,
Construction Engineering, Electronics Engineering, Robotics, Control and Smart Systems, and
Environmental Engineering. Students are required to complete 36 credit hours of course work, 33 credit
hours of research and three credit hours of seminar. The program currently has 34 students distributed
over the various specializations, and the program is intending to remain small and highly selective.
Enrollment (Head Count)
PhD in Applied Sciences
PhD in Engineering

Fall 2010
8
6

Fall 2011
11
9

Fall 2012
21
13

Most students in the program receive support from the Yousef Jameel PhD Fellowship Program in
Applied Sciences and Engineering, donated by alumnus Yousef Jameel ’68 to enable qualified Egyptian
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science and engineering graduates to attend AUC on a full scholarship basis, with the goal of preparing
future scientists and industrial leaders. Fellowship recipients are provided with a tuition and fee waiver as
well as a monthly stipend and are required to commit to full-time graduate work and 30 hours of research
or teaching a week.
Since the program has not yet graduated its first class, planned assessments such as thesis defense, a
qualifying examination on completion of coursework, graduating student exit surveys and alumni surveys
have not yet been implemented. Currently, course-level assessment and course exit surveys, in addition to
frequent faculty meetings, are used to assess learning outcomes. The focus of all of these tools is to assess
a set of program outcomes that has been established for each Ph.D. program, as follows:
Upon completing the degree requirements for the Ph.D. Program in Applied Sciences and Engineering
graduating students should have the ability to:
1. Pursue a career in academia in teaching and/or research.
2. Pursue a career in industrial research and development (R&D).
3. Identify well-defined science and/or engineering problems of importance to the profession or the
community, as well as generate new ideas and approaches to resolve such problems.
4. Apply advanced experimental, analytical and computational techniques to solve complex science
problems.
5. Convince others that their ideas are worth pursuing and explore funding opportunities for their
research.
6. Initiate scientific collaborations schemes that advance their research endeavors.
7. Successfully communicate their results to constituencies of various technical backgrounds and fields
of specialty.
8. Make significant contributions to their field of specialization and profession through their own
continued research, writing, teaching, and practice.
9. Implement the code of ethics within the study and work environments.
The assessment plan for the PhD program is included in Appendix Twelve.
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SECTION THREE:
Major Achievements, Challenges, and Opportunities
Over the past five years, AUC has faced numerous challenges, from relocating the University to a new
campus to epidemics, a revolution, student protests, and ongoing political and economic crises. When
faced with each of these challenges, AUC has in most cases met the challenges while remaining true to its
mission and using those challenges as opportunities to improve programs, services, business processes,
and the education it offers its students. At the same time, while facing these challenges, the University has
been able to continue to evolve, implementing University-wide changes, adding programs, and addressing
the aspirations of its community. The key to the AUC’s ability to implement these changes while facing
such uncertainty has been its adoption of a process of continuous self-assessment and a willingness to be
flexible and adapt. AUC has emerged from this period a stronger, more streamlined, and more nimble
University with a greater awareness of both its weaknesses and its strengths as well as the opportunities
that the future holds.
This learning process has happened concurrent with many of the other challenges facing universities
around the world: ensuring quality academic and co-curricular programs, meeting accreditation
requirements, integrating planning, building a culture of assessment, improving efficiency, making
campus operations more sustainable and environmentally sound, and meeting the needs of millennial,
always-connected students. The revolution in 2011 and the ensuing political, social, and economic
changes have added layers of complexity to AUC’s operations, but in most cases the University has been
able to find opportunity in each crisis – to refine its plans, improve business processes, and “live” its
mission and core values.
MAJOR ACHIEVEMENTS SINCE 2008
Transition to the New Campus
In August 2008, AUC moved its operations to a purpose-built campus located in a new community, still
mostly desert, outside of Cairo, and managed to start fall semester on schedule. The paint still wasn’t
quite dry on the campus, and there were many small glitches, but students, faculty, and staff showed great
flexibility and resiliency in adapting to their new surroundings. The University not only had to complete
campus construction and contend with issues related to the physical relocation, but it also had to develop
a number of new systems and adjust to operating a campus 29 times bigger than its previous one. AUC
had to contend with a relatively non-existent public transportation infrastructure and a University
community that lived primarily off-campus. The University’s answer was to develop a bus system that
today transports more than 4,100 members of the AUC community each day in air-conditioned buses
equipped with WiFi. In addition, the University had to learn to operate the campus on a 24/7 basis and to
manage its world-class athletic facilities, secure and control access to its 260-acre campus, care for its
beautiful gardens and landscaping, use the living-learning spaces and smart classrooms, merge the
downtown campus with the new campus in identity and operations, develop and manage the infrastructure
to make on-campus residential living appealing, and manage many other aspects of adapting to its new
environment. AUC and its community are continuing to learn how to use this world-class campus and to
discuss together how to make best use of these facilities.
Managing the Revolution
In January 2011, just two weeks after AUC’s new president took office, Egypt experienced a revolution,
with the main protests occurring in Tahrir Square, just steps away from AUC’s historic campus. AUC’s
faculty, staff, students, and alumni were heavily involved in the protests, and the University had to
contend with a government shutdown of the Internet and cell phone networks, the closure of banks and
ATMs, nationwide curfews, a breakdown in security and public safety, voluntary – and in some cases,
mandatory -- evacuations of foreign faculty and students. AUC was able to manage this crisis in ways that
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brought commendation from its community and from parents in the US by grounding its actions in its
mission and core values and by keeping the safety and well-being of its community at the center of its
decision-making. AUC’s emergency management team met daily and established a landline hotline for
information. Campus switchboard operators worked overtime to provide landline numbers and
connections outside of Egypt. The University, very visibly led by the new president, activated warden
systems to communicate with its community, sent daily emails to parents of international students, and
held meetings in residence halls to reassure students and faculty. AUC transferred departing faculty and
students to the airport between changing curfew limits and delivered emergency cash as needed to its
community, among many other actions. When classes resumed, the president called for a number of
campus fora to provide the community with opportunities to voice concerns and sent out daily emails to
update the campus on news and to prevent rumors from spreading.
Violent clashes continued in the fall and winter of 2011-2012, most involving the area around Tahrir
Square, and in each instance, the University prioritized the safety of its staff and students, while acting to
ensure as much as possible the integrity of its property. Throughout 2011-2012 and into this year, the
country has been convulsed by protests, most nonviolent but preventing normal operations and traffic
movements. The University has updated and expanded its emergency communication system and uses
emails and text-messaging to alert the community about bus route changes, expected protests, and other
public safety notices.
A collateral effect of the revolution has been a culture change, particularly evident in our students who are
unused to being able to publicly voice their grievances. The student protests in fall 2011 and particularly
in fall 2012 could easily have devolved into violence and confrontation, but the University instead
approached them with understanding and used them as learning experiences not only for the community
but also for the campus administration. The University addressed student grievances and worked with
students to involve them in exploring solutions to some of the problems that sparked the protests, while
insisting on accountability for policy violations and the closure of the gates. The University increased
student involvement in governance as well as recognized that our students need to be made more aware of
their rights and responsibilities and to be better prepared to become effective citizens. The Student
Government Constitution was modified in 2012 to improve student governance. The University Senate
agreed to increase the number of student representatives from three to seven students, who also sit on
Senate committees and serve as full voting members. The University also adopted a new freedom of
expression policy and added the student-developed document of student rights and responsibilities to the
freshman orientation program. Finally, the University added student representation to most standing
committees on campus, including the Emergency Management Team and the Budget Committee.
Increasing Efficiency and Sustainability
AUC has maintained, from the start of discussions about the move to the New Campus, that it needs to
develop world-class operations to match its world-class facilities. Since the move, AUC has made much
progress in identifying problem areas and developing and implementing solutions, although the move
required unforeseen investment in many areas. For several years, budgets grew much faster than
expected. Since the revolution, reducing expenditures and becoming much more efficient has become an
imperative due to budget constraints and the need to limit tuition increases. The University has
restructured and streamlined to reduce redundancies and has been successful in finding ways to save that
do not have a negative impact on its ability to achieve its mission or on its community. AUC has
increased transparency, including creating a central public source for policies and procedures and
improving and expanding its website and use of social media, and is working to create a business culture
that puts transparency as the default response. It has also greatly improved its use of technology to
streamline workflows and provide readily available data for decision-making, moving to SAP and
Banner, Blackboard and Turnitin.com, online forms, electronic workflows, and an integrated system for
planning and assessment.
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In addition, AUC created an Office of Sustainability to address “AUC’s environmental challenges,
including climate change, pollution, waste management and resource conservation, in ways that improve
the University’s operations and strengthen its finances.” The office published Egypt’s first university
carbon footprint report, found substantial savings in improving the efficiency of AUC’s utilities
infrastructure, introduced recycling stations across campus, and is implementing a campaign to increase
awareness across campus.
Improving the Academic Experience
This report has detailed many of the initiatives taken during the past five years to improve the academic
experience at AUC. Most of these initiatives are the result of a series of assessments, discussions, and
committee and task force meetings to explore the source of problems and the impact of planned changes.
They all demonstrate the University’s commitment to quality and its willingness to resolve issues that
constrain AUC’s ability to meet its own expectations for quality. Some of these initiatives include
establishment of the position of dean of undergraduate studies, the new Academy of the Liberal Arts, the
dean of graduate studies, new positions in the provost’s office to support research and outreach, the
provost’s task forces, and the expansion of the freshman orientation program and the introduction of the
revised freshman year. The University restructured its schools and added a Graduate School of Education
and a School of Global Affairs and Public Policy, introduced a PhD program in sciences and engineering,
added new graduate programs, and received accreditation of its intensive English program, the
Management Center, and its School of Continuing Education as well as accreditation from Egypt’s new
national accrediting body. In addition, the University has used the results of assessments to explore ways
to improve the co-curricular experience, student life, faculty salaries and benefits, faculty-student
interaction, advising and mentoring, community-based learning, research and more.
Fostering a Culture of Continuous Improvement
Since 2008, AUC has implemented and revised a process that more closely integrates planning with
budgeting and assessment and has developed and implemented a rolling three-year strategic plan with a
revised mission, a new vision statement, and set of core values. The University also implemented and
continues to revise a plan for assessment of learning and institutional effectiveness which calls for all
academic and administrative units to regularly assess their effectiveness and report and use the results of
those assessments to make improvements and as evidence for decision-making. The plan also calls for
implementation of strategies to build a culture of assessment across campus and to assess the
effectiveness of the institution as a whole. Today, all academic programs have developed and in most
cases implemented assessment plans and undergo a six-year review. The Assessment Committee is
implementing an exhaustive calendar of institutional assessments, and a number of administrative areas
have already conducted external reviews of their operations. The University administration has
demonstrated a strong commitment to the success of these efforts, which have been transformational to
the University’s approach to planning and decision-making.
As preparation for this report as well as for the revision for 2014-2016 of AUC’s strategic plan, DAIR,
the AUC Assessment Committee, and the Integrated Planning Committee administered a set of openended questions to the University’s leadership – the Senior Administrator’s Group and the University
Senate – to elicit their perceptions of the University’s strengths, areas needing improvement, challenges,
and opportunities in the 2014-2016 planning period (Appendix Fourteen).
An analysis of the challenges and opportunities facing AUC must be conducted through the lens of
AUC’s core strengths as reported by the survey respondents:
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AUC’S CORE STRENGTHS












AUC’s campuses: the campus in New Cairo, which provides students, faculty, and researchers with
classroom, library, and laboratory facilities and communications technologies that are widely
recognized as unmatched in Egypt, and AUC’s historic campus, which provides a hub for continuing
and professional education and cultural activities in downtown Cairo
AUC’s reputation for excellence and its nearly 100-year history as a leader in higher education in
Egypt and in the region
AUC’s system of education, which provides students with a strong foundation in the liberal arts on
which to base their study and a focus on learning outcomes and values like critical thinking, ethics,
and lifelong learning
Quality educational programs and governance structures, recognized by institutional accreditation in
Egypt and the US and specialized accreditation from US, European, and Egyptian agencies
Talented and committed administrators and staff and a working environment that stresses the
importance of quality, continuous improvement, innovation, and adaptability
A dedicated and diverse faculty, many of whom are internationally recognized for their achievements
AUC’s location in the region, at the nexus of Africa, the Middle East, Asia, and Europe and at the
center of events of the Arab Spring
Strong outreach programs, community engagement, and linkages with local and international
institutions
A vibrant, strong, engaged student body and a wide array of co-curricular activities
A large pool of influential and committed alumni

POLITICAL TRENDS (STANDARDS 1, 2, 3, 4, 5, 6, 8, 9, 10, 11, 12, 13)
The current economic and demographic trends in Egypt are likely to negatively influence the country’s
political situation. Though Egypt is attempting to transition its government from an authoritarian system
to democratic one, high unemployment, high prices, and a young population have been and will continue
to cause unrest. Continuing instability and dissatisfaction with the government’s ability to deliver on its
promises and become more inclusive have worsened the economy, and the poor economy has increased
political instability. Until Egyptian lawmakers, both those in power and those in opposition, come to
some type of national agreement, it is likely that the current political situation will remain volatile. The
ongoing political unrest is likely to continue to negatively impact international student enrollment,
particularly students from North America. Safety concerns might also impact the University’s ability to
recruit and retain international faculty, and frequent protests in the Tahrir Square area pose concern for
business continuity and property in AUC’s downtown campus.
Post-revolutionary Egypt is experiencing new freedoms of the press and of expression that are providing
expanded space for AUC’s faculty and students to discuss and debate ideas and opportunities to reach out
to both government and non-governmental organizations to work cooperatively on addressing Egypt’s
challenges. Student movements across Egypt have held protests and demonstrations to the point of
closing campuses to press their demands for change. AUC will need to navigate carefully between
growing faculty and student expectations and government policies that are still evolving. Great
opportunities exist to realize its aspiration as a “Catalyst for Change”: updating and revising curricula,
expanding cooperation and linkage agreements with national and international organizations, increasing
community-based learning, expanding research in strategic areas and co-curricular activities, and helping
to equip its students with the knowledge and skills they will need to become effective citizens in the new
Egypt. Campus-wide interdisciplinary projects, themes, and events would help build a sense of
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community on campus. Initiatives in all of these areas are currently underway and will be included in
AUC’s revised strategic plan.
ECONOMIC TRENDS (STANDARDS 1, 2, 3, 4, 5, 6, 8, 9, 10, 11, 12, 13)
In the two years since the January 25th revolution, Egypt’s economy has slowed to almost a standstill. In
2009 and 2010, the economy averaged a fairly high GDP growth rate of 4.7% and 5% respectively;
however, in 2011, the GDP growth fell to only 1.8%4 and continued at the same rate in 2012. Political
instability continues to plague the nation, stagnating growth and driving away foreign investors. Foreign
investment has declined from $155.1 million in 2010 to $54.9 million during the same period in 2012.5
Egyptians are feeling the strain of the bad economy. Egypt’s urban consumer inflation measure rose to 8.2
percent in the 12 months to February 2013 from 6.3 percent in January.6 The Egyptian pound has fallen
sharply in the past few months; the current exchange rate is 1 USD to 6.7 EGP,7 and the government has
imposed controls on the movement of hard currency and capped the amount of dollars lenders can buy at
auctions to help conserve Egypt’s dwindling foreign currency reserves, currently at 1/3 of what they were
pre-revolution 8and below the critical minimal level of three months of imports. Continued devaluation of
the currency will increase inflationary pressures. Because of an imbalance in AUC’s revenue and expense
currency streams, every decline in the value of the Egyptian pound of 0.25 currently has a $US one
million negative impact on AUC’s budget.
In addition, Egypt’s infrastructure is suffering from a lack of planning and investment. Electricity outages
and fuel and water shortages are increasingly common, and the lack of adequate public transportation,
paralyzing traffic jams, and road safety concerns make travelling and the AUC community’s Cairo
commutes problematic. AUC has had to develop storage capacity and other contingency plans to cope
with these problems.
Projections for 2013 are hesitantly optimistic, however, if not particularly good. Egypt has received
influxes of financing from Qatar and Libya, and many leaders around the world are encouraging Egypt to
reach a deal on the $4.8 billion IMF loan, which would likely save the country from further economic
turmoil though it would also require the government to embark on the politically difficult task of
introducing austerity measures that include the removal of the subsidies that consume such a large
percentage of the annual budget.
The impact of political instability, inflation, and a devaluation of the Egyptian pound on AUC’s budgets
has been negative, and the University has had to move towards austerity. It has been generally able to do
this without dramatic cuts through streamlining, introducing efficiencies, and capping expenditures in
supplies and services. Respondents to the SWOT survey expressed concern about AUC’s ability to fund
research and offer financial aid and salary packages needed to attract outstanding faculty and students if
these external pressures continue. One of the areas that respondents noted that needed improvement was
the continued existence of inefficient business processes, bureaucracy, and redundancy and the need to
increase transparency and accountability across campus; interestingly – and rightly – this was also seen as
an opportunity. Respondents understood that efforts to reduce these inefficiencies and bureaucracy, to
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remove redundancy, to streamline and “right-size” the University’s programs and administration, and to
increase transparency and accountability will improve quality throughout the University and free up
resources that can be invested in areas of strategic importance. By becoming leaner, AUC can become
stronger, more efficient, and more student-centered.
TRENDS IN HIGHER EDUCATION (STANDARDS 1, 2, 3, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14)
The cost of attending college has risen steeply during the past few years and is increasingly an issue of
concern for parents and students not only in Egypt but also around the globe. Despite the rise in tuition,
institutional finances are precarious.9 Universities are increasingly experiencing student unrest based on
tuition increases and the quality of education. At AUC, student protests in fall 2011 and again in 2012
highlighted the need to hold tuition increases to a minimum and to address issues related to quality. In
addition, there is concern about the impact that the economic situation in Egypt will have on AUC’s
ability to provide the financial aid needed to attract outstanding students from economically diverse
backgrounds.
E-learning, or online learning, is an extraordinarily important new trend in higher education. Online
enrollments have risen from less than 10% of total enrollment in 2002 to slightly over 30% of all US
college enrollments. Universities are moving quickly towards a combination of e-learning (digitized
resources), hybrid or blended learning combining face-to-face and online experiences, and fully online
learning. These online courses not only present opportunities for universities to expand their reach,
including the growing population of adult learners, but they also provide an added source of competition
and other challenges, such as assuring quality and awarding transfer credit. The American Council on
Education and the Carnegie Foundation are working on credit issues, including the possibility of
redefining the credit hour. Several institutions in Egypt have already jumped into distance learning.
Thirty-six percent of Egypt’s people have access to the Internet,10 making online courses an attractive
option for universities. AUC has been exploring moves in this direction for a number of years but has
recently increased its focus with the appointment of a task force to explore opportunities and challenges
and to develop the necessary infrastructure and capacity to ensure quality.
The population of students around the world studying abroad is also increasing. At least 3.6 million
students in 2010 were enrolled in tertiary education abroad, up from 2 million in 2000. This surge reflects
the rapid expansion of enrollment in higher education globally, which has grown by 78% in a
decade.11Nearly one-third of the globally mobile student population of approximately four million is from
either China or India.12 In relative terms, however, students from Central Asia and sub-Saharan Africa are
the most mobile in the world. Nearly 6 out of 100 students in colleges and universities from Central Asia,
and 5 out of 100 from sub-Saharan Africa, go away to study.13 There is an opportunity to expand
recruitment of international students beyond the US to target the growing mobile student populations in
developing countries, particularly India, China, and countries in Southeast Asia and Africa. Developing
and marketing summer institutes and courses targeted for summer study abroad students that take them
into the local community would also make use of AUC’s underutilized campus facilities in the summer.
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ENVIRONMENTAL TRENDS (STANDARDS 1, 2, 3, 5, 6, 7, 9, 11)
Environmental challenges are expected to increase public interest in the development of cost-effective
and sustainable solutions to current problems. Global expansion of the middle class and its demand for
resources is expected to increase the volatility of prices for energy, food, materials, and water. Evidence
for global warming can no longer be disputed, and governments and private interests are taking a greater
interest in investing in renewable energy and sustainability. In Egypt, water shortages, exacerbated by
inefficiencies in the water system and a lack of incentives for water conservation, continue to be a major
problem and create substantial hardship, particularly for the 14 to 15 million Egyptians living in squatter
villages. By 2050, Egypt will need 50% more water than it is currently allocated under the Nile Basin
Agreement. Fuel shortages, particularly the diesel fuel that powers much of the economy, and moves to
reduce subsidies have resulted in civil unrest and economic losses, and the lack of substantive energy
planning has led to a significant decrease in the country’s oil and gas production, even as demand for
fuels increases. Fuel subsidies are estimated to currently consume 20% of the country’s total budget.14 In
addition, garbage collection remains problematic throughout the country, and air pollution, land use, and
rising sea levels threaten health and economic growth.
These challenges present opportunities for innovative solutions. Green technology is becoming
increasingly popular in Egypt as the country tries to figure out solutions to its environmental problems,
and proponents of green technology in Egypt view sustainability as the next job frontier. AUC has been a
pioneer in sustainability in Egypt, becoming the first University to research and publish a report on its
carbon footprint and introducing initiatives like an interdisciplinary MA in sustainable development, BS
and MS degrees in petroleum and energy engineering, research in green technologies, and reducing
consumption of non-renewable resources on campus.
TRENDS IN TECHNOLOGY (STANDARDS 1, 2, 3, 5, 7, 9, 11, 13, 14)
AUC is increasing moves to incorporate technology into instruction. Amid concerns about cost and
quality, AUC needs to be deliberate about how that technology is used, ensuring that it enhances the
learning experience and institutional effectiveness rather than just reinforcing existing practices. Today’s
always-connected users present a number of challenges for AUC. With multiple wireless devices, users
expect to be able to access information everywhere all the time on all of their devices. While AUC
already offers its community campus-wide wireless access, AUC needs to ensure that its systems offer
ubiquitous coverage on multiple platforms. By 2016, 85% of all broadband service will be mobile instead
of fixed, and predictions are that by 2014 users will store more of their information in the cloud than on
their personal computers. AUC will need to ensure that signal strength is sufficient for tablets and smart
phones, 2.4 GHz and 5 GHz devices. The IT department will need to upgrade skills to accommodate
emerging technologies, changing IT management and service delivery models, security issues, the
growing demand for analytics for student tracking and success, and the needs of online learning.15 AUC
will also need to resolve outstanding system issues including ensuring that the University’s various
systems integrate and are used in cost-effective ways to allow for expanded use of analytics and to
improve business processes and student success.
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QUALITY (STANDARDS 1, 2, 3, 4, 5, 6, 7, 8, 9,10, 11, 12, 13, 14)
The quality of the overall AUC experience remains the most important opportunity – as well as challenge
-- of the University. AUC needs to ensure that it continues to assess quality in all areas and initiate actions
to improve where improvement is needed. There are concerns, expressed in the recent SWOT survey, that
AUC has expanded too rapidly and needs to re-focus on its core strengths and quality as well as more
closely communicate and integrate plans throughout the University. Other concerns include the lack of
community, the quality and preparedness of entering students, accountability, campus culture in the wake
of the revolution, and other areas, all of which will need attention in the University’s plan for 2014-2016.
In addition to its community’s ongoing demand for quality, national and regional accreditors are
increasingly focused on a University’s ability to demonstrate that it is achieving its mission and learning
outcomes in an effective and efficient way that meets the standards of the agencies. AUC will need to
continue to explore ways to assess and report on its work that are informative and helpful and that meet
US and Egyptian standards.
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SECTION FOUR:
Analysis of Enrollment and Finance Projections
FINANCIAL DATA AND PROJECTIONS
Overview
The American University in Cairo operates from a solid financial position in spite of the many challenges
it has faced over the past several years. AUC is focused on and committed to sound fiscal and operational
policies that are assessed by strong internal and external auditing oversight.
Each year, the University undergoes a rigorous budget planning process designed to allocate funds in the
most effective and efficient way to allow the University to achieve its planning goals. Since the January
25th Revolution, the University has operated in an environment of highly fluid political, economic, and
social circumstances that have had a generally negative impact on the budget, from the decline in
international student enrollment to the expense of repairing damage to the downtown campus, the growth
in the inflation rate, and the recent devaluation of the Egyptian pound against the dollar. Because of
differences in the dollar and Egyptian pound revenue and expense streams, a weakening of the Egyptian
pound to the US dollar creates a $1 million loss for every 25 piasters lost against the dollar. Rather than
achieving a balanced budget as expected, the University has experienced deficits in recent years.
Against this backdrop, and at the request of the AUC Board of Trustee's Finance Committee, the
administration developed a series of planning assumptions that guided the construct of the FY2014
operations budget and the next three-year financial plan to produce balanced budgets in each of the next
three years. While challenging, these budget restrictions provide an opportunity for the University to
streamline and consolidate operations, introduce “green” initiatives to create long-term reductions in
resource expenses as well as reduce our carbon footprint, review academic programs, and reduce
redundancies and inefficiencies in staffing and organizational structures. The University is involving the
entire campus community in these discussions. An example of one initiative to create this kind of culture
change is the President’s “Catalyst for Change” award to recognize members of the community for their
efforts in this area. Another example is the Energy, Resource Conservation and Efficiency Project
launched in September 2011, which delivered significant savings in the form of a 20% reduction in the
cost of energy at AUC; in addition, this interdisciplinary team has led the way in building awareness
across campus about the importance of energy conservation.
During the last several months, the administration has worked to ensure that revenue assumptions are as
reliable as possible for all revenue producing activities and, more importantly, review expenditure
requests to ensure that budgets are as frugal as possible, based on projected future year requirements and
not the history of past budget allocations. This process has been facilitated by the restructuring and
integration of the Administration and Finance areas under the Executive Vice President. This latter
strategy has been the main driver in lowering the requested expenditure budget by almost $8 million.
Despite the economic challenges envisioned in 2014, the University community has worked hard to
produce a leaner, more streamlined budget that once again brings the University to a balanced budget in
FY14, moving from an annualized $5 million deficit in 2013 to a slight surplus of $29,000. In getting to
the final version of the FY14 operating budget, the University established a capital reserve fund and
eliminated the contingency budget, which produced a balanced budget for FY14. A key variable in the
development of the budget is the foreign exchange rate. The University is conservatively using an
exchange rate of EGP 7.25 to the US$ for budget planning purposes.
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The University’s financial plan is based on the following assumptions:
1. Forex: In the absence of more reliable information, we are assuming that the foreign exchange
rate will stabilize at EGP 7.25 per US dollar. The previous plan assumed a rate of EGP 6.25 per
US dollar. This is a conservative position.
2. Inflation: Similarly, in the absence of more reliable data, inflation is forecast to be 6 percent
annually over the next three-year planning period.
3. Tuition: As per the September 2012 agreement with students, tuition increase is modeled at 2.3
percent annually. All other revenues are forecast to grow by three percent annually.
4. Human Resources: The total number of faculty lines is forecast to remain constant over the next
three years. Annual increases in faculty salaries, which are denominated in US dollars, are
capped at 2%. For FY14, administrative salaries in dollars are frozen, and Egyptian pound salary
increases are capped at 4%. The number of staff at the University is capped at current levels, and
the University conducts a rigorous review before filling any vacant position or creating a new
position. All vacant positions revert to the EVP for Finance and Administration, and the
University is expecting to reduce current staffing levels through attrition and early retirement
incentives. We are anticipating staff attrition of $2.3 million in FY14, in addition to $1.0 million
dollar further savings in both FY15 and FY16. For planning purposes, the assumption is that

no more than 50 percent of vacancies will be replaced. The budgeted headcount for FY14
is 2,581, a reduction of 64 positions from the current headcount in FY13. Any promotions
are to be financed from within existing area level salary budgets.
5. Supplies and Services: The supplies and services budget are frozen for the next three years.
Redistribution of supplies budget savings in one category will be used to cover uncontrollable
price increases in other supplies and services categories. (As we review all assumptions next
year, we anticipate that this assumption will be among those that need adjustment in the FY15-17
version of our three-year financial plan.)
6. Depreciation: Depreciation expense is projected to increase by three percent annually.
7. Academic Initiatives: An investment fund for new initiatives has been allocated in the budget
but is limited to the academic area and capped at $2 million in the coming year and slightly less in
the following two years. Allocations from this fund are made on a competitive basis in alignment
with the University’s strategic plan.
8. Endowment: Endowment support is calculated as five percent of the rolling three-year average
of the year end value of the funds and is included in the calculation of support for the operating
budget.
9. Contingencies: A contingency provision of $1.5 million to fund unplanned expenses has been
removed from the FY14 budget as well as from the following two years. Any unbudgeted
expenses that are deemed essential will trigger an unplanned expense or deficit. In the current
climate, such unplanned expenses are virtually inevitable; recent examples of expenses funded
from contingency have included extra costs of overtime for security staff during periods of
turbulence and additional legal fees. We expect that there will be unplanned increases in utility
charges, fuel costs, etc.; these are not included in the current budget.
10. Capital Equipment: Capital equipment budgets are zero-based. The administration has put
measures in place to reduce capital spending linked to replacement of equipment and building
modifications.
The following plan for 2014 and beyond is very lean; AUC is, however, confident it will strengthen the
University by requiring substantial streamlining and improvement of operational efficiencies without
impairing the quality of the institution's academic programs.

42

FY2013
Approved (10month)*
6.25

Function

Budget
Annualized

FY2014
Approved

Forecast
FY2015

Forecast
FY2016

Exchange Rate $ 1 =
6.25
7.25
7.25
7.25
Revenues (in US$ 000s)
Tuition - Academic Programs (net)
100,886
104,356
95,221
98,417
103,194
Federal Scholarships Programs
5,877
7,052
6,398
4,410
2,206
Tuition - Cont.& Adult Education
13,377
16,052
12,874
13,260
13,658
Sponsored Activities
4,729
5,674
3,521
3,627
3,736
Auxiliary Enterprises
11,013
13,215
12,068
12,487
13,090
Departmental Services & Other Income
3,096
3,522
5,212
4,023
4,216
Long-Term Investment
18,028
20,748
22,717
24,117
25,817
AID/ASHA Institutional Support
1,891
1,891
800
800
800
Annual Gifts (net)
4,747
4,747
4,311
4,464
4,623
Total Revenues
163,642
177,257
163,121
165,606
171,339
Expenses (in US$ 000s)
Academic Instruction
77,047
81,369
78,697
79,868
81,050
Continuing & Adult Education
9,610
11,365
9,266
9,338
9,433
Sponsored Activities
5,620
6,081
4,552
4,608
4,661
Auxiliary Enterprises
16,750
19,858
16,533
16,640
16,737
Departmental Services & Other
3,157
3,365
2,727
2,717
2,718
Administration & General
28,236
33,622
29,179
29,632
30,047
Operation & Maintenance of Plant
19,018
22,919
19,849
20,066
20,331
Provisions & Contingencies
a. Contingencies
1,500
1,500
0
0
0
b. Planning Initiatives
2,204
2,204
2,288
1,644
1,644
Total Operating Expenses
163,142
182,284
163,092
164,512
166,620
Surplus (Deficit) from Operating
4,719
Activities
500
-5,027
29
1,094
*Effective FY2014, AUC's fiscal year is changing from September 1-August 31 to July 1-June 30. For this reason, FY 2013 is a
10-month budget (September 1, 2012 - June 30, 2013) and has been annualized in the column to the immediate right for purposes
of comparison.

Based on the planning assumptions outlined above, the proposed financial plan would produce a $29,000
surplus in FY14, a $1.1 million surplus in FY15 and a $4.7 million surplus in FY16. The following chart
illustrates the distribution of revenues and expenses as budgeted for FY2013.
AID/ASHA
Institutional
Support
1%

Sources of Revenues from Operations FY2013

Uses of Revenues in Operations FY2013

Annual Gifts (net)
3%

Departmental
Services & Other
income
2%

Contingencies
1%

Operation &
Maintenance of
Plant
12%

Long-Term
Investment
11%

Auxiliary
Enterprises
7%
Sponsored
Activities
3%
Tuition - Cont.&
Adult Education
8%
Federal
Scholarships
Programs
3%

Planning
Initiatives
1%

Tuition Academic
Programs (net)
62%

Administration &
General
17%

Departmental
Services & Other
2%

Academic
Instruction
47%

Auxiliary
Enterprises
10%

Sponsored
Activities
4%

Continuing &
Adult Education
6%
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The University’s capital plan continues to reflect the substantial investment that the University makes in
its facilities. The plan is driven by the academic priorities for teaching, research, and related activities,
and the initiatives of the administrative and auxiliary units that support the academic mission.
Major Capital Projects (> $250,000)
Function ($000s)
Multi-Year and Other Major Capital Projects
A. New Campus Construction
Ancillary Projects
New Campus Remedial Works and Finishing
Total for A.
B. Plant Projects
New Cairo Faculty Housing Project
Watson House Completion
Building Modifications - New Campus
Building Modifications - Downtown Campus
Total for B
C. Information Technology
Banner Financial Aid
Renewal of Institutional Advancement Software
SAP Payroll Modifications
SAP Stabilization Phase II
E-Payment & Cashless Campus
Data Warehouse
Document Imaging
Total for C
Total Major Capital Projects

FY 2012

FY 2013

FY 2014

2,000
2,000

200
1,500
1,700

1,000
1,000

6,879
121
1,500
300
8,800

7,540
500
2,000
300
10,340

FY 2015

FY 2016

1,000
300
1,300

1,000
300
1,300

1,000
1,000
300
2,300

140
130
250
250
250

10,800

500
1,390
13,430

250
500
200

400

330
3,630

1,150
2,450

1,300

Audited financial statements and management letters for the three previous years are attached to this
document. AUC's balance sheets (Appendix Twenty-Two) for the fiscal years 2009-2013 reflect a solid
financial position. The following financial information is prepared according to IPEDS definitions. AUC
is not required to submit data to IPEDS but has adopted the definitions for the purposes of benchmarking
with peer institutions.
IPEDS Financial Information

FY2010

IPEDS Core Expenses: Instruction

$47,088,000

$68,151,938*

$74,811,872

$7,551,000

$8,880,757

$8,300,820

IPEDS Core Expenses: Academic Support

$15,478,000

$20,574,074

$21,579,295

IPEDS Core Expenses: Institutional Support

$36,652,000

$36,316,378

$35,344,450

IPEDS Core Expenses: Research

IPEDS Core Expenses: Student Services
Total IPEDS Core Expenses
Total IPEDS Core Expenses Per FTE Enrolled
IPEDS Core Revenues: Gifts, Grants, and Contracts
Gifts, Grants, and Contracts Per FTE Enrolled

FY2011

FY2012

$6,768,000

$10,324,845

$9,186,665

$113,537,000

$144,220,992

$149,223,102

$17,326.00

$22,177

$22,433

$27,915,000

$18,946,439

$21,773,767

$4,260

$2,913

$3,273

Endowment
$443,417,000
$472,096,335
$485,356,927
*This jump in core expenses is artificially inflated as a result of a mandated adjustment in accounting procedures. An increase of
9% more accurately reflects the growth in instructional expenses.

AUC’s endowment remains strong and has performed well. Five percent of the average return on the
endowment over the prior three calendar years’ (calculated at year end) supports the University operating
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budget. This formula yields a projected draw of $22.8 million in FY2014, compared to a budgeted draw
of $18.1 million in the current year (10-month). Endowment draws are calculated on a total return basis
and therefore combine accumulated gains and earned income (interest and dividends). Based on the
current structure of our long-term investments, we anticipate that the division of funding of the draw
between current income and capital gains will be approximately equal.
Financial Indicators and Ratios
Operational Ratios
Program Service Expense Ratio [Program Service Expense/Total Expense]
Instructional and Sponsored Programs
Supplies and Services
Financial Aid
Depreciation Expense
Salaries and Benefits Analysis
Salaries Expense Rate [Employee Salaries/(Salaries and Wages + Employee
Benefits)]
Benefits Expense Rate [Employee Benefits/(Salaries and Wages + Employee
Benefits)]
Salaries and Wages to Total Operating Expenses
Savings Indicator [(Operating Revenue-Operating Expense)/Total Operating
Expense]
Reliance on Income [Source of Income/Total Operating Income]
Tuition and Fees
Grants, Gifts, and Contributions
Investments
Current Ratio [Current Assets/Current Liabilities]
Viability Ratio [(Current Assets-Current Liabilities)/Non-Current Liabilities]
Primary Reserve Ratio [Net Current Assets/Total Operating Expenses]
Leverage Ratio [Unrestricted Net Assets/Total Liabilities]

2012

2011

Industry Average

48.65%
26.48%
17.18%
14.96%

48.57%
29.50%
14.44%
15.03%

48.83%
27.92%
23.71%
6.88%

75.41%

71.97%

83.82%

24.59%
44.16%

28.03%
39.93%

16.18%
49.22%

-1%

-10%

3%

57.63%
12.82%
15.43%
1.46
22%
11%
4.66

58.00%
12.44%
15.67%
1.34
20%
10%
4.31

47.08%
21.45%
11.78%
3.43
38%
43%
1.17

ENROLLMENT DATA AND PROJECTIONS
AUC’s Board of Trustees has capped enrollment at current levels in order to focus on quality before
further growth. This year, students’ total enrollment was maintained at roughly fall 2011 enrollment
levels, given fluctuations inherent in outflows related to graduation. Enrollment figures below are given in
terms of headcount, meaning that each individual is counted as "one" regardless of whether the person is
enrolled part-time, full time, or in multiple courses.
Enrollment by Headcount (Fall 2008-2012)
Fall 2008

Fall 2009

Fall 2010

Fall 2011

Fall 2012

Undergraduate headcount

4,530

5,055

4,760

5,244

5,329

Graduate headcount

1,047

1,148

1,224

1,259

1,323

487

428

569

321

296

Non-Degree Seeking headcount*

Total Academic Student Headcount
6,064
6,631
6,553
6,824
6,948
*This category includes all students not seeking an undergraduate or graduate degree, including graduate students enrolled in
diploma programs.
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Fall 2012 Enrollment by Full-Time/Part Time, Gender and Career
FULL-TIME
Men

PART-TIME

Women

Men

Women

Total

UNDERGRADUATES
Degree-seeking, first-time freshmen

315

14%

404

16%

139

59%

107

50%

965

Other first-year, degree- seeking

480

21%

394

15%

38

16%

29

13%

941

1,527

66%

1,758

69%

58

25%

80

37%

3,423

All other degree-seeking
Total degree-seeking undergraduates

2,322

2,556

235

216

5,329

Non-degree undergraduates enrolled in
credit courses *

95

100

18

12

225

2,417

2,656

253

228

5,554

Total Undergraduates
GRADUATES
Degree-seeking, first-time

97

44%

112

45%

47

16%

99

18%

355

All other degree-seeking

124

56%

135

55%

244

84%

465

82%

968

Total degree-seeking graduates

221

247

291

564

1,323

All other graduates enrolled in credit
courses**

11

22

27

11

71

Total Graduates

232

269

318

575

1,394

803

6,948

Grand Total
2,649
2,925
571
* Includes non-degree students and those studying in the Arabic Language Institute
** Includes graduate diplomas students and those studying in the Center for Arabic Study Abroad (CASA)

Enrollment by academic major for the years 2009-2013 is available in Appendix Twenty-Three.
AUC saw a large jump in the number of applications in fall 2011, increasing more than 86% over the
previous year, and remaining steady at that level in fall 2012. At the same time, AUC continues to
maintain and improve its ability to be selective among new entrants to the University. The decline in the
yield rate needs further investigation but is most likely due to Egypt’s economic crisis following the
revolution and the impact that has had on families’ ability to meet tuition requirements despite the
availability of financial aid and AUC’s commitment to keep tuition increases to a minimum.
First-time, First-year (Freshman) Students by Gender
Fall 2010

Fall 2011

Fall 2012

Total first-time, first-year (freshman) men who applied

787

1,465

1,518

Total first-time, first-year (freshman) women who applied

770

1,426

1,256

1,557

2,891

2,774

Total first-time, first-year (freshman) men who were admitted

343

772

642

Total first-time, first-year (freshman) women who were admitted

414

846

653

Total first-time, first-year (freshman) admitted

757

1,618

1,295

Total full-time, first-time, first-year (freshman) men who enrolled

207

398

315

Total part-time, first-time, first-year (freshman) men who enrolled

62

165

139

Total full-time, first-time, first-year (freshman) women who enrolled

278

540

404

Total part-time, first-time, first-year (freshman) women who enrolled

58

137

107

Total first-time, first-year enrolled, full-time and part- time

605

1,240

965

Total first-time, first-year (freshman) applications
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Student Selectivity Trends (Fall 2008 – Fall 2012)
The fall selectivity rate is the percentage of accepted undergraduate applicants.

Selectivity

Fall 2008

Fall 2009

Fall 2010

Fall 2011

Fall 2012

53.6%

56.0%

48.6%

56.0%

46.68%

Student Yield Trends (Fall 2008 – Fall 2012)
The fall yield rate is the percentage of registered undergraduate admitted students.

Yield

Fall 2008

Fall 2009

Fall 2010

Fall 2011

Fall 2012

79.7%

81.1%

79.9%

76.6%

74.5%

Additional enrollment data in available in AUC’s online Fact Book.
Recognizing the need to improve its capacity to more strategically and effectively manage student
enrollment, the University established an enrollment management task force in Fall 2012, headed by the
Vice President for Student Affairs and the Provost and including representatives from Institutional
Research, the Dean of Undergraduate Studies, the Center for Learning and Teaching, Career Services,
Admissions, members of the faculty and others. The task force represents a comprehensive approach to
integrating the University's programs, practices, and plans to achieve optimal recruitment, retention, and
graduation of students in line with the University's vision and strategic plans. The task force is working to
establish clear enrollment targets, promote student success, determine and achieve optimum enrollment at
the program and school levels, direct recruitment, improve the University's financial planning capacity,
increase organizational efficiency, and enhance the delivery of effective academic programs. The task
force is expected to produce its initial report in June 2013.
The budget is based on a 2.3% tuition increase with no growth in student headcount. Modest volatility in
credit hour enrollments, particularly in the summer, is to be expected. Non-degree seeking students are
included in the head count at the level of their enrollment.
2014

2015

2016

Undergraduate HC

5,440

5,422

5,460

Graduate HC

1,409

1,510

1,527

Total Academic Student HC

6,849

6,932

6,987

The following table presents the projected gross tuition and fees budget with a 2.3% tuition increase for
FY14-16.
Yearly Comparison of Gross Tuition and Fees
Gross Tuition and Fees (US$ 000s)
Exchange rate:
Graduate
Undergraduate
Non-Degree
Fees
Total

FY12
Final
6.01
9,821
104,588
7,496
4,842
126,747

FY13
Budgeted
6.25
11,317
110,591
7,887
3,159
132,954

FY14
Budgeted
7.25
9,683
101,173
6,967
2,637
120,459

FY15
Forecast
7.25
9,906
103,500
7,127
2,698
123,230

FY16
Forecast
7.25
10,134
105,880
7,291
2,760
126,064
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AUC’s School of Continuing Education provides noncredit certificate programs/classes that are six and
twelve weeks in length and customized courses to fulfill the continuing educational needs of individuals
and organizations at the local and regional levels. SCE’s courses and certificate programs are held at the
AUC Tahrir campus, AUC New Cairo, Heliopolis, Zamalek, and El Gouna. Customized courses and
programs are also conducted on site for various businesses and organizations as requested. In addition,
special summer programs provide academic enrichment and skill development for youth. The drop in
enrollment in 2009 was due to the swine flu problem in Egypt and a required suspension in classes.
Enrollment in SCE programs has dropped in the past two years following the January 25, 2011,
revolution due to the unrest in the area surrounding AUC’s Tahrir campus and the current economic
situation in Egypt.
Enrollment in the School of Continuing Education, by Headcount
School of Continuing
Education
Arabic and Translation
HC
Business Studies HC
Computer and IT
Studies HC
Graduate School of
Education HC
English Studies HC
International Human
Rights Law Outreach
Program HC
Youth and Special
Studies HC
Total HC

Actual

Projections

FY08

FY09

FY10

FY11

FY12

FY13

FY14

FY15

FY16

2,419

2,498

2,343

2,236

1,503

1,533

1,564

1,642

1,724

3,832

3,319

3,167

2,889

3,372

3,439

3,508

3,578

3,650

2,298

1,391

894

706

338

-

-

-

-

140

227

186

128

242

249

254

259

265

31,106

27,812

22,772

18,866

10,397

10,709

11,137

11,806

12,632

287

293

-

-

-

-

-

-

-

2,097

2,176

2,654

2,956

2,628

2,707

2,815

2,956

3,133

42,179

37,716

32,016

27,781

18,480

18,638

19,279

20,241

21,404
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SECTION FIVE:
Evidence of Organized and Sustained Processes to Assess Institutional Effectiveness and Student
Learning
The following section summarizes information included in last year’s Progress Report to MSCHE and
provides details about additional progress made since then. The report, which described the steps that
AUC had taken since the 2010 Monitoring Report to implement organized and sustained processes to
evaluate and improve student learning and to build a culture of assessment, was accepted on June 28,
2012.
BUILDING A CULTURE OF ASSESSMENT
AUC has been successful in laying a strong foundation for the institutionalization of a culture of
assessment at all levels of the university. Guided by the university’s institutional assessment plan, AUC
continuously assesses its performance, from individual assessment -- through revised processes of
performance appraisal and annual faculty reports -- to unit, department, school, and university
assessment, through annual assessment reports and reports of progress toward strategic goals. AUC has
worked to not only streamline, facilitate, and improve the effectiveness of assessment activities across
campus but also to use the results as evidence on which to base its decisions.
Leadership
The university’s leadership has been a strong and vocal proponent of the importance of continuous
assessment, investing in staffing and infrastructure, allocating time and resources for capacity building
and training, and taking a leading role in supporting institutional assessments and evidence-based
decision-making.
The Assessment Committee is proving to be a powerful tool to advise on the development of approaches
and systems to increase faculty buy-in, overcome faculty resistance, and build a culture of assessment.
Established in 2011 and co-chaired by the provost and the vice president for planning and administration,
it includes in its membership faculty, administrators, and the associate deans of the three schools, as well
as the assessment coordinator for the new Graduate School of Education, the associate provost for
academic administration, and the new dean of undergraduate studies. The primary mission of the
committee is to support the development and institutionalization of a culture of assessment at AUC to
improve student learning and institutional effectiveness.
The Assessment Committee is composed of three subcommittees: academic assessment, administrative
unit assessment, and institutional effectiveness. The Committee develops and implements, with DAIR
support, the calendar of institutional assessments and monitors implementation of the University’s
assessment plan. Reports coming out of those subcommittees, such as a report from the administrative
units assessment subcommittee proposing an increased focus on student-centeredness and preparations by
the academic assessment subcommittee for the first administration of outcomes-based testing, are making
their way into the discourse as resources for the provost’s task forces.
The establishment of this committee has led to a critically important devolvement of responsibility and
ownership of assessment of student learning to the academic area. Each school has expanded their
understanding and capability in assessment and has allocated responsibility for facilitating and tracking
program assessment within the school to the newly created position of Associate Dean or to a dedicated
assessment professional within the Dean’s office, who evaluate assessment reports and report back to
departments using a rubric to guide their efforts.
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In addition to improving general dissemination of assessment results, the Assessment Committee is
implementing a communication process that will identify key sets of results for follow-up with task
forces, committees, departments, or other segments of the community working on issues related to the
findings. Implemented this year, the survey communication tracking worksheet (Appendix Twenty-Two)
is being used for each institutional survey to help track reporting to the community and the community’s
use of survey results. In this way, outcomes from the assessment tool will be targeted to those who can
follow-up and use the information to make recommendations for change, and then use the repeated
administration of the survey in subsequent years to analyze impact.
Infrastructure
As part of its commitment to assessment and evidence-based decision-making, AUC is working to
improve the quality of data across campus. DAIR, the Provost’s Office, IT, Human Resources, Student
Affairs, and the Finance area are working in close coordination to complete the full implementation of the
university’s business systems, develop and implement data standards, and resolve other problems related
to the quality and availability of data. During the winter of 2011-2012, AUC piloted submission of
information to the Delaware Cost Study; this process highlighted areas where improvements to AUC’s
data need to be made. One outcome is an approved initiative to change the course-numbering system
which, among other things, will facilitate tracking and reporting course and faculty data.
Also in 2011, AUC implemented two software packages designed to increase the university’s capacity to
assess its effectiveness. The University adopted web-based integrated software for planning, assessment,
and program review called ComplianceAssist from CampusLabs. As part of the implementation process,
the director of planning and assessment organized a series of workshops across campus to train 320
department chairs, assessment coordinators, and assistants in the use of the software. In addition, DAIR
posted a video recording of the training workshop online, so that users unable to attend the workshops,
new users, or users needing a refresher can access the material at their convenience.
The software was subsequently re-branded by AUC as eMAP, for Mapping Assessment and Planning,
using a naming standard linked to AUC’s newly implemented faculty activity tracking software,
eRepetoire, to foster a more positive perception of the set of tools available to faculty as they meet their
reporting requirements. Faculty use eRepetoire to submit their annual faculty reports, replacing the paper
process. Additionally, they can use the software to build teaching and research portfolios, archive coursebased assessments and examples of student work, prepare updated CVs, and more.
Training
DAIR works closely with the Center for Learning and Teaching (CLT) to deliver workshops and seminars
to faculty and administrators to build capacity for unit-, program-, and course-level assessment as well as
effective teaching and grading. DAIR also, upon request, delivers tailored workshops to departments or
functional areas and consults closely with them in developing and revising their plans. CLT provides
online access to all training materials and DAIR, as it revises its website, will be posting materials, as
well. Currently, presentations on preparing program and unit assessment plans are posted on DAIR’s
planning website.
Looking forward, DAIR is working on a comprehensive re-design of its website to make assessment
information, materials, and survey reports more appealing and accessible; a re-launch of the Assessment
Update newsletter, and additional workshops, including an assessment institute. The Assessment
Committee also intends to implement the delayed Best Practices in Assessment awards next year.
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ASSESSMENT OF INSTITUTIONAL EFFECTIVENESS (Standard 7)
The University continuously monitors the effectiveness of its programs and services across campus
through annual assessment, goal attainment in the strategic plan, and institutional assessments.
In accordance with its institutional assessment plan (Appendix Eight), the University requires functional
areas to annually assess the effectiveness of their operations. They do this through reporting on
assessment plans and goal attainment of their strategic plans. Each unit develops, implements, and reports
on an annual assessment plan based on process outcomes (list of outcomes of academic support and
administrative units). DAIR developed a guide to help units prepare plans and continues to conduct
workshops as needed to build assessment capacity in departments and areas. Reports are submitted each
November through eMAP. An example of an annual academic support or administrative assessment
report is provided in Appendix Twenty-One. Goal attainment is measured in a variety of ways, including
reporting in eMAP, dashboard indicators (Appendix Twenty-Five) and other analysis of data from AUC’s
enterprise systems, performance tracking (Appendix Twenty-Four), analysis of survey data and
qualitative data from interviews and focus groups, and external reviews.
In addition, the University conducts external reviews of functional areas, similar to the process of
department self-studies, with the selection based on strategic imperatives relative to the University’s plan.
The following is a brief summary of the reviews of the past five years and their results.
Human Resources (2008) -- The emphasis of the review was to reconcile practices with AUC policy at
the time. The outcome of this review included the establishment of a commitment to refresh policies and a
revision of the management structure within HR to meet the needs of the AUC staff community.
Security (2009 and 2012) -- The first review looked to assess AUC’s approach to overall security and
was done prior to the Egyptian Revolution. The review concluded that the University needed to pay
attention to building a culture of public safety within the AUC community and to strengthen
communication lines across AUC -- across service lines and the entire community. The second review
occurred in late 2012 and was in response to the September 2012 student protests. This review concluded
that stronger coordination between student affairs and security was essential and that proactive strategies
to address concerns of students needed high attention.
Student Life (2013) – This review was concluded in the Spring, and the results were sent to the AUC
community in an email from the president and discussed in two community fora. The review looked at the
overall student life experience at AUC, specifically considering the following questions:



How are students supported in a holistic manner from admission to graduation?
Are programs supporting student engagement, on campus and off campus, appropriately wellcoordinated and supported?
 Is there a shared vision and philosophy for how to approach student affairs?
 Are policies and procedures clear, effectively implemented and communicated?
 Are conduct/disciplinary procedures and expectations clear, coherent and well-understood?
 How are faculty engaged in the support of student life on campus?
 What are some best practices in developing leadership and interpersonal skills that prepare
students to be responsible citizens?
Reviewers praised AUC as leading the way in providing a comprehensive liberal arts education that
emphasize the development of community leaders as well as the way in which AUC has faced the
challenges and obstacles in the past few years. They also provided a list of recommendations to improve
the student experience, including the need to clarify policies and procedures, to give attention to ways to
create community and a sense of school spirit, to shift from an attitude of regulation and monitoring of
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student activities to empowerment of student activity to foster student learning, to better support and train
student representatives in soliciting input from the student body, and to increase collaboration among
offices in Student Affairs.
Reviews of Supply Chain Management and Information Technology are scheduled for 2013-2014.
Institutional assessments range from surveys of areas like food services and the bus system to faculty,
graduate student, and international student satisfaction surveys to broad-based assessments like the
National Survey of Student Engagement (NSSE), the Your First College Year Survey (YFCY), and a
survey of entering freshmen. The information gathered is used to help guide planning and decisionmaking at the University and has directed and supported many of the changes made in the past five years.
The University is in its third administration of the National Survey of Student Engagement and has used
the results to inform efforts to improve student advising and mentoring and the first year experience and
to direct efforts to improve the quality of interactions between students and faculty and administrative
offices. Several of the Provost’s task forces, as well as the Senate Academic Affairs committee, have been
using the results of the survey to inform their recommendations. Appendix Fifteen lists examples of ways
in which AUC assesses its operational effectiveness and actions taken as a result of these assessments,
mapped to MSCHE standards. Appendix Sixteen provides a table of NSSE results for the past three
administrations of the survey, similarly mapped to MSCHE standards.
NSSE and YFCY results, in particular, have been communicated widely across campus, through a series
of meetings, presentations (example: NSSE), and emails, and have formed the basis of discussions about
revising the freshman year, improving advising of both undeclared and declared students, the quality of
student-faculty interactions and the need to improve mentoring, the need to build a greater sense of
community on campus, satisfaction with services, teaching practices, and more. NSSE results by major
grouping have also been sent to departments and schools to use in assessment of their programs and unit
management. Results of all institutional surveys are posted on AUC’s website and are freely available to
the community.
The University will be launching an alumni survey in fall 2013 to facilitate the collection of data on
alumni for departments to use in program assessment and will repeat the survey every five years. Using
the capabilities of online tools, the survey will allow programs to tailor surveys for their alumni and
enable collection of data on alumni perceptions of their achievement of program learning outcomes.
Similar information will be collected from employers; the first administration of that survey is currently
underway.
ASSESSMENT OF STUDENT LEARNING (Standard 14)
In its 2012 report to MSCHE, AUC detailed the progress it had made in implementing its University-wide
assessment plan (Appendix Eight). With respect to assessing student learning, the plan focuses on two
major goals: that all academic programs conduct ongoing and effective assessment of student learning and
use the results of assessment to inform planning, decision-making, and resource allocation. The second
goal, discussed at the beginning of this section, is that AUC has a culture of evidence/assessment
institutionalized at all levels of learning.
DAIR has worked closely with academic departments and support services like the Center for Learning
and Teaching to develop the institutional capacity to develop and implement outcomes assessment.
Through a process of workshops, one-on-one meetings, and close follow-up, the University was able to
report in 2012 that all undergraduate academic programs, with the exception of programs in one
department which was revamping its majors, had developed and communicated learning outcomes, and
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these outcomes are mapped to the University’s institutional learning outcomes. Since that time, the
remaining department has developed and started implementation of its plan. As of this report, all
undergraduate programs have developed assessment plans and are in various stages of implementing
those plans and reporting on and using results to make improvements to their programs. An example of an
assessment plans is available in Appendix Twelve and an assessment report in Appendix Thirteen.
Academic programs are required to report on the results of their assessment of program learning
outcomes each November, at the time of submission of the following year’s budget proposals.
All assessment plans measure progress towards the achievement of a set of learning outcomes which, in
turn, are mapped to AUC’s institutional learning outcomes. All courses at AUC must, in turn, articulate a
set of learning outcomes which map to the program outcomes. These course outcomes must be listed on
the course syllabus (template, example), according to a University Senate policy. Course outcomes are
mapped to program outcomes which are then mapped to institutional outcomes. Appendix Seventeen
provides samples of program learning outcomes mapped to AUC’s institutional outcomes. AUC also
encourages departments to publish program outcomes on their websites (example) and on marketing
materials.
A number of departments, particularly those in the School of Science and Engineering and the School of
Business, have been conducting organized and systematic assessments of student learning for many years
and have successfully institutionalized the process into their day-to-day operations. Other departments,
however, are relatively new to this process, and the quality of some of the assessment plans is uneven.
Starting this year, associate deans or the assessment coordinator in the office of the dean are providing
departments with formal feedback on their plans and reports using a rubric to guide their efforts. This not
only provides assistance to faculty members from their peers, but it will also build awareness and
expertise at the school level and improve the quality of program assessment. DAIR is working closely
with the associate deans to provide assistance as needed.
AUC conducts an external review of its academic programs through a department self-study/program
review process on a six-year cycle. Department self-study and program reviews were difficult following
the revolution, but an aggressive schedule for future years should bring the timing in the academic areas
back into line. This schedule is included in Appendix Nineteen. Departments are eager to be reviewed
since the recommendations arising from this process have been used in developing priorities for planning
and allocation of resources, including faculty lines. For example, based on one of the recommendations
by external reviewers of the Philosophy Department, the unit developed a proposal for an MA in
Philosophy which was approved last year. DAIR and the Office of the Provost provide assistance to
departments in developing the program review and provide feedback on drafts using a rubric (Appendix
Eleven). DAIR is also completing the implementation of a program review module in eMAP, integrated
with the assessment and planning modules, which will provide support for the process.
Appendix Eighteen provides examples of how assessment results, both annual program assessment and
six-year reviews, have been used to improve programs.
In addition to rigorous review, specialized accreditation has traditionally been helpful in generating
faculty interest and developing expertise in assessment. For this reason, among others, the University has
encouraged programs to pursue this kind of accreditation. Since 2010, several programs have received
specialized accreditation or have been fully reaccredited, and in April 2011, AUC became the first
university in Egypt to receive accreditation from Egypt’s new national accrediting agency, the National
Authority for Quality Assurance and Accreditation of Education (NAQAEE) (Appendix One).
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As part of its ambitious calendar of institutional assessments, AUC is evaluating University and general
education learning outcomes of scientific reasoning and critical thinking, reading, and writing. The
Assessment plans the first administration of outcomes-based testing using the CAAP instrument in
November 2012. In addition, the task force charged with the development and implementation of the new
Freshman Year program, scheduled for Fall 2013, is exploring ways to measure the success of the
initiative at the end of its first year in 2014. The following table illustrates ways in which AUC is
currently assessing achievement of institutional learning outcomes:

Professional
Skills
NSSE
YFCY Survey
Academic Program Assessment of
Learning Outcomes
Academic Program Review/Self-Studies
Core Curriculum Outcomes
Employer Survey
Freshman Year Outcomes (Fall 2014)
CAAP (Fall 2013)
Alumni Survey (Fall 2013)




University Learning Outcomes
Advanced
Critical
Cultural
Communication
Thinking
Competence
Skills







Effective
Citizenship
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SECTION SIX:
Linked Institutional Planning and Resource Allocation

The American University in Cairo engages in a rigorous planning and budgeting process, demonstrated
by its ability to manage the economic challenges of the past two years while keeping tuition increases to a
minimum, and meeting the goals in its 2011-2013 strategic plan, Transforming AUC.
Following the 2008 self-study, AUC began exploring ways to more closely integrate planning and
assessment with its resource allocation, in ways that move the University forward towards articulated
goals. The University established an Integrated Planning Committee, chaired by the Vice President for
Planning and Administration, and including representatives from Budget and Financial Planning, Human
Resources, the Provost’s Office, Assessment, Institutional Research (now DAIR), the Senate chair, and
others, to guide the process. The committee organized a series of campus-wide conversations, led by the
provost, about AUC’s opportunities and challenges and possible future directions, culminating in the
creation of a vision statement, a set of core values, five strategic goals, and a set of ambitious objectives
and strategies.
The committee then turned its attention to the need to integrate the budgeting process with planning and
developed a budgeting process that held operational budgets constant but allowed units to propose new
investment through a locally-developed planning and budgeting software (known as the “planning
matrix”) that required them to identify all the associated costs of a proposed investment, demonstrate that
investment’s connection to departmental and University plans, and establish associated benchmarks. This
allowed decision-makers – department and unit heads, academic deans, area heads, and the University
Cabinet -- to evaluate each investment as a unified initiative with start and end dates rather than as an
indefinite increase in a particular budget line. DAIR and committee members organized a series of
workshops to introduce users to the new process, train users on the system, and address any concerns and
posted a step-by-step users’ guide online.
Based on feedback from users and growing experience with the process, there have been a number of
changes and improvements made to the committee, the software, and the budgeting process, all designed
to bring AUC closer to the ideal of a truly integrated strategic planning process. The committee was
expanded to add the Vice President for Finance (now consolidated into Finance and Administration under
the EVP) and representatives from student governance and Student Affairs. The matrix was expanded and
refined to provide closer coordination with SAP and improve the user experience. All capital and HR
requests are treated as new initiatives and undergo stringent review by the relevant committees
(Information Technology Integrated Planning Committee and the Human Resources Committee) in
addition to their area head. In 2012, following the decision to introduce austerity measures, initiatives in
areas other than the academic area undergo stringent review. Academic initiatives now compete with each
other for funding from an investment fund allocated to the academic area, and the provost selects those
initiatives which align with the academic and strategic plans.
Each year, the Integrated Planning Committee holds a “planning kick-off” for the community at the start
of the budgeting process at the start of fall semester. At the kick-off, the area heads discuss the planning
parameters (generally, inflation rates, exchange rates, allowable increases, human resource issues, areas
targeted for strategic investment, etc.) distribute the planning calendar, and request departments and units
to update their strategic plans and prepare their reports on the previous year’s assessment for submission
in November. AUC’s eMAP software provides a platform for users to add their plans, tie their goals and
objectives to school or University objectives, add documentary evidence in support of plans, prepare cost
estimates, and report achievements. The Committee, with support from DAIR, maintains a comprehensive
website, Planning and Budgeting Central, with planning and budgeting information as well as workshops
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for developing strategic plans, conducting environmental scans, using the planning matrix, and other
relevant material.
The University closely tracks performance against the strategic plan goals. Appendix Twenty-Four
provides a summary of achievements of the 2011-2013 plan against the original goals, and Appendix
Twenty-Five provides a set of dashboard indicators. In 2011, following the Revolution, the president
revised the strategic plan’s goals to consolidate them and focus them further on AUC’s mission of service
and outreach. The new institutional priorities are listed in the executive summary of this report.
A number of planning committees have been established across campus to better integrate resource
allocation with the strategic plan in areas that have an important impact on the budget: facilities,
information technology, human resources, enrollment management, and sustainability. In addition, the
budget committee of the Senate and the University budget committee provide community input and
oversight. These committees, along with the Provost’s task forces, are providing important feedback and
assistance as AUC works to revise the strategic plan and move it forward to 2014-2016 using the theme
adopted in 2011: AUC: Catalyst for Change.
AUC is continuing to refine its approaches to integrating planning and resource allocation and to tracking
performance. While the University has made great progress in the past five years, there is much work still
to be done. The University is bringing together DAIR and offices across campus to improve the quality of
the data in SAP and Banner, to complete the implementation of components to these systems that will aid
tracking and reporting, to move from a legacy advancement system to one that provides improved
functionality, to revise business processes to optimize workflows and data quality, to set data standards
and clarify definitions, and to improve reporting. There are also plans to implement a data warehouse in
FY2015. Dashboard indicators are being revised at the request of the University Cabinet. In addition,
more work needs to be done with departments, units, and schools to build strategic planning capacity and
improve the integration of plans across campus.
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APPENDIX ONE:

University, Department, Program, and Center Accreditation
Name

Accreditation

University

Middle States Commission on Higher Education (MSCHE)
National Authority for Quality Assurance and Accreditation in Education
(NAQAAE) (Egypt)

School of Science and Engineering

National Authority for Quality Assurance and Accreditation in Education
(NAQAAE) (Egypt)

School of Business

EQUIS (in progress)

School of Continuing Education

International Association for Continuing Education and Training (IACET)

Department of Management

National Authority for Quality Assurance and Accreditation in Education
(NAQAAE) (Egypt) (in progress)

Accounting, BAC

Association for the Advancement of Collegiate Schools of Business (AACSB)

Actuarial Science, BS

Society of Actuaries (SOA) for all courses evaluated for Validation by
Educational Experience (VEE): MACT 427 & 428 (VEE in Applied Statistics),
ECON 201 & 202 (VEE in Economics) and FINC 303 & 404 (VEE in Corporate
Finance)

Architectural Engineering, BS

UNESCO-UIA (International Union of Architects) (in progress)

Business Administration, BBA

Association for the Advancement of Collegiate Schools of Business (AACSB)

Business Administration, MBA

Association for the Advancement of Collegiate Schools of Business (AACSB)
Association of MBAs (AMBA) (in progress)

Chemistry, BS

Canadian Society for Chemistry (CSC)

Computer Science, BS

Computing Accreditation Commission of ABET

Construction Engineering, BS

Engineering Accreditation Commission of ABET

Electronics Engineering, BS

Engineering Accreditation Commission of ABET

Management Center

Accrediting Council for Continuing Education and Training (ACCET)

Management of Information and
Communication Technology, BS

Association for the Advancement of Collegiate Schools of Business (AACSB)

Mechanical Engineering, BS

Engineering Accreditation Commission of ABET

Intensive English Language Program and
English 100

Commission on English Language Program Accreditation (CEA)
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APPENDIX TWO:
Organizational Structure of the University
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APPENDIX THREE:

AUC Assessment Committee
Terms of Reference
1. Title
The name of the committee shall be the American University in Cairo Assessment Committee
2. Purpose
To provide a consultative forum for facilitating the process of continuous assessment and improvement at AUC.
The primary mission of the committee is to support the development and institutionalization of a culture of
assessment at AUC to improve student learning and institutional effectiveness.
3. Authority:
3.1 The functions of the Assessment Committee are to:
 Support and advise on the implementation of the University’s institutional assessment plan;
 Review and advise on the quality of program and unit assessment plans, results, and reports, including
periodic program reviews, and monitor the use of assessment results to ensure that they are used in
subsequent planning activities;
 Review and advise on the University’s adherence to the University’s “Guiding Principles” for assessment,
as stated in the University’s institutional assessment plan;
 Review in detail the results of institutional assessments, develop a set of recommendations for changes or
improvements based on those assessments, and follow-up on implementation of recommendations;
 Provide an annual report to the president documenting strengths and weaknesses of the University's overall
effort in assessment and institutional effectiveness and achievement of the University’s learning outcomes;
 Assist in coordinating University re-accreditation efforts.
3.2. The AUC Assessment Committee may establish such subcommittees to provide advice or to assist it in the
performance of its functions.
3.3. The AUC Assessment Committee may delegate any of its functions to a subcommittee established under
subsection (3.2).
4. Membership:
4.1. Membership must be composed of administrative, faculty, and student representatives.
The composition of the committee shall be:
 Associate Provost for Academic Administration
 AVP for Student Life
 Dean of Undergraduate Studies and Director of the Core Curriculum
 Director, Center for Learning and Teaching
 Representative from Senate Academic Affairs Committee, appointed by Senate Chair
 Representative from Senate Faculty Affairs Committee, appointed by Senate Chair
 Representative from Senate Student Affairs Committee or the student representative from the Senate,
appointed by Senate Chair
 University Registrar
 Director of Planning and Assessment
 Executive Director of Institutional Research
Additional members may be added as determined by the Vice President for Planning and Administration
and/or the Provost. The composition of the committee membership may be reviewed each year by the
committee co-chairs.
4.2. The committee will be co- chaired by the Vice President for Planning and Administration and the Provost.
4.3. A quorum of members must be present before a meeting can proceed.
4.4. Decisions will be made by consensus.
4.5. The Office of Institutional Research will provide administrative support to the committee.
4.6. Minutes of each meeting will be recorded by OIR administrative support and reviewed by committee
members and co-chairs.
4.7. Committee members will cease to be members if they:
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 Resign from the committee;
 Fail to attend three consecutive meetings without providing notification to the committee chairs;
 Resign from their employment;
 Breach confidentiality.
4.8. Vacant positions will be filled on a casual basis, until a permanent appointment can be made.
5. Chairperson:
The chairperson(s) responsibilities include:
 Scheduling meetings and notifying committee members;
 Inviting specialists to attend meetings when required by the committee;
 Guiding the meeting according to the agenda and time available;
 Ensuring all discussion items end with a decision, action, or definite outcome; and
 Reviewing and approving the draft minutes before distribution.
6. Timing and duration of meetings:
Meetings shall be held on at least a monthly basis at a time that suits the majority of the committee’s members.
Meetings shall not exceed one and a half hours unless prior notification is given. A special or extraordinary
meeting may be called by half the committee members or the one of the chairs of the committee, and
subcommittees may meet as needed.
7. Amendments
The terms of reference shall be reviewed annually from the date of approval. They may be altered to meet the
current needs of all committee members, by agreement of the majority of the members and subject to the
approval of the co-chairs of the committee.
Subcommittee Mandates:
Student Learning Assessment Sub-Committee
 Review and advise on the quality of academic program assessments – annual assessment plans and reports
and program reviews -- as well as achievement of overall institutional learning outcomes.
 Review the extent to which the University, schools, and departments are using the results of assessments to
improve and gain efficiencies in programs.
 Suggest University actions and improvements based on results of academic assessment
 Advise on the development of a culture of assessment among faculty
Administrative Units Assessment Sub-Committee
 Review and advise on the quality of administrative unit assessments – annual assessment plans and reports
and unit reviews
 Review the extent to which the University, departments, and units are using the results of assessments to
improve and gain efficiencies in services and processes.
 Suggest University actions and improvements based on results of administrative assessment
 Advise on the development of a culture of assessment among staff
Institutional Assessment Sub-Committee
 Review the University’s adherence to a systematic, sustained, effective and comprehensive process that
uses multiple qualitative and quantitative measures to assess whether or not it is achieving its mission,
goals, and plans.
 Review the extent to which the University is sharing, discussing, and using the results of assessments to
improve and gain efficiencies in programs, services and processes.
 Suggest University actions and improvements
 Prepare an annual report to the president documenting strengths and weaknesses of the University's overall
effort in assessment and institutional effectiveness and achievement of the University’s learning outcomes
with input from subcommittees.
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Committee Membership 2012-2013
Name
Brian MacDougall (co-chair)
Amr Shaarawi (co-chair)
Ann Boudinot-Amin
Aziza Ellozy
Carol Clark
Ihab Avierino
John Swanson
Karim Seghir
Laila El Baradei
Maha Guindi
Maher Younan
Mahmoud Farag
Nathaniel Bowditch
Pandeli Glavanis
Robert Switzer
Sara Sayess
Ted Purinton
Zaid Ansari

Title
Executive Vice President for Finance and
Administration
Provost
Director, Planning and Assessment, Office of
Institutional Research
Director, Center for Learning and Teaching
Visiting Senior Teacher and Associate Director,
English Language Institute
University Registrar
Associate Provost for Special Projects
Associate Professor, Economics/Assoc. Dean for
Undergrad Studies and Administration
Visiting Professor and Associate Dean, School of
Global Affairs and Public Policy
Executive Director, Career Center
Associate Dean for Undergraduate Studies, School of
Science and Engineering
Chair, Senate Faculty Affairs Committee
Associate Professor, Philosophy, and Associate Dean,
School of Humanities and Social Sciences
Chair, Senate Academic Affairs Committee,
Professor, and Associate Director, Center for Learning
and Teaching
Dean of Undergraduate Studies and Director of the
Core Curriculum
Associate Provost for Academic Administration
Associate Professor and Associate MA Chair,
Graduate School of Education
Executive Director, Office of Institutional Research

Email
brianm@aucegypt.edu
shaarawi@aucegypt.edu
annbamin@aucegypt.edu
aellozy@aucegypt.edu
cclark@aucegypt.edu
ihab_a@aucegypt.edu
swansonj@aucegypt.edu
kseghir@aucegypt.edu
lbaradei@aucegypt.edu
guindi82@aucegypt.edu
myounan@aucegypt.edu
mmfarag@aucegypt.edu
nbowditch@aucegypt
pandeli@aucegypt.edu
switzer@aucegypt.edu
s.sayess@aucegypt.edu
tedpurinton@aucegypt.edu
zansari@aucegypt.edu
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APPENDIX FOUR:
Provost’s Task Forces, Established Fall 2011
Task Force on Full-Time Faculty Workload
Mandate: The Task Force should develop recommendations focused on the achievement of the following goals.
The Faculty Senate has adopted a new standard for faculty with the rank of Assistant Professor and above, in
departments other than language institutes, of 15 credit hours (or equivalent) per year and adoption of this
standard needs to be studied. Recommendations must address the following issues: how to maintain budget
neutrality; how to reduce, not increase, reliance on adjunct faculty; and how to improve student exposure to
senior faculty in their fields. In addition, policies for workload reductions for research and administration should
be reviewed and suggested.
Standing Committee on Policies and Procedures
Mandate: The Committee should develop recommendations focused on the following goals and continue to
work on the implementation of these recommendations. First, areas of high impact where academic policies and
procedures are unclear or unpublished should be identified. Second, areas where written policies contradict
current practice should be identified. The Committee will provide guidance as to the promulgation of policies
and procedures and will study the impact of both ongoing academic policies and procedures and new policies,
particularly with regard to the adoption of the new faculty handbook.
Standing Committee on Academic Space Utilization and Planning
Mandate: The Committee should develop recommendations focused on the following goals and continue to
work on the implementation of these recommendations. First, the University must grow and develop as a twocampus institution, in which both the New Cairo Campus and the Tahrir Campus are integrally engaged in
meeting the University’s academic objectives. Second, classrooms on both campuses must be adjusted to
respond to changes in instructional goals and needs. Third, all AUC faculty —whether professors, instructors,
adjuncts or teaching assistants — must have office space appropriate to their academic needs. Fourth, goals need
to be met within the constraints of limited resources for new facilities, so efficiencies and effective use of
current space need to be examined.
Task Force on Student Registration, Advising and Mentoring
Mandate: The Task Force should develop recommendations focused on the achievement of the following goals.
First, all students must receive sound, detailed advising with regard to registration and the achievement of their
academic goals at AUC. Second, all students must have the opportunity to be mentored by full-time faculty on a
regular basis throughout their academic careers at AUC. Third, departments must work more closely with the
Admissions Office, the Registrar’s Office and academic advisors in scheduling classes to ensure that all students
will find places in the courses that they are supposed to (and are advised to) take, at the time that they are
supposed to take them.
Task Force on Core Curriculum and the Freshman Year
Mandate: The Task Force should develop recommendations focused on the achievement of the following goals.
First, students who are engaged in their first year of credit study at AUC must receive the academic mentoring,
liberal arts exposure, training in English communication skills and experience in critical thinking essential to
success in their subsequent undergraduate careers. Second, The University’s academic offerings — in particular,
100- and 200-level pre-major courses, collateral requirements and Core Curriculum requirements — must be
delivered more efficiently and effectively and in ways that reduce excessive dependence upon adjunct faculty.
Standing Committee on University Outreach
Mandate: The Committee should develop recommendations focused on the following goals and continue to
work on the implementation of these recommendations. First, the University must develop effective, meaningful
programs of outreach to other universities in Egypt; to the many local communities of which we are a part; and
to the wider international community as well. Second, the University must expand collaboration with our sibling
institutions in the region and within Egypt as well as with the international academic community. Third, the
University must encourage the engagement of the AUC community, including its academic programs, in
distance learning experiences.
Task Force on Credentials, Compensation of Adjunct Faculty and Teaching Assistants
Mandate: The Task Force should develop recommendations focused on the achievement of the following goals.
First, the status and compensation policies for both adjunct faculty and teaching assistants must be reviewed,
and clear and consistent practices must be defined for hiring, payment, performance review, and contract
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renewals. Second, the existing program of teaching assistants must be expanded, adjusted and supplemented as
necessary to provide outstanding graduate students with both support and teaching experience while integrating
them into appropriate aspects of AUC’s teaching program.
Standing Committee on Faculty Housing
Mandate: The Committee should develop recommendations focused on the following goals and continue to
work on the implementation of these recommendations. First, as soon as feasible the University should move to
a system in which all faculty, regardless of nationality, will have equal access to salary and benefits based upon
their relative ranks and academic merit. Second, this system should include a process for allocating limited AUC
rental resources in a fair and equitable fashion, including exploring how it may be expanded beyond relocated
faculty. Thirdly, the committee should consider and recommend improvements to faculty life with relation to
AUC housing alternatives, particularly as housing in New Cairo becomes available.
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APPENDIX FIVE:
Summary of Freshman Year Unified Approach
Vision
Our vision is to foster, through collaborative institutional effort, a broad, intellectually-engaging learning
experience in the freshman year, and beyond, in which students develop life-long commitments to learning,
research and service, and competencies in effective communication, critical thinking, and ethical discernment in
diverse, multi-cultural environments.
Mission
The Freshman Program at the American University in Cairo (AUC) exposes students, through liberal education,
to a broad range of ideas across disciplines, enhances their critical thinking and communication skills, and
introduces them to the core values of intellectual and personal integrity, civic responsibility, and respect for
diversity. This is accomplished by engaging student curiosity through active and discovery-based approaches,
meaningful and stimulating intellectual encounters, and a multi-cultural learning environment that expands
beyond the walls of the classroom. Students also gain an awareness of their abilities and interests, which allows
them to make academic and lifelong choices. The Freshman Program instills a passion for learning and a sense
of identity as a citizen of AUC, the region, and the global community.
Core Values
The following core values will underpin all academic and co-curricular programs and activities that support
students in their freshman semesters at AUC:
 Self-expression means having the self-awareness, confidence, and ability to articulate clearly and
respectfully one's own thoughts, ideas and opinions both orally and in writing. Self-expression also
includes listening to others openly and respectfully.
 Independence means taking responsibility for one’s decisions, learning, actions, obligations, and
successes. AUCians should display independence as they make academic and extracurricular choices,
complete assignments, and acquire self-management and interpersonal skills.
 Integrity means consistently being trustworthy, honest and fair. Each AUCian should exhibit integrity
in academic work, extracurricular activities and in their engagement with the wider community.
 Intellectual curiosity means the desire to know, the courage to question, and the willingness to invest
time and energy into learning more about the world and ideas. It is the driving force behind creativity,
innovation, problem solving, and scholarly research.
 Civic engagement means having an understanding of social complexities, the ability to critically
reflect on civic identity and realities, and a commitment to serve others at AUC, in the Egyptian
community and throughout the world. AUCians should exhibit empathy and concern for peers, faculty
and the community, and engage them in an atmosphere of collaboration, respect for diversity, and
awareness of ethical concerns.
Strategic Goals
The following are the five strategic goals identified by the Task Force in order to achieve the mission and the
vision of the Freshman Program.
1. The Freshman Program provides a uniform philosophy linked to a structured, integrated and collaborative
curriculum/system that builds students’ skills and competencies.
2. The Freshman Program introduces students and their parents, as well as faculty, to the concept and the
intellectual and social environment of liberal education.
3. The Freshman Program equips students with communication skills in English and enables them to transfer
these skills to content courses so they are prepared to cope with assignments in their majors.
4. The Freshman Program enhances critical thinking skills and their application in a variety of disciplines and
enhances decision-making skills that allow students to make academic and lifelong choices.
5. The Freshman Program fosters civic responsibility, personal and academic integrity, and appreciation of
diversity.
Student Learning Outcomes
The following are general learning outcomes that should be achieved by most students by the end of their
freshman semesters; however, they are not the responsibility of one department or group of courses; they will
need to be reinforced and built upon throughout each student’s matriculation at AUC. The articulation of these
learning outcomes and their incorporation to some degree in all first-year courses will help to raise awareness of
faculty and students of the need for these skills not only at University but as a part of lifelong learning habits
that will extend beyond the undergraduate years. These learning outcomes should be reviewed and revised
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regularly as the new framework is piloted and implemented, and, along with knowledge outcomes, should
underpin new course design and development.
Upon completion of the Freshman Program, students will be able to:
 Think critically (analyze, synthesize, evaluate, create)
 Read critically (comprehend, connect, respond, evaluate)
 Express themselves in writing (report, argue, discuss, recommend)
 Express themselves orally (present findings, collegially debate)
 Utilize information literacy skills (undertake effective research, source evaluation and
acknowledgement)
 Work effectively in teams (respect diversity, recognize the strengths and perspectives of others,
maintain open communication)

Professional
Skills
First-Year Learning Outcomes
Think critically (analyze,
synthesize, evaluate, create)
Read critically (comprehend,
respond, evaluate, connect)
Express themselves in writing
(analysis, argument, research,
citation)
Utilize information literacy
skills (research, source
evaluation, acknowledgement of
sources)
Work effectively in teams
(respect, negotiation, division of
labor)

University Learning Outcomes
Advanced
Critical
Cultural
Communication
Thinking
Competence
Skills

X

X

Effective
Citizenship

X

X

X

X

X

X

X

X

Pedagogies
In the new framework, teaching methodologies that encourage deep learning, active engagement, reflection,
learning transfer, and integration are encouraged in all courses. Example pedagogies include discussion-based
seminar courses with student debates and presentations, a Reading Ladders Approach, which sequences the
difficulty of texts, lectures with active learning tasks and activities, project-based learning, community-based
learning, experiential learning, portfolios, and learning communities
Summary and Comparison of Core Curriculum Changes
Core
Version
Current

New

Primary Level / Freshman Level (22 credit hours)

Secondary Level (12
credit hours)
Semesters 4 – 6

Capstone Level (6 cr.
hrs.)
Senior Year

Sem. 1 (6)

Sem. 2 (10)

Sem. 3 (6)

RHET 101 (3)
SCI 120 (3)
LALT 101 (0)

RHET 102 (3)
PHIL 220 (3)
SCi + Lab (4)

RHET 201 (3)
Hum/SS (3)

Int’l/World Studies (3)
Hum/SS (3)
Arab World Studies (6)

Capstone in Dept. of
Major (not more than 3
cr. hrs.)
Capstone outside
Major (3 - 6)

SCI 120 (3)
Pathways 1 (4)
Sem. 1 (10)

Pathways 2 (3)
Sem. 2 (9)

Sem. 3 (3)

Semesters 4 – 6

Senior Year

RHET 110 +
CORE 110 (6)

RHET 120 (3)
Pathways 2 (3)
SCI 120 (3)

PHIL 220 (3)

Int’l/World Studies (3)
Hum/SS (3)
Arab World Studies (6)

Capstone in Dept. of
Major (not more than 3
(Finish
cr. hrs.)
Pathways 1 (4)
Freshman Year
Capstone outside
LALT 101 (0)
courses)
Major (3 - 6)
The Core Curriculum: Students complete 40 credit hours in the Core Curriculum. Since SSE students meet the
Science/Math + Lab (Pathways One) requirement within their majors, these students are said to complete only 36 hours in
the Core Curriculum. In addition, some students will need to complete 3 - 6 credit hours of Arabic Language Instruction,
depending on their Arabic proficiency placement on admission.
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APPENDIX SIX:
AUC’s Institutional Outcomes
Professional Skills
AUC graduates will synthesize discipline-based knowledge with a broad‐based liberal arts education.
They will be proficient in the tools of their discipline as well as the tools of research and learning;
make decisions that reflect the highest standards of ethical conduct and professional behavior; and
understand the importance of life‐long learning.
Advanced Communication Skills
AUC graduates will be fluent in English and will be able to write and speak effectively in a variety of
settings. AUC graduates will be able to communicate in Arabic, establish rapport in groups, be
adaptable to new circumstances, work both independently and in collaboration with others, and
function effectively as leaders.
Critical Thinking
AUC graduates will be independent learners, adept at using current technologies to access information
and applying strong quantitative, analytical, and critical thinking skills to analyze and synthesize
complex information to solve problems.
Cultural Competence
AUC graduates will have an understanding and appreciation of Egyptian and Arab culture and
heritage, as well as an understanding of international interdependence, cultural diversity, and
consideration for values and traditions that may differ from their own. In addition, AUC graduates
will have an aesthetic awareness of the various modes of human artistic expression and will be able to
collaborate effectively in a multicultural context.
Effective Citizenship
AUC graduates value service to their local community and to broader causes at the national and
international level.

Professional
Skills
Selected Direct and Indirect Assessments
NSSE
X
YFCY
X
Academic Program
Assessment of Learning
X
Outcomes
Academic Program
X
Review/Self-Studies
Core Curriculum Outcomes
X
Freshman Year Outcomes
X
Employer Survey
X
CAAP (Fall 2013)
Alumni Survey (Fall 2013)
X

University Learning Outcomes
Advanced
Critical
Cultural
Communication
Thinking
Competence
Skills

Effective
Citizenship

X
X

X
X

X
X

X
X

X

X

X

X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X

X
X
X

X

X
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APPENDIX SEVEN
Vendor Performance Evaluation
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APPENDIX EIGHT:
Assessment of Student Learning and Institutional Effectiveness
Plan 2008-2013
(Note: AUC is in the process of updating this plan for 2014-2016)
Executive Summary
There is a growing demand in higher education for systematic and thoughtful assessment of student learning
and overall institutional effectiveness. Increasingly, institutions of higher education are being called upon to
demonstrate that fiscal and human resources are being applied in ways that result in quality outcomes and that
these outcomes are enabling the institution to achieve its mission. This document is a plan for strengthening
the assessment of student learning and institutional effectiveness at AUC.
Assessment is a process of defining a program or unit’s mission, developing desired outcomes, continuously
monitoring progress towards those outcomes, communicating results, and using those results to make
improvements. Assessment is an outstanding tool for faculty and administrators: at its best, it communicates
expectations, provides feedback, engages students and staff in achieving desired results, and provides useful
information to help improve learning and guide decision making and resource allocation.
In 1999, the Provost established a Long Range Planning Subcommittee on Assessment to develop a strategy
for establishing a continuous process of assessment of student learning outcomes. Since that time, AUC has
made a number of significant changes to strengthen assessment at AUC, and academic and administrative
departments have become increasingly involved in conducting assessment. The University has used the
results of these assessments to model student learning assessment to the rest of the University, to improve
academic programs, and to make needed changes to improve student learning and support services.
OIR coordinates assessment activities across campus; provides resources including advice, training, and
workshops; disseminates assessment information and best practices; and offers timely feedback on unit plans
and reports.
During 2007-2008, AUC enhanced its focus on outcomes assessment, developing, revisiting, and
strengthening assessment processes in academic departments. In addition, the University took steps to
augment and foster a culture of assessment on campus, improve the effectiveness of institutional surveys, and
formalize assessment initiatives in academic support and administrative units. During the second phase of
this process, in 2008-2013, the University will complete the development and implementation of formal
assessment in all academic programs and academic support and administrative units, will continue to build a
strong culture of assessment at the University, will more closely integrate assessment with planning and
budgeting, and will launch a number of new initiatives designed to provide academic and administrative
planners with information for planning and improving curricula, programs and services. More particularly,
the University will focus on assessment reporting and how assessment results are being used across campus
for improvements. In addition, the University will continue to work to institutionalize a culture of evidence
and assessment across campus, in part by highlighting and acknowledging faculty and administrators’
assessment efforts and best practices, providing opportunities for faculty development, and developing and
making widely available a knowledge base of assessment materials, plans, reports and other resources.
This document presents a plan for assessing student learning and institutional effectiveness at the American
University in Cairo.
Introduction
The American University in Cairo is committed to a process of continuous improvement in the quality of its
academic programs and its effectiveness as an institution, as described in its mission statement. AUC’s
assessment plan therefore focuses on improving student learning and providing effective and efficient levels
of educational and social programming and administrative support to achieve its mission.
Definition of Assessment
Assessment is a continuous process of gathering, evaluating, and communicating information to improve
learning and institutional effectiveness. Assessment involves defining a program or unit’s mission,
developing desired outcomes, monitoring progress towards those outcomes, communicating results, and
using those results to make improvements.
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Developing clear learning
outcomes: the knowledge and
skills that students should have
acquired at the completion of a
course, program, or learning
experience
Offering courses,
programs, or learning
experiences that provide
opportunities for students
to achieve those outcomes

Using the results of those
assessments to improve teaching
and learning and guide planning
and resource allocation

Assessing achievement of
those outcomes

Purpose
The goal of the assessment process is to improve student learning and enhance institutional effectiveness.
Assessment provides evidence of how well the University is meeting its objectives and helps identify areas
where improvement is needed. Assessment occurs at all levels of the University and is an outstanding tool for
faculty and administrators to use to gather useful information to help guide decision making and resource
allocation.
Rationale
This assessment initiative is the result of both external and internal drivers. The University is required by the
Middle States Commission on Higher Education, AACSB, ABET, and other accrediting agencies to develop and
implement plans for assessing student learning. Middle States also requires the University to develop and
implement plans to assess the effectiveness of its administrative operations.
The University itself is committed to assessment as a tool to improve student learning, enhance the effectiveness
and efficiency of its administrative units, highlight areas for improvement, and provide demonstrable evidence
that the University is achieving its mission. In the current environment of rapid change and increasing financial
pressure, AUC recognizes the need for accountability to all of its stakeholders: students, faculty, staff, trustees,
parents, governmental agencies, alumni, employers, as well as the local community and the region. Assessment
data provides evidence to all of these groups that AUC is actively monitoring its progress towards its goals.
History and Background
In 1998, during the last re-accreditation cycle, the Middle States Commission for Higher Education
recommended that the University prioritize the development and institutionalization of University-wide
outcomes assessment. In 1999, the Provost established a Long Range Planning Subcommittee on Assessment to
develop a strategy for establishing a continuous process of assessment of student learning outcomes. The
following year, a parallel committee for assessment of supporting units was created. Both committees submitted
reports in 2000 that were used to initiate University-wide assessment. The Subcommittee formulated a set of
educational outcomes, written as core competencies and grouping them into personal/interpersonal, cognitive,
preparedness for successful careers, and attitude/citizenship outcomes. In addition, the Subcommittee
recommended a system of periodic program reviews for all academic programs, with a self- study and an
external review component. The parallel committee for supporting activities recommended a similar process,
based on broad processes rather than organizational units. The LRP Committee then created an Assessment
Coordinating Council to coordinate assessment activity. The Council formed a steering committee to work with
departments in developing and implementing assessment processes.
Since the last institutional self-study, AUC has made a number of significant changes to strengthen assessment
at AUC; requesting a number of internal and external studies on institutional effectiveness, implementing
program reviews and formal outcomes assessment in a number of academic departments as well as supporting
units; training faculty and administrators in effective outcomes assessment; applying for specialized
accreditation for academic programs; launching a review of the University’s core curriculum; conducting
student opinion, alumni, employer, and other surveys; centralizing coordination of assessment activities in a
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strengthened Office of Planning, Assessment, Research and Testing (OIR); and creating a new position of
Director of Assessment to broaden and strengthen assessment across the University and promote the
institutionalization of a culture of assessment at AUC.
The University has used the results of these assessments to model student learning assessment to the rest of the
University, to improve academic programs, and to make needed changes to improve student learning and
support services. Examples of these changes include standardizing and improving the process for new program
development and approval; revising the core curriculum and adding a required capstone experience; and
creating a “one-stop shop” to simplify the process of admissions and registration and increase both student and
parent satisfaction.
During 2007-2008, AUC enhanced its focus on outcomes assessment, developing, revisiting, and strengthening
assessment processes in academic departments. In addition, the University took steps to augment and foster a
culture of assessment on campus, improve the effectiveness of institutional surveys, and formalize assessment
initiatives in academic support and administrative units.
During the second phase of this process, in 2008-2013, the University will complete the development and
implementation of formal assessment in all academic programs and academic support and administrative units,
will continue to build a strong culture of assessment at the University, will more closely integrate assessment
with planning and budgeting, and will launch a number of new initiatives designed to provide academic and
administrative planners with information for planning and improving curricula, programs and services. More
particularly, the University will focus on assessment reporting and how assessment results are being used across
campus for improvements. In addition, the University will continue to work to institutionalize a culture of
evidence and assessment across campus, in part by highlighting and acknowledging faculty and administrators’
assessment efforts and best practices, providing opportunities for faculty development, and developing and
making widely available a knowledge base of assessment materials, plans, reports and other resources.
Guiding Principles
The following principles are the foundation of the University’s assessment plan:
 Institutional Commitment: The American University in Cairo is committed to establishing an
assessment environment that encourages open reflection, supports innovation and experimentation in
assessment methods, and promotes a culture of evidence in decision-making.
 Primacy of Student Leaning Outcomes: The process of improving our student’s acquisition of
knowledge, skills, abilities and values is at the core of the AUC mission. Assessment of student learning
outcomes is therefore the University’s priority in the development of an institution-wide assessment
program.
 Community “Ownership”: The involvement and support of faculty, faculty governance structures,
administrators and staff are essential to the success of assessment at AUC.
o Faculty members of each program shall have the primary responsibility for the development,
implementation, and maintenance of assessment activities.
o Clearly defined outcomes for each educational program shall originate with and be approved
by the faculty who teach in those programs.
 Multiple assessment measures: Student learning should be assessed by both direct and indirect
methods and quantitative and qualitative data to provide an informed, well-rounded, and accurate
analysis.
 Confidentiality: Non-aggregated data gathered for assessment purposes shall remain confidential and
shall be used only for the purposes of assessment.
 A Secure Environment: The results of student learning outcomes assessment shall not be used to
evaluate faculty. However, demonstration of involvement in student learning outcomes assessment, the
use of assessment results to improve teaching, development of new curricula based on assessment
results, and other evidence of implementation of outcomes assessment in the classroom constitute
important evidence of faculty commitment to improving teaching effectiveness.
 Resources to Support Assessment: The University shall provide resources to assist in the
implementation of effective outcomes assessment, including financial support for faculty and
administration training, institutional support for improvements in areas identified through assessment,
and consideration of assessment activities in merit and promotion/retention/tenure decisions.
 Open Access to Information: Effective communication is critical to assessment success. Academic
departments and units must communicate learning outcomes clearly and consistently in all
communication materials. Course outcomes should be listed in individual course syllabi. When students
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understand what is expected of them and how their progress will be assessed, they become partners in
the learning process.
o Communication and collaboration between departments is also critical, particularly for
interdisciplinary programs. Learning outcomes, departmental and unit assessment plans and
reports, as well as best practices are information that should be shared openly across campus to
reward innovation, spread awareness and provide learning tools for others.
Simplicity: Assessment should be simple, workable, and consistent with the University’s mission.

AUC Mission and Strategic Goals
The AUC mission statement provides the foundation for the development of learning outcomes at all levels of
the University, as well as the development of outcomes and goals for supporting service units.
The American University in Cairo (AUC) is a premier English-language institution of higher learning. The
University is committed to teaching and research of the highest caliber, and offers exceptional liberal arts and
professional education in a cross-cultural environment. AUC builds a culture of leadership, lifelong learning,
continuing education and service among its graduates, and is dedicated to making significant contributions to
Egypt and the international community in diverse fields. Chartered and accredited in the United States and
Egypt, it is an independent, not-for-profit, equal-opportunity institution. AUC upholds the principles of
academic freedom and is dedicated to excellence.
University Learning Outcomes
Using AUC’s mission statement as a guide, the University’s Long-Range Planning subcommittee on assessment
developed a set of educational outcomes for students, to be used in the development and assessment of student
learning. These outcomes, listed below, were later endorsed by the University’s governance structure.
Personal/Interpersonal Outcomes
 Self awareness
 Ability to establish rapport
 Ability to work independently and in teams
 Leadership abilities
 Adaptability (Ability to adjust to new circumstances)
Preparedness for Successful Careers
 Job skills (professional methods of gaining knowledge - major specific)
 Ethical standards and professional conduct
 Use of technology and computers
 Ability to collaborate in a multicultural context
Cognitive Outcomes
 Oral and written communication skills - English and Arabic
 Critical thinking and problem solving skills
 Analytical and quantitative abilities
 Independent learning abilities
 Increase in knowledge
 Proficiency in the tools of learning and research competence (ability to gather and use information)
 Ability to bridge boundaries between disciplines
Attitudinal/Citizenship Outcomes
 Sense of responsibility to others and society
 Appreciation of Egyptian and Arab culture and heritage
 Cross-cultural knowledge and competence
 International understanding and sensitivity to other cultures
 Aesthetic awareness (the various modes of human artistic expression)
 Desire for lifelong learning
Because this process pre-dated the current assessment standards, many of the outcomes were not expressed
in the current language of assessment. For that reason, these outcomes have been edited and organized into

71

five logical groupings in the appropriate format as the University’s key institutional learning outcomes for all
students. These outcomes, which derive from institutional documents approved through the University’s
formal governance structure, provide a strong foundation for the development of departmental assessment
plans.
Professional Skills
AUC graduates will synthesize discipline-based knowledge with a broad-based liberal arts education. They will
be proficient in the tools of their discipline as well as the tools of research and learning; make decisions that
reflect the highest standards of ethical conduct and professional behavior; and understand the importance of lifelong learning.
Advanced Communication Skills
AUC graduates will be fluent in English and will be able to write and speak effectively in a variety of
settings. AUC graduates will be able to communicate in Arabic, establish rapport in groups, be adaptable to new
circumstances, work both independently and in collaboration with others, and function effectively as leaders.
Critical Thinking
AUC graduates will be independent learners, adept at using current technologies to access information and
applying strong quantitative, analytical, and critical thinking skills to analyze and synthesize complex
information to solve problems.
Cultural Competence
AUC graduates will have an understanding and appreciation of Egyptian and Arab culture and heritage, as well
as an understanding of international interdependence, cultural diversity, and consideration for values and
traditions that may differ from their own. In addition, AUC graduates
will have an aesthetic awareness of the various modes of human artistic expression and will be able to
collaborate effectively in a multicultural context.
Effective Citizenship
AUC graduates value service to their local community and to broader causes at the national and international
level.
These learning outcomes must be communicated widely across campus.
Organizational Structure
Assessment is an integral part of the University’s strategic planning process, providing information on which to
base decisions related to program and curricular development, prioritization of requests, and resource allocation.
Because of this close relationship, assessment activities at AUC are guided by the University’s Executive
Committee for Long-Range Planning, Assessment, and Re-accreditation. This committee is responsible for
coordinating and giving strategic direction to AUC’s long-range planning process, assessment activities and the
institutional self-studies required by the MSCHE re-accreditation process.
OIR will provide coordination of assessment activities as well as offer training and workshops to faculty,
administrators, and staff. The office will also review departments’ assessment plans and reports and provide
timely feedback. OIR will create and maintain an assessment website and other assessment materials to assist
departments in developing effective plans, communicate assessment results across campus, assist departments in
developing surveys related to assessment, create an assessment knowledge base for the University community,
and promote an assessment culture and best practices.
Individual departments and faculty members are responsible for ensuring that assessment of student learning in
the classroom is taking place and providing meaningful results. Each department will appoint an assessment
coordinator to collect, coordinate, and report on departmental assessment results. Faculty members are
expected to:
 Conduct classroom assessments in order to assess and improve student learning.
 Share the results of classroom assessments with colleagues to discuss ideas and strategies to improve
student learning.
 Participate in planning and conducting program assessment and work with colleagues to improve
program outcomes.
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Cooperate with school and University-wide assessment efforts through providing documentation for
institutional assessment and accreditation efforts and by allocating classroom time for student surveys
and other assessments.

Responsibility for assessment is University-wide and is shared by the administration and staff as well as the
faculty. The administration’s role in the management and delivery of resources makes it a critical partner in
effectively responding to the challenges and opportunities identified through assessment. Administrators are
expected to:
 Encourage and support outcomes assessment at all levels and in all units.
 Facilitate faculty, program, and department changes recommended in response to assessment efforts.
 Encourage cross-discipline dialogues and activities supporting assessment efforts and provide resources
for the development of faculty skills in outcomes assessment and teaching effectiveness.
 Support curriculum changes in classrooms and programs where challenges and opportunities have been
identified through assessment activities.
 Support the ideal of assessment information as a resource to guide improvements and not as a tool to
evaluate faculty performance.
The University’s Center for Learning and Teaching is an important resource for faculty members to obtain skills
in developing classroom assessment techniques as well as improving overall teaching effectiveness. The Center
provides both short training courses as well as individual guidance.
Teaching Enhancement Grants are available to provide faculty with the resources needed to design, implement,
and evaluate new modes of teaching and learning.
Through their leadership, the President, Provost, Vice Presidents and Deans promote a culture of evidence and
institutionalize the integration of strategic planning, assessment, resource allocation, and governance.
Assessment of Student Learning
Assessment of student learning takes place at the classroom, course, program, and institutional levels.
At the classroom level – The classroom is at the heart of assessment of student learning. Individual course
outcomes should correspond to department/program outcomes. Individual faculty members should conduct a
wide range of assessments and are responsible for ensuring that course outcomes are being met. Course
outcomes should be listed on the course syllabi. Examples of classroom assessments include Classroom
Assessment Techniques (CATs) like Minute Papers and Direct Paraphrasing, projects, exams, homework
assignments, and more. Resources for classroom assessment are provided by the Dean, OIR, and the Center for
Learning and Teaching.
At the department level – Each department is responsible for determining its mission, learning outcomes and
objectives, and assessment techniques. All academic departments have learning outcomes assessment plans in
various stages of development and implementation.
At the University level, learning outcomes generally are not directly measurable. Most assessment occurs at the
program level. The aggregation of these assessment results indicates the extent to which outcomes are being
achieved across the University. In addition, the University uses a number of indirect measures of achievement of
outcomes, including alumni and employer surveys, census data for graduation and retention statistics, course
evaluations, and other measures.
Most academic departments at the University have developed mission statements and outcomes and are actively
involved in conducting assessment. For others, the process is still relatively new. The task of the University in
the coming year will be to institutionalize the assessment process across the University, revisiting departments
currently conducting assessment to see where improvements can be made, and working with departments newly
engaged in the process to support their efforts to develop and implement an effective assessment plan. In
addition, the University will work to institutionalize a culture of evidence and assessment at the University by
revisiting its planning, decision-making and resource allocation processes to determine where closer ties need to
be made to the assessment process; to support assessment efforts across campus; and to highlight and reward, in
a risk-free environment, faculty and staff assessment efforts.
Goal/Outcome 1: All academic programs at AUC conduct ongoing and effective assessment of student learning
and use the results of assessment to inform planning, decision-making, and resource allocation.
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Objective 1.1: By the end of Spring 2010, all academic units will have outcomes assessment plans in
place.
Strategy 1.1.1: Develop assessment materials in hard-copy and online forms. These will
include an assessment guide, plan and report templates, examples, evaluative rubrics to
provide feedback on plans and reports, online links to additional resources, etc.
Strategy 1.1.2: Ensure that all departments have appointed assessment coordinators to
supervise and coordinate assessments efforts at the department-level.
Strategy 1.1.3: Meet individually with assessment coordinators to evaluate program
assessment efforts and need for improvement, training, etc.
Strategy 1.1.4: Conduct training sessions/workshops as required for assessment coordinators
and faculty.
Strategy 1.1.5: Enlist the active cooperation of senior administrators in promoting assessment
efforts at the department level by meeting with deans and school councils as well as
requesting statements of support from the provost and president at University fora.
Strategy 1.1.6: Ensure that all completed assessment plans are available on the OIR
assessment website.
Objective 1.2: Beginning in fall 2009, academic programs will conduct program reviews according to
newly revised guidelines and a systematic schedule of report and feedback, in accordance with a six
year assessment cycle (five years of assessment data followed by a program review in the sixth year).
Strategy 1.2.1: Develop and distribute guidelines and schedules, holding a series of workshops
for individual schools, and make guidelines widely available online.
Strategy 1.2.2: Provide departments with data from Institutional Research, including student
profile, faculty profile, enrollment, retention, and other data.
Strategy 1.2.3: The University will provide funding for external reviewers to review programs
and units and give feedback on self-studies.
Goal/Outcome 2: AUC has a culture of evidence/assessment institutionalized at all levels of learning.
Objective 2.1: By the end of Spring 2010, AUC will have made more readily available to all
departments and units guidelines for planning and resource allocation that require evidence of
assessment activity.
Strategy 2.1.1: Develop, as needed, revised guidelines for reporting, planning, budgeting, new
program proposals, program reviews, etc. that explicitly require well-articulated mission
statements and learning outcomes, evidence of assessment, and the use of results to inform
planning, decision-making, and resource allocation.
Strategy 2.1.2: All guidelines will be available in both hard-copy and online, and the
availability of these guidelines will be communicated to all departments.
Objective 2.2: AUC will provide opportunities for faculty development in areas of assessment and
teaching effectiveness.
Strategy 2.2.1: Conduct, in cooperation with the Center for Learning and Teaching, a series of
workshops open to all AUC faculty on assessment and teaching effectiveness.
Strategy 2.2.2: Conduct an annual assessment institute/workshop for faculty to highlight their
assessment activities and successes. The first workshop will be held in 2010.
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Strategy 2.2.3: Conduct a regional biennial assessment/IR workshop/conference, bringing a
leading assessment expert as keynote speaker. The first conference will be planned for 2011
and a second in 2013.
Strategy 2.2.4: Encourage deans to make travel and conference funds available for faculty to
attend workshops on assessment.
Objective 2.3: AUC will promote and reward faculty assessment efforts at all levels of learning.
Strategy 2.3.1: Communicate assessment guiding principles to all faculty.
Strategy 2.3.2: Regularly feature on OIR website best practices in assessment by AUC faculty
and will give an annual “Award for Excellence in Assessment.” The award recipient will be
selected by a committee to be announced.
Strategy 2.3.3: Regularly feature on OIR website news and developments in assessment and
will regularly update its links to online resources.
Strategy 2.3.4: Encourage faculty scholarship in teaching and learning by posting faculty
research on its website and providing information about publishing opportunities.
Strategy 2.3.5: Communicate with faculty and deans that peer-reviewed research on teaching
and learning and evidence of implementation of assessment in the classroom should be
evaluated as part of annual faculty reports as well as promotion and tenure decisions.
Objective 2.4: AUC will promote transparency and the sharing of information across departments and
schools.
Strategy 2.4.1: Make as much information as possible available online, including department
assessment plans and reports, institutional surveys and results, University factbooks other
institutional research data.
Strategy 2.4.2: Encourage departments to post negative assessment results from which they
learned valuable information as well as positive results to promote the idea of risk-free
assessment.
Strategy 2.4.3: Encourage the sharing of information by posting faculty research on teaching
and learning, highlighting best practices, and awarding the annual “Award for Excellence in
Assessment.”
Strategy 2.4.4: Work closely with the Provost and senior administrators to promote the
development and publication of University policies, procedures, guidelines, minutes, syllabi,
and other important information.
Objective 2.5: AUC will appoint an Assessment Committee starting in Spring 2010 to provide
leadership and guidance on University assessment efforts and advice on creating a culture of
assessment.
Strategy 2.4.1: The first committee meeting will be held Spring 2010. The committee will be
co-chaired by the Provost and the VP for Planning and Administration, will work closely with
the Long-Range Integrated Planning and Budgeting Committee and the Senate, and will be
broadly representative of AUC’s academic programs and administrative units.
After an initial year of planning and training, if required, each department or unit will submit an assessment
plan, developed in the specified format, to the Dean, with copies to OIR. Approved plans will be posted on the
University’s assessment web site to create a knowledge base for the AUC community. The template used to
standardize the format of these plans is available in downloadable format online here, on OIR’s website , and in
the OIR Assessment Guide.
Department assessment plans should include the following:
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Mission statement
Program or School goals
Key learning outcomes
Assessment methods/measures for each outcome, listing the courses or experiences which provide
students with the opportunity to achieve each outcome as well as the way achievement of each outcome
will be measured
Targets/benchmarks for each measure
A listing of when each assessment will be conducted
A description of who will review assessment results and how assessment results will be communicated
Confirmation that program outcomes are communicated to students in departmental materials and
course syllabi and are available on the department’s website and that faculty members are receiving
training in outcomes assessment. Every course syllabus should have a listing of course learning
outcomes.

Each fall semester, programs will submit an annual report of the previous year’s assessment activities and
results to their Dean or Area Head, with a copy to OIR, which will supply timely feedback to departments, using
an evaluation rubric, included in the appendix. These results will be used as input to budget planning and
adjustments to the long-range plan. The template used to standardize the format of these plans is available in the
appendix to this plan, in the OIR Assessment Guide and in downloadable format online on the Assessment web
site.
Assessment reports closely follow the format of the assessment plan and should include the following:
 Mission statement
 Program or School goals
 Key learning outcomes
 Assessment methods/measures for each outcome, listing the courses or experiences which provided
students with the opportunity to achieve each outcome as well as the way achievement of each outcome
will be measured
 Targets/benchmarks for each measure
 Results and findings for each outcome
 A description of how the results were used and an action plan for each outcome assessed.
Departments may choose to assess all key outcomes within an academic year or develop a schedule whereby
departments examine different subsets of outcomes each year over a two to three-year period. Certain surveys,
for example, might be conducted every other year. Many programs will choose to measure their learning
outcomes through the capstone course, final seminar, or thesis; others will use a series of assessment tools
throughout the program. It is important that student learning is measured using a combination of both direct and
indirect methods. The University will provide workshops for faculty to assist them in the development of
appropriate assessment techniques, as well as workshops for new department chairs and unit heads and
assessment coordinators.
Program review -- Departments and programs will conduct a program review every six years, using the
previous five years of assessment data. Departments will review, analyze, and reflect on previous five years of
assessment information, how that information has been used to inform decision-making and improve student
learning, changes that have been made based on assessment information, and programmatic needs to improve
student learning. A template for program review can be found on OIR's assessment website at
http://OIR.aucegypt.edu. These program reviews will be submitted to a team of external reviewers,
recommended by the Dean, who will evaluate the program reviews using an evaluation rubric. Departments
preparing program reviews for specialized accreditation may submit those reports in place of the University
program review, provided they contain similar information.
Specialized accreditation – An increasing number of AUC’s programs have received or are seeking
accreditation by discipline-specific accrediting agencies, such as ABET, CSAB, AACSB, and ACEJMC. Each
of these specialized accrediting agencies has its own standards for the assessment of student learning outcomes.
These provide an additional level of assurance that learning outcomes are being achieved. While departments
must ensure that these standards are met, at the same time, they must meet University guidelines for assessment
plans and reports.
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Assessment of Institutional Effectiveness
OIR and other departments also administer assessment instruments University-wide to measure progress
towards University learning outcomes. These instruments often measure factors beyond student learning, related
to the overall effectiveness of the institution in achieving its mission.
The following is a partial listing of some of these current ways in which AUC measures institutional
effectiveness:
Regional accreditation: The American University in Cairo is accredited by the Middle States Commission on
Higher Education (MSCHE). Middle States requires an institutional self-study and review by a visiting team
every ten years and an interim report at the fifth year after the self-study. Standards 7 and 14 include specific
requirements for assessment of student learning and institutional effectiveness:
Standard 7: The institution has developed and implemented an assessment plan and process that evaluates its
overall effectiveness in: achieving its mission and goals; implementing planning, resource allocation, and
institutional renewal processes; using educational resources effectively; providing leadership and governance;
providing administrative structures and services; demonstrating institutional integrity; and assuring that
institutional processes and resources support appropriate learning and other outcomes for its students and
graduates.
Standard 14: Assessment of student learning demonstrates that the institution’s students have knowledge,
skills, and competencies consistent with institutional goals and that students at graduation have achieved
appropriate higher education goals.14
Other reports and data collection, such as quarterly financial reports; reports to the Board of Trustees, AUC
Profile/Census Day; strategic planning and resource allocation activities, including enrollment management
models, statistics on grading by department, and others; annual faculty reports; course evaluations; periodic
surveys, including the Student Opinion Survey (SOS), senior exit survey, CAPS survey of employers, alumni
surveys, First Year Experience survey, and international students exit survey; tracking strategic indicators
(dashboard indicators); benchmarking; special studies conducted by interdisciplinary teams, such as teaching
effectiveness and English in the classroom; and studies by external reviewers, such as an assessment of
admissions and registration activities at AUC.
As with academic units, assessment of administrative activities is ongoing, continuous and systematic. The
mission of each administrative unit should relate directly to the University’s mission; outcomes should be
explicitly stated, measurable, and relate to the administrative unit’s mission; achievement of these outcomes
should be assessed against targets or benchmarks; the results of the assessment should be communicated; and
the results used to make changes to improve performance and effectiveness, allocate resources, and inform other
decisions related to the unit’s area of responsibility.
Administrative units are required to develop mission statements and goals as well as develop and submit
assessment plans and reports similar to academic departments.
Goal/Outcome 3: AUC regularly assesses the extent to the University as a whole is achieving its mission and
learning outcomes.
Objective 3.1: By Spring 2010, AUC complete an institutional assessment inventory to determine what
tools are currently being used to assess institutional effectiveness and identify the gaps.
Strategy 3.1.2: By Spring 2010, launch the first National Survey of Student Engagement to
freshmen and seniors and report on results.
Strategy 3.1.3: Review the list of assessment tools available to survey institutional
effectiveness and make recommendations to the University.
Strategy 3.1.4: By 2011, complete the detailed schedule and launch a series of surveys to look
at critical thinking, communication skills, and other institutional learning outcomes, in close
coordination with the Core Curriculum.
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Strategy 3.1.5: Conduct existing University-wide assessment measures and communicate
results back to the University community, providing information in both hard-copy and online
formats.
Goal/Outcome 4: All academic support and administrative units at AUC conduct ongoing and effective
assessment of their activities and services and use the results of assessment to inform planning, decisionmaking, and resource allocation.
Objective 4.1: By the end of 2009-2010, all academic support and administrative units will have
outcomes assessment plans in place.
Strategy 4.1.1: Ensure that all units have appointed assessment coordinators to supervise and
coordinate assessments efforts at the unit/department-level.
Strategy 4.1.2: Meet individually with assessment coordinators to evaluate program
assessment efforts and need for improvement, training, etc.
Strategy 4.1.3: Conduct training sessions/workshops as required for assessment coordinators
and faculty.
Strategy 4.1.4: Enlist the active cooperation of senior administrators in promoting assessment
efforts at the department level by meeting with directors and area heads as well as requesting
statements of support from the provost and president at University fora.
Strategy 4.1.5: Share all completed assessment plans on the OIR website.
Objective 4.2: Beginning in fall 2010, academic support and administrative units will conduct reviews
according to newly revised guidelines and a systematic schedule of report and feedback, in accordance
with a six year assessment cycle (five years of assessment data followed by a program review in the
sixth year).
Strategy 4.2.1: Develop and distribute guidelines and schedules, holding a series of workshops
for individual areas, and make guidelines widely available online.
Strategy 4.2.2: Provide departments with data from Institutional Research.
Strategy 4.2.3: The University will provide funding for external reviewers to review programs
and units and give feedback on self-studies.
Academic support units and departments will be required to submit assessment plans formatted for
administrative and academic support outcomes. Reports and plans from these units will be shared on the
website, listed as best practices if applicable, and will otherwise be highlighted and supported as reports and
plans from academic units.
In addition, an institutional assessment inventory will be conducted to determine what tools are currently being
used to assess institutional effectiveness and identify the gaps. Once those gaps are identified, OIR will conduct
a review of assessment tools available to survey institutional effectiveness and make recommendations to the
University.
AUC is currently in the process of migrating several of its databases to new platforms. Budgeting and financial
planning as well as human resources have migrated to SAP, and the University is in the process of evaluating a
move to Banner for its student information system. Both of these platforms have extensive executive reporting
systems that will facilitate the collection and analysis of assessment data and provide more rapid and systematic
analysis of data related to students. This type of software is often available as an add-on component. In addition,
the University has purchased the Epsilen e-portfolio system for use on a trial basis to promote the use of eportfolios for assessment at the course, program, and institution level, and the University is investigating the
purchase or development of other technology that will facilitate data collection, reporting, assessment,
integration of planning with budgeting and assessment, and other critical areas on campus.
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Appendix 1: Assessment Timeline
Year 0: Initial year,
development of the
assessment process
Year 1

AU, WI, SP
Mar. 1
AU, WI, SP, SU
Mar. 1
AU, WI, SP, SU

Year 2

Nov. 1
Mar. 1
AU, WI, SP, SU

Year 3

Year 5

Year 6

Program Review

Deadline for submission of plan to Dean, with copy to OIR.
Conduct ongoing assessment.
Send plan updates, if any, to Dean, with copy to OIR.
Conduct ongoing assessment. Use last year's results as input to
budget,
planning.
Deadline for submission of annual assessment report (on last
year's results) to Dean, with copy to OIR.
Send plan updates, if any, to Dean, with copy to OIR.
Conduct ongoing assessment. Use last year's results as input to
budget, planning.

Nov. 1

Deadline for submission of annual assessment report (on last
year's results) to Dean, with copy to OIR.

Mar. 1

Send plan updates, if any, to Dean, with copy to OIR.

AU, WI, SP, SU
Year 4

Development of assessment plan.

Conduct ongoing assessment. Use last year's results as input to
budget, planning.

Nov. 1

Deadline for submission of annual assessment report (on last
year's results) to Dean, with copy to OIR.

Mar. 1

Send plan updates, if any, to Dean, with copy to OIR.

AU, WI, SP, SU

Conduct ongoing assessment. Use last year's results as input to
budget, planning.

Nov. 1

Conduct ongoing assessment. Use last year's results as input to
budget, planning.

Mar. 1

Send plan updates, if any, to Dean, with copy to OIR.

AU, WI, SP, SU

Conduct ongoing assessment. Use last year's results as input to
budget, planning.

Nov. 1

Deadline for submission of annual assessment report (on last
year's results) to Dean, with copy to OIR.

Mar. 1

Send plan updates, if any, to Dean, with copy to OIR.

Year 6

Review, analyze, and reflect on previous five years of assessment
information,
how that information has been used to inform decision-making
and improve student learning, changes that have been made based
on assessment information, and programmatic needs to improve
student learning. (A template for a program review can be found
on OIR's website.)
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APPENDIX NINE:
Institutional Assessment Calendar
DAIR’s policy is to prepare and communicate reports on survey results for the institution as a whole as well as to prepare more specific reports as requested by
individual departments and units. Some surveys include items that are repeated on other surveys; this will provide us with an opportunity to validate individual
survey results. Shaded surveys (below) are US-based surveys with peer comparisons available. All other surveys are developed in-house.
Survey

Outcomes

Partners

Ad-hoc surveys:
Transportation, Food
Services, etc.

Information on operational effectiveness,
program effectiveness, demand for programs or
services, community opinion polling

Various

Alumni Survey

Updated demographic information, employment
information, satisfaction, indirect assessment of
learning outcomes

Alumni Office,
CAPS, Schools

CAPS Graduate Survey

Information on market demand, career
placement, graduate study

CAPS

To
Various
Alumni (all for the
first administration;
selected years for
subsequent surveys)
Alumni, one year
post-graduation

Administered
When
How

Survey Cycle

As needed

Online

As needed

Fall

Online

Every five years

Fall and
Spring

Online

Every semester

Every five years

Every two years

CAPS Employer Survey I

Information on employer satisfaction with AUC
graduates, indirect assessment of learning
outcomes, employer needs at different skill
levels.

CAPS

Employers (selected
sample of general
managers and HR
directors)

Spring

Personal
interview,
by
external
marketing
firm

CAPS Employer Survey II

Tailored for individual school needs, interim
update to survey I, wider set of respondents

CAPS, Schools

Employers (general
managers and HR
directors)

TBD

Online

Faculty Survey (in-house,
then HERI in 2014)

Information on faculty satisfaction and
perceptions on the quality of campus services,
diversity, support for research, transparency,
mentoring, salaries, etc.

Senate FAC,
Provost’s Office,
Provost’s Task
Forces

Faculty Research Survey

Faculty satisfaction with support for research

Adjunct Faculty Survey

Information on satisfaction, perceptions, and
feedback on the quality of services and support

Staff Satisfaction Survey

Every three years
(beg. 2009). Will
offer in 2014
rather than 2015
to align with
HERI schedule.
Every three years
(beg. 2008).

Faculty: Full-time
faculty

Spring

Online

Assoc. Provost for
Research, OSP
Senate FAC,
Provost’s Office,
Provost’s Task
Forces

Faculty: Full-time
faculty

Spring

Online

Faculty: Adjunct
Faculty

Spring

Online

Every three years,
in sync with FT
faculty survey

Information on personal satisfaction, diversity
and respect, facilities and services and other
areas related to success.

HR, Facilities

Staff

Fall

Online
and paper

Every three years

ACT CAAP: Writing,
reading, and critical
thinking

Direct assessment of achievement of
institutional and core learning outcomes

Dean of
Undergraduate
Studies, Provost’s
Task Force on
First Year

Fall

Online

Every year

Student Satisfaction
Inventory

Satisfaction with overall aspects of campus life
and student services

Various

Students:
Sophomores who
have completed the
primary core
curriculum (sample)
Students: All
undergraduates
(sample)

Spring

TBD

Every other year

Students: Freshman Survey

Information that allows for a snapshot of what
incoming students are like before they
experience college, including established
behaviors in high school; academic
preparedness; admissions decisions;

Dean of
Undergraduate
Studies, Provost’s
Task Force on
First Year

Orientatio
n (Fall)

TBD

Students: Entering
freshmen (sample)

AY
10

AY
11

AY
12

AY
13

AY
14

AY
15

F

F,S

F,S

F,S

F,S

F,S

F,S

S

S

S

S

S

S

S

S

S

F

F

S

F

F
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Survey

NSSE

CIRP Your First College
Year Survey

Outcomes
exoectations of college; interactions with peers
and faculty; student values and goals; student
demographic characteristics; and concerns about
financing college. Can be post-tested in YFCY
and CSS surveys, providing for longitudinal
analysis of cognitive and affective growth.
Assesses behaviors by students and institutions
that are associated with desired outcomes of
college: benchmarks include level of academic
challenge, active and collaborative learning,
enriching educational experiences, studentfaculty interaction, and supportive campus
environment.
Comprehensive information on the academic
and personal development of first-year college
students. Longitudinal follow up to Freshman
Survey. Evaluates student adjustment to college;
assesses students’ academic experiences and
achievement; collects information about
extracurricular experiences; studies specific
first-year programs; and examines student
change.

Graduate Student Survey I

Satisfaction with admissions and orientation at
AUC

Graduate Student Survey II

Satisfaction with academics and support
services, plans post-graduation

International Student
Survey

Satisfaction with admissions, orientation,
academics and support services at AUC.

CIRP College Senior
Survey

The National Study of
Instructional Costs and
Productivity (Delaware Cost
Study)
Inventory of Assessment of
Learning Outcomes for
Undergraduate Students

Exit survey for graduating seniors. Focuses on
academic achievement and engagement; studentfaculty interaction; cognitive and affective
development; student goals and values;
satisfaction with the college experience; degree
aspirations and career plans; post-college plans.
Designed to be used longitudinally with
Freshman Survey and Your First College Year
Survey.
Comparative analysis of faculty teaching loads,
direct instructional cost, and separately budgeted
scholarly activity, all at the level of the academic
discipline
An understanding of the breadth and depth of
assessment activities in undergraduate programs
at AUC

Partners

Dean of
Undergraduate
Studies, Provost’s
Task Force on
First Year

Dean of Graduate
Studies, Graduate
Student Services,
AVP for Student
Life
Dean of Graduate
Studies, Graduate
Student Services,
AVP for Student
Life
International
Programs Office,
AVP for Student
Life

Dean of
Undergraduate
Studies

To

Administered
When
How

AY
10

Survey Cycle

AY
11

AY
12

AY
13

AY
14

AY
15

Students: First-years,
seniors

Spring

Students: Freshman
at the end of their
first year (sample)

Spring

Students: Firstsemester graduate
students

Fall and
Spring

Online

Every semester

F,S

F,S

F,S

F,S

F,S

F,S

Students: Graduating
graduate students

Fall and
Spring

Online

Every semester

F,S

F,S

F,S

F,S

F,S

F,S

Students:
International students

Fall and
Spring

Online

Every semester

F,S

F,S

F,S

F,S

F,S

F,S

Students: Seniors
(sample)

Spring

S

S

W

W

Provost’s Office,
HR
Department chairs
and/or assessment
coordinators

Online

Every other year

S

S

Every other year

S

S

S

S

Every other year

Winter

Online

Every year

W

Spring

Online,
personal
interviews

Every two years

S

W

S
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APPENDIX TEN:
Feedback on Draft Submissions (Program Review/Self-Study)
This section provides feedback from the Provost's Office and the Office of Institutional Research.
Section
Status of the Discipline: “Include a brief description of the status of the discipline, in Egypt, the region, and internationally, and detail emerging trends and issues.
To what extent is the program’s field of study remaining viable? How is the environment changing in a way that will affect demand of reshape the field?”
Overview and History of the Department: “Include a timeline (date started, accreditation, key events), changes to the department and its program, etc., the
department’s mission statement, including (as appropriate) vision, values, goals, and objectives relative to teaching, research and public service, an assessment of the
department’s performance in meeting these objectives, and the department’s distinguishing characteristics – what makes this program different from other programs
in the field?”
Findings and Recommendations Made in the Previous Review: “Specify the date and type of any previous reviews or accreditation. Briefly outline the major
findings and recommendations of the previous review and the department’s and administration’s responses. What were the strengths and weaknesses of the
department and programs? Did the faculty and administration agree with these recommendations? What actions were taken as a result of the recommendations? Has
the department/unit made efforts to improve or refine good programs and to seize opportunities?”
Description of the Department’s Academic Programs: “Briefly describe the academic programs and their curricula. This description should include a mission
statement and the learning outcomes for each degree program. A matrix indicating which required courses address each learning outcome may be included for each
degree program in the appendices. Discuss, where appropriate, the dedicated classroom and office space, studios, labs, library holdings, AV equipment, computers,
etc. that contribute to the success of the department’s programs. Describe enrollment patterns over the past five years: what percentage of student credit hours in
your program is taken by majors? By non-majors? Where are the department’s competitors, in Egypt or elsewhere?”
Faculty Qualifications and Activity: “Provide a list of all the faculty, by rank, including date of hire, tenure status, highest degree earned, graduating institution,
and one or two areas of expertise or research interest. Provide information concerning what percentage of faculty have published peer-reviewed scholarship over the
past five years and describe any recent achievements, grants, awards, patents, performances, etc. Discuss what percentage of program credit hours are taught by fulltime faculty, the ratio of full-time faculty to part-time faculty, and the rationale of the program’s use of adjunct faculty in the instructional and research programs.”
Students: “To the extent possible, describe your current students using data such as grade point averages and retention rates, by degree program. If available, data
from previous years can also be included. Provide the number of undergraduates and graduate students, majors versus non-majors, upper division versus lowerdivision, international versus Egyptian, etc. by degree program. Describe what kinds of orientation, advising, and mentoring efforts have been carried out; and
discuss whether (and if so how) the department helps students obtain financial support such as research or teaching assistantships, privately sponsored scholarships,
assistantships through funded research, etc.”
Program Resources and Cooperation: “Describe any linkages, collaboration agreements with institutions outside the University, and courses or collaboration with
other programs at AUC; list external grants held by individual faculty, research teams, or the department as a whole. Describe the department staff, including
administrative or research assistance, secretarial, technical, student advising, etc.”
Assessment: “By degree program, describe how the program assesses achievement of learning outcomes, the targets or benchmarks against which performance is
measured, and the results of outcomes assessment over the past five years, if available. Discuss how information about the results of assessment have been shared
and used to improve student learning and inform planning and resource allocation, including how the program has worked to improve teaching effectiveness.”
Strengths, Weaknesses, Opportunities, Threats (SWOT) Analysis: “Identify the strengths, weaknesses (internal to AUC), opportunities, and threats (external to
AUC) that support or create barriers to achievement of program and department goals, objectives, and learning outcomes.”
Plans for the Future: “Discuss the department’s plans for improvement over the next five years. (This should include department objectives, their relation to
AUC’s strategic goals, a timeline of activities, the resources required at each stage, and measurable outcomes to determine progress and measure success.) Identify
internal improvements possible through reallocation of existing resources, as well as improvements that can only be addressed through additional resources and the
plan to obtain those resources. Discuss new initiatives that might provide career opportunities for graduates, potential partnerships with related programs, funding of
research or service projects, etc. Describe plans for new degree programs, if any, including when the department/unit would like to initiate the program, its
orientation and relationship to existing programs and the availability of necessary resources. Identify future personnel needs (faculty and staff).”
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APPENDIX ELEVEN:
Rubric For Feedback on Program Assessment Plans and Reports

Exemplary
Program Mission
A concise statement
describing the purpose of
the program, who it
serves, in what ways, and
with what result.
Student Learning
Outcomes
When students
successfully complete the
program, what should
they know? What should
they be able to do? What
should they value?

Assessment Methods
and Success Criteria
Direct Measure ‐
tangible, visible evidence
of what students have and
haven’t learned. Indirect
Measure ‐ signs that
students are probably
learning but evidence is
less clear and
convincing.

Clear and concise. Aligns with school
and University strategic priorities.
Specific to the program, relates to
department, school, University mission
statements. Identifies career preparation
for graduates.
At least two and not more than 10 clear,
measurable key learning outcomes are
stated, using action verbs and describing
what students will know, think and be
able to do upon completion of the
requirement. Correctly identified as
student learning or not student learning
outcomes. Clearly reinforce University
learning outcomes, are discipline and
program specific, aligned with standards
of professional bodies. Reflect primarily
higher levels of learning (Bloom’s
Taxonomy)
Multiple assessment methods are used
for each outcome, including both direct
and indirect measures, emphasis on
direct. Assessment instruments are
clearly described and are attached in the
software (where appropriate). Criteria for
success are listed for each measure and
are challenging and appropriate.

Acceptable

Developing

Mission statement is developed,
clearly stated, relates to University
mission, identifies career preparation
for graduates.

No mission statement, not clear
or concise, fails to identify career
preparation for graduates, does
not align with department,
school, and University missions.

At least two and not more than 10
clear, measurable key learning
outcomes are stated, using action verbs
and describing what students will
know, think and be able to do upon
completion of the requirement.

Key learning outcomes are stated
but are unclear; over-specific; do
not use action verbs; describe a
process rather than an outcome;
and/or do not describe what
students will know, think, and be
able to do upon completion of the
requirement.

At least one assessment measure is
identified for each outcome. A mix of
direct and indirect measures is used.
Assessment instruments are described.
Criteria for success are listed for each
measure.

Most assessment methods are
indirect. Assessment methods are
vague or not described. Course
grades are used as an assessment
method. Success criteria are not
listed or are not set at appropriate
levels.

Comments/Actions
Required
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APPENDIX TWELVE:
Assessment Plan for PhD Program in Applied Science and Engineering

Assessment Plan -- Program Level
Program:
PhD in Applied Sciences and Engineering
Date:
Assessment Coordinator:
Ehab Abdel-Rahman
xt. 1580
Email:ehab_ab@aucegypt.edu
Program Mission Statement: The mission of the PhD program in Applied Sciences and Engineering is to provide in-depth training to students in the natural
sciences, modern engineering, and computer science and in the conduct of original research leading to a doctoral dissertation.
Is this a
Learning
Assessment
Target Levels/ Benchmarks
When Will
student
Opportunities: What
Methods/Measures: List the
Assessment Be
learning
courses or experiences
direct and indirect methods
Conducted and
outcome? provide students with the you will use to measure how
Reviewed?
(2-8 max) (primary) opportunity to well students are achieving this
achieve this outcome?
outcome.
Upon completing the degree requirements for the PhD Program in Applied Sciences and Engineering graduating students should have the ability to:
Program Outcomes

Conduct original,
publishable research in the
field.

Yes

PHDE 699 or PHDS 699 1. Data collected from the
thesis defense exams
2. Exit survey

Demonstrate a broad
knowledge of theory and
research across several subdisciplines in the field of
his/her study.

Yes

Core courses of the
disciplines

1.
2.
3.
4.

1.

Every semester
At least 70 % of the students
successfully defend their work at
thesis defense
2. At least %70 of the students will
publish one Journal article before
graduations

Course-based assessment 1.
Exit survey in each
course
2.
Exit survey of graduating
students
Alumni survey (two
3.
years after graduation.)
4.

Demonstrate in-depth
knowledge of one area of
expertise.

Yes

PHDE 699 or PHDS 699 1.
2.

Data collected from the
1.
thesis defense exams
Exit survey of graduating
students
2.

At least 70% of students
Every semester
successfully achieve this outcome
80% of students will agree or
strongly agree that they have
achieved this outcome.
70% of students will agree or
strongly agree that they have
achieved this outcome.
80% of alumni will agree or
strongly agree that they have
achieved this outcome two years
after graduation.
At least 70 % of the students
Every semester
successfully defend their work at
thesis defense
70% of students will agree or

How Will Results Be
Used and
Communicated?

At the end of each year,
the PHD Steering
committee will aggregate
the data and the faculty
will determine which area
(s) need improvement.
Adjustment can be made
before next academic year
Same as above

Same as above
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Follow ethical guidelines for Yes
work in the field.

3.

Alumni survey (two years
after graduation.)

PHDE 691 or PHDS 691 1.
and PHDE/PHDS 699

Evaluation of a
presentation in PHDE 691
or PHDS 691
Students’ evaluation of a
group assignment
Exit survey of graduating
students
Alumni survey (two years
after graduation.)

2.
3.
4.

Write and speak effectively Yes
to professional and lay
audiences about issues in the
field.

PHDE 691 or PHDS 691 1.
and PHDE/PHDS 699
2.
3.
4.

Pursue a career in academia No
in teaching and/or research.

Pursue a career in industrial
research and development
(R&D).

No

PHYS 309
PHYS 307

Course-based assessment
Thesis defense
Exit survey of graduating
students
Alumni survey (two years
after graduation.)

1.
2.

Exit survey
Alumni survey (two
years after graduation.)

1.
2.

Exit survey
Alumni survey (two
years after graduation.)

strongly agree that they have
achieved this outcome.
3. 80% of alumni will agree or
strongly agree that they have
achieved this outcome two years
after graduation.
1. 80% in an evaluation sheet for the
presentation using a scoring
guideline
2. 80% of students will agree or
strongly agree that their
colleagues in the group have
achieved this outcome.
3. 70% of students will agree or
strongly agree that they have
achieved this outcome.
4. 80% of alumni will agree or
strongly agree that they have
achieved this outcome.
1. At least 70% of students
successfully achieve this outcome
2. At least 70 % of the students
successfully defend their work at
thesis defense
3. 80% of the senior students will
participate in seminars, group
discussions and SPS events.
4. 80% of alumni will agree or
strongly agree that they have
achieved this outcome.
1. At least 20% of students will
have a job in the academia upon
graduation
2. At least 40% of the alumni will
successfully pursue a job in the
academia 2 years after
graduation
1. At least 20% of students will have
a job in the academia upon
graduation
2. At least 40% of the alumni will
successfully pursue a job in the
academia 2 years after graduation

Every semester

Same as above

Annually

Same as above

Annually

Same as above

Annually

Same as above
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APPENDIX THIRTEEN:
Sample Program Assessment Report
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APPENDIX FOURTEEN:
Results of the 2013 SAG/Senate SWOT Survey

AUC Strengths, Weaknesses, Challenges and Opportunities 2014-2016
Results of the Environmental Scan by the
The Senior Administrators Group and the University Senate
February 2013
The Office of Institutional Research
February 25, 2013
Introduction
In February 2013, the Office of Institutional Research (OIR), on behalf of the University’s Integrated Planning Committee and
the AUC Assessment Committee, developed a short survey to send to the University’s two main leadership groups: the Senior
Administrators’ Group and the University Senate. These groups not only comprise the extended leadership of the University and
elected representatives of academic departments and staff levels, but members also are drawn from many of the University’s
main constituencies: faculty, staff, alumni, parents of current and former students, and graduate and undergraduate students.
The purpose of the survey was to solicit members’ input to help identify those aspects of AUC that are core strengths, the internal
and external challenges the University must overcome to move forward, and the opportunities that AUC should explore in the
medium-term future.
The results of this survey would be combined with feedback from the Board of Trustees, the Cabinet, and an analysis of external
data to develop an environmental scan for the 2014-2016 planning period. This scan will serve as input into the University’s
revised strategic plan for 2014-2016, the academic plan, and the periodic review report to the University’s regional accreditor, the
Middle States Commission on Higher Education, due June 1, 2013.
Methodology
The online survey was developed by OIR in consultation with the AUC Assessment Committee. The survey invitation was sent
out in the President’s name on February 4, 2013, to the entire population of Senate and SAG members, a total of 121 unique
email addresses. Duplicate emails of respondents who were members of more than one group were eliminated. One member
opted out, for a total survey population of 120. Reminders were sent out on Feb. 10, 14, 17, and 19, and the survey was closed on
the morning of February 21. There were 98 responses out of a survey population of 120, for a response rate of 82%. Seventy-nine
respondents completed the survey in full, for a completion rate of 81%.
The survey invitation included a statement declaring that responses were confidential and requesting that respondents consider
questions from the perspective of the University as a whole, in addition to the perspective of an individual department or unit.
Members were reminded of the University's priorities for the 2014-2016 planning period: Education for Citizenship and Service,
Research Reflecting Innovation and Impact, Outreach Enhancing Engagement and Access, Management with Sustainability and
Integrity
The survey was comprised of six questions: two close-ended demographic questions and four open-ended, multiple response
questions, one for each of the four areas of the environmental scan. Respondents were asked to name the top five core strengths,
areas needing improvement, challenges, and opportunities. A content analysis was performed on the results of the open-ended
questions, and responses were coded into categories. Full-text responses of each question by category are available in the
appendix to this summary report.
Major Findings
Respondents were fairly evenly split between faculty and staff. Thirty-two percent of respondents were also alumni, and 11%
were parents of current or past AUC students. Four graduate students replied, and no undergraduate students replied to the
survey. Respondents were also fairly evenly split between Senate and SAG members, with slightly more responses from SAG.
Respondent Demographics
I am a: (please select all that apply)
Answer Options
Alumna/us
Faculty member
Graduate student
Parent of a current or past AUC student
Staff member
Undergraduate student

Response Percent
31.6%
50.0%
4.1%
11.2%
52.0%
0.0%

Response Count
31
49
4
11
51
0
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answered question
skipped question
I am a: (please select all that apply)
Answer Options
Member of the University Senate
Member of the Senior Administrators Group

Response Percent
53.1%
63.3%
answered question
skipped question

98
0

Response Count
52
62
98
0

AUC’s Core Strengths
Respondents were asked the following question:
What are AUC's top five core strengths? Strengths are characteristics which contribute to AUC's ability to achieve its mission.
What does AUC do well? Where is AUC's competitive advantage over other universities? Examples might relate to reputation,
faculty, students, staff, facilities, resources, location, etc.
The top five most commonly cited core strengths related to AUC’s campus and other resources, its reputation and history, its
system of education and core values, the strength of its administration and governance structures, and its faculty.

AUC's Strengths
No. of Responses
Facilities/Campus/Resources
Reputation/History
Liberal arts/System of education/Core values
Administration/Staff/Governance
Faculty
Location in the region
Quality
Student life
Community engagement
Diversity
Specific programs
Accreditation
Alumni
Other
Students
English as language of instruction

99
56
53
37
35
26
17
15
14
14
14
11
9
9
8
3

Facilities/Campus/Resources
Respondents cited AUC’s attractive new campus and state of the art classrooms, student life, technology, laboratory and research
facilities as core strengths, and several respondents noted that these were unique among universities in Egypt. Also cited were
AUC’s financial resources that allow it to support competitive salaries and research.
Reputation/History
Respondents noted AUC’s national, regional, and international reputation for excellence and its long history and the strength of
its brand as a leader in higher education in the Middle East. Several respondents cited its reputation in specific programs.
Liberal arts/System of education/Core values
Many respondents cited AUC’s grounding in the liberal arts as a core strength and noted in particular the diverse range of
programs and courses at AUC. Others noted AUC’s freedom of expression in and out of the classroom, core values such as
integrity, learning outcomes such as critical thinking, the blend of professional education and liberal arts, the balance between
Western and Arab culture, the core curriculum, small class sizes, instructional pedagogies, and the diversity and strength of its
faculty.
Administration/Staff/Governance
Respondents cited the quality, dedication, and commitment of AUC’s administration, faculty, and staff. Respondents included
positive comments about the collegiate nature of relations between faculty and the administration, a management and culture that
supports innovation, well-developed administrative systems, an institutional ability to adapt, a stimulating working environment,
strong senior administration, deep institutional buy-in t the role played by AUC in Egypt, and continuous quality improvement
initiatives.
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Faculty
Respondents noted the strength of AUC’s faculty, their diversity, and their quality in teaching and research.
Other commonly cited strengths include AUC’s location in Egypt and the Middle East, particularly for research on areas related
to the Middle East, and the quality of its programs. Respondents noted its strong undergraduate programs, high standards for
performance of faculty and students, and the quality of its faculty and staff. Respondents also cited AUC’s extra- and cocurricular programs, including exchange programs, which help develop the whole person. Community engagement and AUC’s
strong outreach programs and linkages with external organizations was seen as a core strength, as well as specific programs,
AUC’s many specialized accreditations, and a large pool of influential and loyal alumni.
Areas Needing Improvement
Respondents were asked the following question: What factors, internal to AUC, might negatively impact our progress or limit
our ability to achieve our mission? What could AUC improve? What is working less well than it should? What is the competition
doing better? Examples might relate to reputation, faculty, students, staff, facilities, resources, location, etc.
The top five most commonly cited areas needing improvement related to various aspects of governance and administration,
quality, campus culture, the alignment of mission and planning, and issues related to finance and budgets.

AUC's Areas Needing Improvement
No. of Responses
Governance/ Administration
Quality
Campus culture
Mission/ Planning
Finance/ Budgets
Location/ Transportation/ Commute
Staff issues
Other
Tuition/ Financial aid
Campus life
Communication
Organizational integration/ Unity
Research
Inequities
Balance between teaching, research, service
Security
Student/ Staff unrest

79
51
30
26
25
19
18
17
13
12
11
11
10
9
8
5
4

Governance/Administration
Respondents noted several areas in both general and academic governance and administration that need attention. General
governance and administration issues included the need to address administrative bureaucracy, inefficient business processes,
lack of clear policies and procedures, streamline administration and reduce redundancy and overhead. Respondents cited the need
for increased accountability, transparency, and efficiency. Academic governance and administration issues were diverse and
included concern about efforts to streamline processes and standardize courses and teaching; failure to hold students accountable
for violations of policy, lack of enforcement of policies, inefficiencies in class scheduling as well as registration and advising,
and the need for increased transparency.
Quality
Concerns about quality were also diverse and divided between concerns about overall quality, the quality of academic programs,
the quality of faculty and adjunct faculty, and the quality of AUC students and admissions standards. Overall quality concerns
centered around the need to demand excellence and hold high standards for all aspects of administration and teaching, research,
and service. Respondents raised concerns about grade inflation, the need to update the curriculum, academic integrity, and the
overall quality of academic programs. Respondents cited the need to emphasize teaching excellence and raised concerns about
overcrowded classrooms, the use of Arabic in classrooms, AUC’s ability to recruit top faculty given the political situation in
Egypt, inadequately prepared adjunct faculty, and the need for faculty to hold students accountable for performance and
classroom behavior. Respondents also expressed concern about admissions standards and the quality and preparedness of AUC’s
students.
Campus culture
Concerns about campus culture were similarly widespread. Respondents cited resistance to change among faculty and staff, the
behavior and attitudes of both faculty and staff that hinder the development of a student-centered environment, disharmony
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between faculty and staff and between local-hire and relocated faculty, a lack of respect for rules and policies, a decline in
student behavior and ethics, an absence of school spirit, and a lack of community at AUC.
Mission/Planning
Respondents expressed concern that the University was deviating from the core mission of the University, expanding too rapidly,
and developing too many new programs rather than focusing on core strengths and quality. Concerns were raised about a lack of
alignment between mission and strategic objectives and the failure to integrate plans at area and unit level, the need to slow
enrollment growth and understand the competition, and the need to update curricula and revise programs particularly in light of
the changing needs following the Revolution.
Finance/Budgets
Respondents cited concerns about AUC’s budget constraints and the country’s economic instability and the effect that budget
cuts and the economy will have on program quality, salaries, the ability to recruit quality faculty and faculty, pressure on tuition,
and the ability to fund research.
Other areas identified as needing improvement include the impact of a long commute, isolation from downtown Cairo and its
impact on field work and graduate studies, the need to improve the competitiveness of relocated staff salaries and staff incentives
for performance, the need to improve English language proficiency, the impact of rising tuition and insufficient financial aid on
the quality of admitted students, and the need for greater and more vibrant campus life. Respondents also noted the need to
improve communication with all parts of the community as well as to improve communication about AUC’s strengths and
achievements with the media. Additionally, respondents cited the silo mentality in units across campus, a lack of a sense of
community, and an absence of a sense of unified purpose or ownership of institutional priorities. Respondents noted inequities in
salaries and benefits as an ongoing concern and cited heavy teaching loads and the imbalance between teaching, research, and
service requirements as an impediment to research. Finally, several respondents expressed concerns about security and student
and staff protests.
Challenges
Respondents were asked the following question: What are the top five challenges, external to AUC, that we must overcome?
These might be political, technological, socioeconomic, changes in higher education, etc. in Egypt, the region, and
internationally.
The top five more frequently cited responses were political issues and security, economic issues, increased competition, cultural
change, and technological change.
Political issues/Security
Respondents overwhelmingly cited political and economic issues as AUC’s major challenges in the medium-term. Respondents
expressed concern about the potential for political unrest to negatively impact AUC’s ability to attract and retain international
students, including study abroad students, as well as qualified faculty. Respondents also expressed concern about AUC’s ability
to negotiate a difficult political climate, including the possible rise of political sentiment against the US, and maintain its strategic
vision. Respondents cited security concerns and concerns about changes in laws and regulations, increased censorship, safety,
and student and alumni “brain drain” to more stable countries.
Economic issues
Economic concerns were frequently cited in association with political concerns. Respondents expressed concern with the overall
state of the economy and in particular noted that rising inflation, the devaluation of the Egyptian pound against the US dollar, and
the loss of international students due to political instability will have a negative impact of AUC’s budget and will increase the
pressure on tuition. Respondents expressed concern about AUC’s ability to manage these pressures while continuing to invest in
academics and technology without increasing tuition beyond the reach of the kind of students that AUC would like to attract.
Rising tuition is also seen as making US and Canadian higher education costs competitive with AUC.

90

AUC's Challenges
No. of Responses
Political issues/ Security
Economic issues
Increased competition
Cultural change
Other
Technological changes
Changes in higher education
Recruitment of quality faculty and staff
Traffic, location, and road safety
Ability to raise funds
Limited funds for research
Quality of Egyptian primary/secondary schools
Visibility/ Rankings
Changing market demands
Lack of infrastructure/ Environmental concerns

89
77
35
28
26
17
15
15
11
8
8
7
6
6
6

Increased competition
Respondents cited growing competition in Egypt and the region for talented student and faculty. Respondents noted that there is
direct local and regional competition for both students and faculty from universities comparable to AUC, including Americanbased universities. Rising tuition provides opportunities for local universities investing in new programs to attract students who
would otherwise have gone to AUC and also make universities in Canada and the US more cost competitive.
Cultural change
Respondents cited concerns about the impact that the Revolution has had on the culture of the University, in particular student
attitudes and behavior. Respondents noted the need to help students’ understand how to express themselves in appropriate ways
and expressed concern that successful protests have provided students with examples to emulate. Other respondents expressed
concern about the need to be relevant in a new Egypt and the possibility for increased conservatism in society.
Technological changes
Respondents noted the need to adapt teaching strategies to reflect the development of instructional technology and the changes in
higher education. Respondents also stated concerns about the need to keep pace with rapid change in technology in order to stay
relevant, and the need for funding and assistance in training faculty.
Other challenges include changes in higher education and in particular the rise of distance learning, concerns about AUC’s ability
to continue to recruit quality staff and faculty, increasing traffic and problems with road safety, AUC’s ability to raise funds
given the economic and political instability, the University’s limited ability to raise funds for research given its uncertain status as
either US or Egyptian, the decreasing quality of AUC’s feeder schools in Egypt’s primary and secondary educational system, the
need to improve AUC’s visibility in international rankings, the need to stay ahead of changing market demands in the new Egypt,
and concerns about environmental stresses and the general lack of an adequate national infrastructure to provide uninterrupted
resources.
Opportunities
Respondents were asked the following question: What are the top five opportunities should we explore? These might be the result
of political, technological, or socioeconomic changes, or changes in higher education that could create opportunities to advance.
Responses were overwhelmingly focused outward: to expand collaboration and linkages, to leverage AUC’s role as a catalyst for
change, and to expand outreach. Respondents also recognized the opportunities that internal improvements – revising the
curriculum and improving efficiency—can provide the University as it moves forward.
Expand linkages and collaboration
Respondents expressed the desire for expanded academic, research, and service collaboration with national, regional, US, and
international universities, NGOs, research institutions, and global organizations. Respondents also noted the need for more
emphasis on study abroad and faculty and student exchanges, joint degrees, and technological and research agreements with the
government.
Leverage role as catalyst for change
Respondents noted that AUC has an opportunity in the post-Arab Spring era to serve as a catalyst for change in Egypt through its
programs in research, training, community service and outreach, and academics. Respondents frequently cited the need to provide
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students with citizenship training, to refocus research and the curriculum to address the challenges faced by Egypt, to engage
students in service, to reinforce freedom of expression, and to explore opportunities provided by the new political space.
AUC's Opportunities
No. of Responses
Expand linkages and collaboration
Leverage role as catalyst for change
Expand outreach
Focus on quality
Increase efficiency
Revise curriculum/introduce new programs
Other
Expand use of instructional and other technologies
Explore distance learning
Expand recruitment efforts/ Increase diversity
Increase visibility
Enhance fundraising
Increase/ Refocus reseach
Enhance student life
Build on strong alumni networks

36
32
26
26
23
22
19
17
17
16
10
9
8
7
4

Expand outreach
Respondents noted that AUC has an opportunity to expand its outreach programs and community service. Ideas included making
better use of the downtown campus to allow for more interaction with the Cairo community, to increase community-based
learning and community service requirements, to explore community access to the new campus facilities, to establish an AUC
foundation, to collaborate with Egyptian NGOs, to expand outreach to Africa through a center for African studies and
scholarships to African students, to expand continuing education, to expand the community base, and to better engage the entire
community (parents, friends, alumni, corporations, etc.).
Focus on quality
Respondents expressed the need to increase selectivity in admissions and to become the “destination of choice for smart young
students from the region.” Ideas included creating centers of excellence, increasing merit scholarships, recruiting more qualified
faculty, building on strengths in specific programs, improving student recruitment, assessing the quality of academic and
research, asserting the role of AUC as a key player in science and technology, English and Arabic language proficiency,
developing sustainability initiatives, and sizing ourselves smaller.
Increase efficiency
Respondents noted the need to streamline processes at AUC and increase efficiency in both administrative and academic areas.
Ideas included eliminating redundant academic programs, integrating programs, streamlining registration, improving the
targeting of research support, enhancing interdepartmental collaboration, better utilizing campus resources, eliminate 2x2
scheduling, increasing the use of technology, become leaner and more productive, and develop an internal campaign to engage
the community in identifying areas where there can be savings.
Other
Respondents identified the need to revise the curriculum in light of the needs and opportunities in the post-Arab Spring era.
Respondents noted the need to introduce new majors and new degrees, revise the curriculum to include incorporate 21 st century
skills, add doctoral programs and professional schools (particularly in medicine and pharmacy), assess programs, and refocus
faculty resources on undergraduate education. Respondents also cited the need to expand the use of technology, particularly
instructional technology, and to train faculty accordingly; to explore distance and blended learning opportunities as well as
telecommuting, noting the impact this can have on reducing the problems of the long commute; to expand recruitment efforts and
increase the diversity of faculty and students; to increase AUC’s visibility internationally; to enhance fundraising efforts; to
increase and refocus research; to enhance student life; and to build on AUC’s strong network of alumni throughout the world.
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APPENDIX FIFTEEN:
Examples of Assessment Processes and Actions Mapped to MSCHE Standards
MSCHE Standard
Standard 1: Mission,
Strategic Vision, Goals,
and Objectives
Standard 2: Planning,
Resource Allocation, and
Institutional Renewal
Standard 3: Institutional
Resources

Examples of AUC Assessment
Processes/Measures
Attainment of goals and benchmarks in
strategic plan, University dashboard indicators
related to institutional priorities, peer
comparisons
Analysis of data and metrics related to budgets
and financial performance, human resources,
and other areas
Analysis of data and metrics related to
fundraising and sponsored programs,
achievement of strategic plan goals

Standards 4 and 5:
Leadership, Governance,
and Administration

Faculty, staff, and student satisfaction surveys,
human resource metrics, review of board of
trustees, annual assessment and periodic
external reviews of administrative areas,
achievement of strategic plan goals

Standard 6: Academic
and Institutional Integrity

Analysis of data and metrics related to
academic integrity, results of student and
faculty surveys, results of student feedback on
first-year-experience program

Standards 7 and 14:
Institutional and Student
Learning Assessment

Implementation of institutional assessment
calendar and performance benchmarks, results
from faculty, student, and staff surveys,
feedback from workshops

Standard 8: Student
Admissions and
Retention

Analysis of data and metrics from admissions,
enrollment services, and the registrar, results of
student surveys, achievement of strategic plan
goals

Standard 9: Student
Support Services

Results from student and alumni surveys and
focus groups, analysis of data and metrics,
annual assessment reports and external reviews,
achievement of strategic plan goals

Standard 10: Faculty and
Staff

Standards 11 and 12:
Educational Offerings,
General Education, and
the Core Curriculum

Standard 13: Related
Educational Activities

Results from faculty, staff, and student surveys,
analysis of data and metrics from provost and
human resources, results of course and
performance evaluations, metrics from annual
faculty reports, achievement of strategic plan
goals
Results from institutional assessments related to
student learning (NSSE, YFCY, Freshman
Survey, etc.), assessment of the Core, feedback
from faculty, review of course evaluations,
academic program review, reports of task
forces, data and metrics
Data and metrics on enrollment and
satisfaction, implementation of plans

Examples of Changes Made as a Result of
Assessments
Revision of strategic plan and component plans and
institutional priorities
Consolidation of Finance and Planning and
Administration areas; development of revised
staffing plan
Restructuring of Institutional Advancement area,
revision of strategic and component plans, changes
in budgeting processes
Initiatives to increase transparency including the
development of a central webpage for AUC policies;
development of policies where lacking; revision of
faculty handbook; development of policies in
Arabic; establishment of Ombuds office; revision of
staff salaries; changes to Public Safety/Security and
Supply Chain Management; expansion and
improvements in student governance
Expansion of academic integrity presentation and
materials in FYE program; development of policies
page; encouragement of faculty to move to online
course materials to reduce incentives for IPR
violations
Establishment of Assessment Committee;
introduction of new surveys, additional workshops;
development of rubrics; expansion of website; move
to software-supported organization of annual
assessment and program review
Establishment of task force to resolve admissions,
registration, advising, and mentoring issues; task
force to develop enrollment management model;
revised admissions criteria; expanded website and
tools
Revision of AUC’s website, increase in student
representation in governance, changes in food, bus,
and medical services, changes in security,
improvements in FYE program, improvements in
advising, policies and forms online
Revision of faculty handbook and adjunct faculty
handbook; establishment of task forces on faculty
load, faculty housing, space policy, and more;
increases in staff and faculty salaries; improvement
in performance evaluation system
Revision of the Core, introduction of the Freshman
Year program, development of Academic Bridge
program, new dean of undergraduate studies,
establishment of Liberal Arts Academy, creation of
CBL office and undergraduate research office
Accreditation of SCE and Management Center,
introduction of executive MBA, IEEI, other
professional education programs, move to blended
and online learning, consolidation of operations on
Tahrir and New Cairo campuses
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APPENDIX SIXTEEN:
NSSE Results 2010-2012 Mapped to MSCHE Standards
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APPENDIX SEVENTEEN:
A Sample of Program Learning Outcomes Mapped to Institutional Learning Outcomes
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APPENDIX EIGHTEEN:
Examples of How Assessment Results Have Been Used to Improve Programs
Program

Changes Made as a Result of Assessment Activities

Accounting, BAC

In fall 2009, the Accounting Unit at the School of Business shifted status to be the Department of
Accounting, in response to the rising need for a more comprehensive bachelor degree in accounting and to
be in-line with international business schools. The inauguration of the department involved restructuring of
the accounting curriculum, including the updating and introduction of various accounting courses. Much of
the restructuring process came as a direct outcome of the recommendations built from AOL assessment
results. Selection of changes from assessments: simplified rubrics to focus on concepts, added cases to
prepare financial statements under different international accounting standards and Egyptian standards,
Egyptian tax laws, introduced a second auditing course, focused more on Egyptian tax requirements.
Revised the entire curriculum
Placed syllabi on the website as well as the whole undergraduate and graduate programs. Revised courses,
added new courses, improved the website to attract students, and planned new activities, like an Arabic
Studies Club, for undergraduate students
Reviewed mapping of courses against program objectives and accreditation criteria, identified areas that
need to be strengthened in the curriculum and made changes accordingly. External examiner comments
from Senior Project juries have been taken into account in consequent semesters. The Professional Advisory
Board feedback has been used to develop the program.
Currently investigating the discrepancy between the large number of majors, the small number of graduates
and the high transfer rate to identify the underlying issue and work to solve the problem. Added
bioinformatics in response to student requests, and hired faculty with specific specializations
A selection of changes based on results of assessments: Addressed more cases and issues relevant to Egypt
and the region, revised some objectives of the rubric, used more cases studies, put more emphasis on
internal and organizational factors affecting employee ethics using cases, expose students to the Egyptian
environment by writing cases on Egypt. In fall 2011, the department is discussing having MGMT 307
(Management Functions) as a prerequisite for the ethics course. This will enable students to have a better
idea about management before they take the course. This could solve the problem of their knowledge about
how internal and organizational factors affect employee ethics. A project was introduced after the January
25 revolution in which students had to discuss the ethical problems of the late regime and to propose
strategies and incentive systems that would ensure better ethical behavior.
Re-designed existing course, introduced and/or updated of elective courses
Re-designed existing courses, introduced and/or updated new elective courses
Created new concentrations, changed course content to better suit the overall program objectives, offered
new electives, and modified the distribution of credit hours among several courses.
1- The department discussed the inclusion of additional courses as proposed by students and the possibility
of introducing BSc program. 2- The department discussed students’ suggestion of writing graduation project
on a topic of their choice in any area of economics, and the matter was referred to the Academic Affairs
Committee to investigate it. 3- The department will continue working on improving this outcome by
attracting qualified students through GPA requirement who can improve this learning outcome.
Revised course content in a number of courses and introduced new courses
After consultation with our industrial board we changed EENG 412 VLSI from being an elective course to
EENG 318 and made it as a concentration course. After consultation with our alumni we included in our
graduate program, Master of Engineering, a concentration in Management of Technology.
Restructured the department from one major with three specializations to three separate majors and we
revised the curriculum of the three majors. Revised the journalism program to make it multimedia
journalism, based on feedback from faculty and students. Cutting back on the number of students enrolled in
the majors by implementing a grammar, spelling, punctuation proficiency exam as a prerequisite for
declaration, as well as a "B" in RHET 201. Reduced the number of adjuncts and implemented a system of
having a full-time faculty member serve as coordinator of courses with multiple sections. Implementing a
system where each FT faculty member has to teach a 200-level course.
Introduced two new concentrations in Power and Mechatronics based on market demands.
Added faculty with certain specialties, revised the undergraduate curriculum, and added an MA and a
specialization in community psychology
Tweaked the curriculum, revised PSYCH210, got rid of the comprehensive exams, and integrated the thesis
into the capstone course

Anthropology, BA
Arabic Studies, BA

Architectural Engineering, BS

Biology, BS

Business Administration, BBA

Computer Engineering, BS
Computer Science, BS
Construction Engineering, BS
Economics, BA

Egyptology, BA
Electronics Engineering, BS

Journalism, BA

Mechanical Engineering, BS
Psychology, BA
Sociology, BA
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APPENDIX NINETEEN:
Schedule of Program Reviews/Department Self-Studies
Schedule of Reviews
Ordinarily University departments and programs will be reviewed every six years. The Provost’s Office, in
consultation with the Provost’s Council, will develop and maintain the schedule of reviews and will notify
departments when they are programmed for review. Departments and centers may request an acceleration of their
review when significant changes would seem to warrant it; in exceptional circumstances, the provost may also
initiate unscheduled reviews. The schedule for reviews is listed below:
Departmental and Center Review Schedule (Note that these assignments are subject to change, depending in
part on the interests of departments and other units, the development of new initiatives, and the timing of external
accreditation schedules, as well as the assessment of the Provost’s Council.)
Departmental and Center Review Schedule as of May 2012
CLASS I 2009-2010
Computer Science and Engineering
Economics and Business History Research Center
Journalism and Mass Communications and Adham
Center
CLASS II 2010-2011
History
Philosophy
CLASS III 2011-2012
Center for Learning and Teaching
CLASS IV 2012-2013
Biology
Center for Middle East Studies
Core Curriculum
Economics
El Khazindar Business Research and Case Center
Gerhart Center for Philanthropy and Civic
Engagement
Law
Management Center and IEEI
Mathematics and Actuarial Science
Political Science
Science and Technology Research Center

CLASS V 2013-2014
Arabic Language Institute
Chemistry
Management Department
Department of the Arts
Prince Alwaleed Center for American Studies and
Research
Public Policy and Administration
School of Continuing Education
Social Research Center
Sociology, Anthropology, Psychology and
Egyptology
The Main Library
CLASS VI 2014-2015
Accounting
Arab and Islamic Civilizations
Center for Migration and Refugee Studies
Electronics Engineering
Graduate School of Education
Mechanical Engineering
Rhetoric and Composition
The Rare Books and Special Collections Library
CLASS VI I 2015-2016
Citadel Capital Financial Services Center
Construction Engineering
Desert Development Center
Engineering Services
English and Comparative Literature
Nelson Institute for Gender and Women’s Studies
Physics
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APPENDIX TWENTY:
Survey Communication Tracking Worksheet
SURVEY RESULTS COMMUNICATION TRACKING WORKSHEET
Survey Name:
Purpose of Study:

Survey Population:
Method of
Administration:
Report Date:

Relevant Units:

CIRP Your First College Year
May 6-June 2, 2012
Survey Date:
Understanding the experiences of students and impact of first-year programs. Examines adjustment to
college, academic experiences and achievements, aspirations and interests, extracurricular experiences,
specific first-year programs, and student change. Can be used longitudinally with Freshman Survey and
Senior Survey.
All first-time, full-time freshmen (n=1,075)
Survey Sample: All first-time full-time freshmen with
working email addresses
Online
Response Rate: First-time full-time (92), non firsttime full-time (162); Overall 24%
CIPR Reports: Sept. 2012
Institutional profile (mean and
Report
PPT: (Preliminary) October 7, 2012, (Final) Format:
frequency); Theme reports; Construct
November 15, 2012
reports; PPT presentation of results
University community, FYE, Advising Center, Dean of Undergraduate Studies, Provost’s Task Force on
First Year, Student Affairs (Counseling Center, Career Center, Student Development, Athletics, Student
Financial Affairs), International Programs Office, Sustainability, EOAA, Schools

Communication of Results
Unit

Date

Method of
Communication

Responsible
Contact for
Follow-Up

Action Points

Date of
Follow-Up

Assessment
Committee

October 7,
2012

Presentation

Ann

Will follow up with
appropriate campus
committees

Ongoing

Academic advising,
freshman outcomes,
overall satisfaction,
sense of
community,
academic integrity

Action Taken

Cabinet
Dean of
Undergraduate
Studies: Advising
Center, Core,
Undergrad.
Research, CBL

Fall 2012

Presentation

Rob Switzer

President

Fall 2012

Emailed copy
of presentation

Ann

Pandeli
Glavanis

Problems related to
academic advising
(including studentfaculty interaction,
overall satisfaction),
academic integrity

Fall 2012

Copy of
Presentation,
Email

Marc Rauch

Student interest in
involvement in
green programs,
service

In progress,
pending
revision of
website

Results on
website, news
item in
News@AUC

Ann

Fall 2012
(multiple)

Presentation

Sustainability
Office

University
Community

Senate AAC

Fall, Spring
2012

Input into
development of
Freshman Year
Program, Academic
Bridge Program,
Academic Advising
Center, discussions
ongoing

Fall, Spring
2012

Met with CARE,
Noha Saada to
discuss policies;
compared best
practices with peer
universities;
preparing
recommendations

SAG
Senate
Student Affairs
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APPENDIX TWENTY-ONE:
Example of Annual Administrative Unit Assessment Report
Development FY2011
Unit Outcome
The university
benefits from a
professional,
dedicated and
competent
development staff

Assessment Measures

Success Criteria

1.
2.
3.

% achievement of target staffing levels
% achievement of individual staff goals
% achievement of department’s annual
goals

1.
2.

AUC Fund has
participation from all
constituencies

1.
2.
3.
4.
5.

Alumni donor gift participation levels
Faculty/Staff donor gift participation levels
Number of total gifts
Donor retention statistics
Donor acquisition statistics

Annual targets in
funds raised and cash
received are met

1.
2.

Dollars received/pledged
Activity level of development officers

All gifts are
accurately recorded
in a timely manner

Positive donor
relations are
maintained through a
comprehensive,
donor-centric
stewardship program

Results

Analysis and Actions Taken

3.

100%
At least 80% of individual staff
goals are achieved
100%

1. 100%
2. Not reported
3. 43% of Goal
Ø FY11 Goal: $15MM
Total Raised: $6.4MM

Ensure appropriate staffing to align with goals;
identify skill-set training opportunities to enhance
productivity of team; revise FY12 department
goals to take into account current economic and
political environment within Egypt and globally;
modify fundraising strategy to increase focus
outside of Egypt.

1.
2.
3.
4.
5.

2-3% increase YOY
2-3% increase YOY
2-3% increase YOY
5% YOY
10% YOY

1.
2.
3.
4.
5.

+1.4% YOY. FY10: 1,148 vs. FY11: 1,164
+33%% YOY. FY10: 58 vs. FY11: 77
+7% YOY. FY10: 1,687 vs. FY11: 1,809
+2% YOY. FY10: 766 vs. FY11: 783
(4%) YOY. FY10: 850 vs. FY11: 814

1.
2.

100% of annual goals are met
At least 90% of activity targets
are met; monthly average of 13
visits per officer

1.

43% . FY11 Goal: $15MM. Total Raised:
$6.4MM
31%. FY11 Goal: Avg. 13 monthly visits/ officer.
FY11 monthly visits/officer: avg. 4/officer

Adjust targets for FY12 based on economic and
political environment both within Egypt and
globally; revise internal reporting processes to
ensure increase in officers’ visits.

100%
NA: No audit conducted for FY11 to-date; zero
citations for FY10
90%.
77%.
Total budget transfer memos: 70.
Total processed within appropriate timeline: 54

Identify areas of enhancement in the gift
processing cycle including segmentation of gift
types and internal check system to ensure more
timely distribution of budget transfer memos;
potentially revise gift processing target to reflect
additional time required when opening new funds,
etc.

100%
100% of FY09 reports were sent in FY11
N/A: Rescheduled launch for Q1 2012
100% of FY10 donors recognized in the annual
President’s Report; the President’s Report was
discontinued for FY1
100%
All feedback received was positive

Developed strategy to bring all reports up-to-date
by the end of 2011; designing an on-line donor
report to replace the donor recognition section of
the former President’s Report; developing strategy
to regularly recognize donors, including on-line
initiatives, in FY12.

280%. FY11 Goal: 60-70 (total). FY11 Total:
196 (total); 91 new briefings & 105 updated
briefings
127%. FY11 Goal: 20-30. FY11 Total: 38
% of gifts from within Egypt decreased from 85%
of the total FY10 gifts to 76% in FY11; % of gifts
from Europe increased from 1% (FY10) to 2%
(FY11) and from North America gifts increased
from 11% (FY10) to 16% (FY11) of the total gifts
received
76% cultivation; 9% solicitation; 15% stewardship

Developing strategy to further diversify prospect
pool by region/geography; developing strategy to
diversify prospect pool based on industry focus;
increased focus on moving prospects more
efficiently through the fundraising cycle.

1.
Gift log and database records

1.
2.
3.
4.
5.
6.

% donors receiving gift acknowledgements
% endowed and current fund donors
receiving stewardship reports
% donors listed in online honor roll of
donors
% leadership donors recognized in
President’s Report
% major gifts publicly acknowledged
Donor feedback at recognition events

2.
3.

1.
2.
3.
4.
5.
6.

Zero errors in monthly
reconciliation
Zero citations in annual audit
Three business days

100% distribution to all donors
100% distribution to all donors
100% recognition to all donors
who wish public recognition
100% recognition to all donors
who wish public recognition
100% recognition to all donors
who wish public recognition
Feedback is positive

2.

1.
2.
3.
4.

1.
2.
3.
4.

5.
6.
1.

Large pool of wellresearch prospects are
moved through
relationship cycle in a
systematic way

1.
2.
3.

Number of prospects
Segmentation of prospects by area
Ratio of prospects at all stages of the
relationship cycle

1.
2.
3.

100 prospects
Targets of prospects in each
target market TBD.
TBD percent in active and
engaged prospects

2.
3.

4.
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APPENDIX TWENTY-TWO:
Consolidated Statements of Financial Position as of August 31
(Currency -- U.S. dollars)
2012

2011

2010

2009

2008

42,638,449

45,409,802

43,591,129

24,264,463

25,439,545

-

-

-

-

1,230,131

ASSETS
Current Assets:
Cash and cash equivalents
Restricted cash
Accounts receivable, net

3,327,144

5,913,814

Due from sale of subsidiary

1,122,455

2,364,312

6,424,156

Pledges receivable, current

3,357,873

6,116,113

8,687,652

10,119,750

10,537,016

Inventories

5,916,026

5,967,206

6,110,054

7,163,221

10,761,081

-

8,953,805
-

13,874,078
-

Prepaid expenses and deposits

3,985,842

2,359,841

3,579,055

4,360,258

6,365,915

Total Current Assets

60,347,789

68,131,088

68,392,046

54,861,497

68,207,766

4,748,364

4,773,970

10,296,513

14,944,686

18,736,381

Investments, at market

486,256,942

466,937,121

443,416,388

426,218,356

499,963,039

Property, plant and equipment, net of accumulated depreciation

407,989,700

419,068,641

428,225,337

439,601,974

422,319,316

349,700

338,741

333,970

314,789

304,587

Pledges receivable, non-current

Pooled life income funds
Other non-current assets
Total Other Assets
Assets of disposal group classified as held for sale

-

-

-

-

899,344,706

891,118,473

882,272,208

881,079,805

10,437
941,333,760

-

-

20,614,421

19,460,183

-

959,692,495

959,249,561

971,278,675

955,401,485

1,009,541,526

Accounts payable and accrued liabilities

21,500,749

20,610,433

26,702,732

25,055,526

34,819,134

Deferred revenues

19,853,108

30,333,970

24,339,613

23,712,261

23,497,620

41,353,857

50,944,403

51,042,345

48,767,787

58,316,754

TOTAL ASSETS

LIABILITIES
Current Liabilities:

Total Current Liabilities
Liabilities directly associated with the assets classified as held
for sale

-

-

4,672,275

3,951,630

77,000,000

77,000,000

90,000,000

90,000,000

56,500,000

Other long-term payables

7,249,803

7,177,430

9,238,527

5,389,553

6,026,953

Reserve for contingencies

2,000,684

2,157,553

1,851,706

1,892,389

2,132,179

86,250,487

86,334,983

101,090,233

97,281,942

64,659,132

127,604,344

137,279,386

156,804,853

150,001,359

122,975,886

Unrestricted net assets

594,296,058

592,243,941

592,689,354

626,763,216

689,203,183

Temporarily restricted net assets

117,888,733

112,109,440

106,161,439

65,578,840

84,905,376

Permanently restricted net assets

119,903,359

117,616,794

115,623,028

113,058,070

112,457,081

832,088,151

821,970,175

814,473,821

805,400,126

886,565,640

959,692,495

959,249,561

971,278,674

955,401,485

1,009,541,526

Long-term bank debt/borrowings

Total Other Liabilities
TOTAL LIABILITIES

-

NET ASSETS

Total Net Assets
TOTAL LIABILITIES AND NET ASSETS
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APPENDIX TWENTY-THREE:
Students By Degree Program (Including Double Majors)
Undergraduate Students*
Major
Fall 2008
Fall 2009
Fall 2010
School of Business
Accounting
132
131
128
Business Administration
466
415
391
Economics
189
210
208
Management of Info. & Comm. Technology
0
0
0
School of Humanities and Social Sciences
Anthropology
13
14
15
Arabic and Islamic Civilization
0
1
3
Arabic Studies
5
3
2
Art
62
56
49
Egyptology
10
10
10
English & Comparative Literature
25
31
23
History
17
45
59
Honors Program in Political Science
0
0
5
Modern History
15
6
3
Music Technology
0
0
0
Performance
0
0
0
Philosophy
14
21
21
Political Science
312
379
306
Psychology
54
72
93
Sociology
12
14
18
Theatre
22
27
25
School of Sciences and Engineering (SSE)
Actuarial Science
35
45
53
Architectural Engineering
82
148
217
Biology
63
69
70
Chemistry
26
33
25
Computer Engineering
63
82
81
Computer Science
137
116
94
Construction Engineering
259
303
286
Electronic Engineering
209
202
164
Engineering (specialty undeclared)
18
0
0
Mathematics
16
19
27
Mechanical Engineering
313
342
341
Petroleum & Energy Engineering
37
126
150
Physics
27
38
36
School of Global Affairs and Public Policy (GAPP)
Communication and Media Arts
10
211
226
Integrated Marketing Communication
22
180
205
Journalism
11
56
82
Journalism & Mass Communication
445
106
20
Middle East Studies
16
13
12
Multimedia Journalism
0
0
0
1,495
1,630
1,456
Undeclared
*Does not include students enrolled in non-degree certificate and diploma programs

Fall 2011

Fall 2012

175
393
210
8

176
440
183
10

11
3
2
48
6
27
75
8
0
4
0
23
265
75
18
20

9
3
43
7
30
76
13
15
1
13
297
89
14
22

61
288
73
22
108
82
299
164
5
23
372
195
59

59
332
74
17
122
102
302
177
15
398
202
83

170
160
106
5
10
0
1,819

132
126
43
2
9
66
1,797
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Graduate Students*
Major
Fall 2008
Fall 2009
Fall 2010
School of Business
Business Administration
157
146
152
Economics
30
26
35
Economics – International Development
43
41
45
Finance
School of Humanities and Social Sciences
Arabic Studies
44
47
54
Community Psychology
0
3
9
Counseling Psychology
Egyptology & Coptology
English & Comparative Literature
21
22
23
Family and Child Counseling
0
26
23
Family and Couples Counseling
0
1
1
Political Science
117
107
87
Sociology and Anthropology
28
36
29
Teaching Arabic as a Foreign Language
49
42
43
Teaching English as a Foreign Language
43
43
44
School of Sciences and Engineering
Biotechnology
41
55
59
Chemistry
0
10
18
Computer Science
85
61
48
Computing
2
11
5
Construction Engineering
38
42
45
Electronics Engineering
13
Engineering
9
7
0
Environmental Engineering
5
8
13
Environmental Systems Design
2
Mechanical Engineering
24
29
31
Nanotechnology
9
Physics
16
15
12
Product Development and System Mgmt.
3
4
7
Robotics, Control and Smart Systems
PhD in Applied Sciences
0
0
8
PhD in Engineering
0
0
6
School of Global Affairs and Public Policy
Gender and Women's Studies
25
26
25
Global Affairs
International Human Rights Law
46
62
66
Journalism and Mass Communication
64
70
67
Law
39
34
37
Middle East Studies
66
64
60
Migration and Refugee Studies
13
29
31
Public Administration
4
1
5
Public Policy
0
0
1
Public Policy and Administration
46
96
103
Television and Digital Journalism
13
18
19
Graduate School of Education
International and Comparative Education
0
0
27
*Does not include students enrolled in non-degree certificate and diploma programs

Fall 2011

Fall 2012

137
37
36
-

144
29
43
8

53
10
2
6
31
26
1
74
25
42
38

40
7
31
12
23
1
68
33
39
37

55
26
50
3
54
34
15
5
33
16
14
3
7
11
9

52
31
41
2
58
41
12
3
28
32
16
1
7
21
13

11
9
26
3
56
65
28
53
33
32
12

27
24
43
60
25
46
23
52
52
37
35

41

68
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APPENDIX TWENTY-FOUR:
Transforming AUC 2011-2013: Performance Tracking
Strategic Goal
Academic
Excellence

Objective
Implement specific
measures to foster a
culture that supports and
rewards excellence in
teaching

Strengthen efforts to
recruit and retain a
diverse pool of highlyqualified undergraduate
and graduate students

Strategy
Clarify faculty job descriptions, review procedures, rights and responsibilities to specify
requirements for research, teaching and service
Implement regular post-tenure review of faculty performance
Develop and implement a plan to achieve competitive compensation and flexible benefits
for faculty and staff that are market-oriented and merit-based
Expand participation in internal teaching development workshops and enhance proficiency
with multiple media in instructional delivery.
Develop and implement a comprehensive and effective enrollment management plan to
strengthen effective recruitment and admissions processes, financial aid allocation, and
student diversity
Increase the number of both degree-seeking and non-degree-seeking international students
Improve and streamline student advising and course registration systems and transfer credit
processes

Develop and support
outstanding undergraduate
and graduate programs that
meet national, regional and
international needs

Research Impact

Improve the support
infrastructure for research

Recruit and develop
nationally, regionally, and
globally-recognized
faculty

Expand need-based scholarships and financial aid, including obtaining sustainable funding
for the LEAD scholarship program
Examine the deployment of part-time faculty and develop criteria for their appropriate use.
Implement, monitor, and evaluate the revised core curriculum
Implement the "Cairo in the Curriculum" initiative
Expand co-curricular and extra-curricular programs and opportunities, including athletic and
sports programs, using the new campus facilities
Receive accreditation or re-accreditation of programs in Computer Science and Engineering,
intensive English, Petroleum Engineering, and Journalism and Mass Communication;
complete the Middle States Commission on Higher Education (MSCHE) midterm report;
and receive accreditation from Egypt’s National Authority for Quality Assurance and
Accreditation of Education (NAQAAE) for the University, the School of Sciences and
Engineering, and the undergraduate and graduate programs in business.
Implement the University’s institutional assessment plan, including internal and external
review of undergraduate and graduate programs and units and University-wide assessment
of learning outcomes, and ensure that all academic programs and academic support units use
assessment outcomes to inform planning and decision-making.
Expand investments in the library collections, of both print and electronic resources, and
strengthen the capacity of the Center for Learning and Teaching to support efforts to
improve teaching effectiveness.
Clarify job descriptions to specify requirements for research, teaching and service
Examine varied ways to deliver instruction and enhance learning with an eye to reducing
faculty teaching loads.
Streamline requisition and purchasing procedures for lab equipment and supplies
Expand investments in the library collections, of both print and electronic resources
Expand support for proposal development and options for external funding
Increase external funding for sponsored programs and research
Develop and implement a plan to achieve competitive compensation and flexible benefits
for faculty and staff that are market-oriented and merit-based
Expand the dissemination and visibility of faculty scholarly, scientific and artistic output.
Encourage faculty participation in exchange programs and research collaboration both
within the University and with national and international universities, research centers, and
the public and private sectors
Implement regular post-tenure review of faculty performance

Selected Achievements 2011-2013
Clarification of job descriptions, revised faculty and adjunct faculty handbooks, contracts sent to all faculty,
conversion of instructor positions to professor of practice and associate professor of practice, guidelines for
evaluation of professors of practice
Postponed
Revised compensation schedules and benefits and made adjustments where needed, introduced competitive salary
structures based on specialization, began discussions about reducing inequities in benefits between relocated and
local hires
CLT/DAIR workshops and symposia, new workshops in online and blended learning
In progress. Task force on Admissions, Registration and Enrollment adjusted admissions criteria, moved to
TOEFL, improving data quality, introduced EMPOWER scholarships
Revolution affected numbers of international study abroad students, ability to implement this strategy. Exploring
options.
Establishment of Academic Advising Center, Council for Advising, Registration, and Enrollment, forms placed
online, revised drop/add period, registration period extended, web site expanded and improved, transfer credit
equivalency tool added
Establishment of EMPOWER scholarships, commitment to keep tuition increases at 2.3%
Established task force for adjunct faculty, fielded adjunct faculty survey, developed adjunct faculty handbook,
added full-time faculty lines to reduce dependence on adjuncts
Core curriculum revised and adjustments made with introduction of new Freshman Year program, YFCY and
Freshman surveys, implementing CAAP to assess outcomes in fall 2013
Postponed due to security concerns following revolution
Expanded, wide range of co-curricular programs, athletic teams and training, use of pool.
Accreditation or re-accreditation of programs in Computer Science and Engineering, intensive English, Petroleum
Engineering (national), Management Center, School of Continuing Education
NAQAAE accreditation for University, School of Sciences and Engineering
Completion of MSCHE progress and mid-term report

All academic departments have assessment plans, academic program review on schedule, external review of
administrative areas on schedule, implementation of institutional assessment calendar, formation of assessment
committee
Expansion of library collection and online resources, strengthened capacity of CLT

Clarification of job descriptions
Exploration of options to offer variable course loads, launch of pilots
Improvements in SCM, appointment of new director, procedures, policies and forms online
Expansion of library collection
Expansion of support for proposal development and options for external funding
Increase in external funding for sponsored programs and research
Development and implementation of a multi-year strategy to strengthen and rationalize faculty compensation;
revised salaries and compensations structures, began discussions about reducing inequities in benefits between
relocated and local hires
Implemented software to facilitate annual faculty reporting and reporting on faculty publications.
Expansion in number of faculty exchange programs/collaboration agreements

Postponed
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Global
Experience

Increase the number and
diversity of international
students and faculty

Expand the participation of
AUC students and faculty
in outgoing study abroad
and exchange experiences
Increase the visibility and
extend the international
reach of AUC’s research
and publishing programs
Community
Service

Institutional
Quality

Expand student volunteer
activities, community
service, and service
learning programs
Strengthen and expand
AUC’s continuing
education programs in the
School of Continuing
Education and professional
development programs
Communicate the
successes of these
programs at the national,
regional, and international
levels
Develop and implement an
integrated planning
process tied to budget
allocation and assessment

Strengthen institutional
advancement activities

Improve and streamline
business processes to
improve service delivery
and institutionalize a
culture of excellence in
customer service
throughout the University
Recruit, retain and develop
high-quality staff

Improve recruitment efforts to attract an increased number of highly qualified international
applicants to teach and conduct research at AUC

Faculty demography: percent US/Egyptian/other: 31%/53%/16% in FY12, up from 29%/58%/13% in FY11. Added
new faculty lines in 2013.

Increase the number of both degree-seeking and non-degree-seeking international students
and streamline the enrollment and registration process for those students

Enrollment: % of degree-seeking students who are international: 9.5% in FY12 from 9.7% in FY11
Enrollment: % of international non-degree students: 275 in FY 12 from 436 in FY11
Student demography: percent US/Egyptian/other: 7%/87%/6% in FY12 from 9%/84%/7% in FY11

Implement the “Cairo in the Curriculum” initiative
Establish a Senate subcommittee for international studies, whose first task is to develop a
plan to increase integration of international students in the life of the University
Increase the number of AUC students pursuing study abroad experiences outside of Egypt
Expand the number of and participation in faculty exchange programs and collaborative
agreements with universities and research centers in Egypt, the Middle East and around the
world.

Postponed due to security situation following revolution
Postponed

Increase regional and international sales of AUC Press publications
Examine the feasibility of developing on-line journals, working papers series, etc.
Expand the media profile of AUC and its faculty, research, and service activities nationally,
regionally, and internationally
Develop and implement a requirement that all undergraduate students take a service learning
course or participate in a similar experience from a list of options that meet the requirement's
criteria

Increase in regional and international sales of AUC press publications
Feasibility study of developing on-line journals, working papers series, etc.
Expansion of the media profile of AUC and its faculty, research, and service activities

Provide incentives and support for faculty to increase the number of service learning courses
Implement the “Cairo in the Curriculum” initiative
Implement the SCE strategic plan
Receive professional accreditation for the School of Continuing Education
Expand enrollment in SCE programs
Expand enrollment in professional development programs

See above
Postponed
Implemented
Professional accreditation of the School of Continuing Education
Enrollment declined due to disruption of Tahrir campus, move of some programs to New Cairo
Enrollment problematic with unrest around Tahrir campus, new International Executive Education program, new
executive MBA, Management Center accredited

Expand the media profile of AUC and its faculty, research, and service activities nationally,
regionally, and internationally
Develop a web-based institutional portfolio

Expansion of the media profile of AUC and its faculty, research, and service activities

Develop and implement performance-based strategic plans for information technology,
facilities management, and human resources management to create high-performing support
services for the AUC community
Develop and implement a multi-year financial plan to ensure the resources needed to
achieve our goals for the future
Complete first cycle of outcome assessment for both academic and support activities and
implement internal and external program review of operations.
Develop and implement a comprehensive, integrated institutional advancement plan

Development and implementation of performance-based strategic plans in IT, facilities management, and HR

Launch the leadership phase of a new capital campaign
Implement conversion to a new institutional advancement software
Expand the media profile of AUC and its faculty, research, and service activities nationally,
regionally, and internationally.
Enhance and increase alumni engagement
Implement plan for mapping business processes at AUC in selected units and identify areas
needing service improvement
Require all departments and units to have written policies and procedures available on
AUC’s website.
Complete construction of new campus facilities and renovation of downtown facilities and
develop and implement plan to optimize energy use.
Deliver efficient and cost-effective transportation services for the AUC community to
support the academic enterprise and facilitate integration with urban Cairo.
Develop and implement a revised human resources management plan, which includes
actions to improve training, career and succession planning and reward and evaluation
processes.

Outgoing study abroad decreased to 125 in FY12 from 141 in FY10, marketing efforts increasing
AUC’s formal relationships with international universities (especially US and Canada) have increased 4x since
2007-8.

In progress. Funds made available for development of CBL courses, new CBL office under dean of undergraduate
studies

In progress

Development and implementation of multi-year financial plan
Implementation of institutional assessment plan, all academic departments now have assessment plans, first cycle
of tracked reporting completed, implementation of assessment software, formation of assessment committee
Development and implementation of institutional advancement plan, restructuring of area, development of
fundraising policies, adding staff and building capacity, new leadership
Postponed due to impact of revolution
Preparation in progress for move to new advancement system.
Expansion, new associate provost for research administration, entrepreneurship, new tech transfer office, website
now in Arabic, Arabic and English enewsletters launched, social media presence
Slightly decreased after revolution, new Loyal for Life, senior gift campaigns launched
In progress. External reviews conducted of Security (x2), HR, Finance, consultants for Advancement
Creation of centralized policy website, development of policies where they were lacking
Construction and renovation completed. Creation of Office of Sustainability, completion of first carbon footprint
report, optimization of campus lighting, review and reduction in energy use, optimization ongoing.
Numerous transportation surveys launched, contracts with service providers altered to improve service, new service
providers added
In progress due to several management changes and fall 2011 protests. New performance appraisal system in place,
salaries and benefits revised to raise to market values, training program revised to more closely meet campus needs,
staff satisfaction survey scheduled for fall.
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APPENDIX TWENTY-FIVE:
Dashboard Indicators: Transforming AUC 2011-2013
FY12 (Feb12)

FY11 (Nov10)

FY10

Enrollment: Undergraduate

5,244

4,760

5,055

Enrollment: Graduate

Educational Excellence

1,259

1,224

1,148

Enrollment: Other non-degree seeking

321

569

428

Acceptance rate

56%

48.6%

56.0%

Yield rate

77%

79.9%

81.1%

Percent of class sections with less than 20 students

52%

55%

57%

Percent of class sections with more than 50 students

0.4%

0.2%

0.4%

Faculty to student ratio

1:11.4

1:11.5

1:12.3

First-year undergraduate student retention

89%

94%

94%

Six-year graduation rate

82%

80%

82%

2.4:1

2.1:1

2.4:1

$20,336,760 (FY11)

$17,901,924 (FY10)

$17,011,449 (FY09)

Enrollment: % of degree-seeking students who are international

9.5%

9.7%

9.6%

Enrollment: International non-degree students

275

436

399

Research Impact/Research
Full-time teaching faculty to full-time equivalent faculty
Funding for sponsored programs
Global Experience

No. of outgoing study abroad students/year

125 (FY12)

141 (FY 10)

128 (FY 09)

Faculty demography: percent US/Egyptian/other

31%/53%/16%

29%/58%/13%

33%/56%/11%

Student demography: percent US/Egyptian/other

7%/87%/6%

9%/84%/7%

9%/85%/6%

23,969 (FY11)

32,016 (FY10)

37,716 (FY09)

$1590

$1,513

$1,480

Aid recipients as a percent of enrolled undergraduates

44%

42.6%

43.3%

No. of diversity scholarships offered/semester

463

448

473

Percent undergraduate alumni that are donors

6% (FY 10)
5% (FY 11)

6% (FY09)

6% (FY08)

Percent annual fundraising goal achieved

43% (FY 11)

107% (FY10)

71% (FY09)

Operating income ratio

-17.9% (FY11)

-11.1% (FY 10)

-13.9% (FY09)

Revenues per student FTE (tuition and fees)

$16,267 (FY11)

$17,075 (FY10)

$15,807 (FY09)

Operating expenses per student FTE

$31,050 (FY11)

$29,971 (FY10)

$30,214 (FY09)

4.7% (FY11)

4.0% (FY10)

3.8% (FY 09)

$80,811 (FY11)

$77,690 (FY10)

$80,871 (FY09)

8.0% (FY11)

3.1% (FY10)

-14.8% (FY09)

Community Service
Enrollment in continuing education programs by head count
No. of service learning courses
Average financial aid for undergraduates

Institutional Quality
[TBD: measure of assessment compliance]

Viability ratio (expendable net assets/long-term debt)
Total value of endowment assets per FTE
One-year percent return on endowment
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APPENDIX TWENTY-FIVE:
Links to Web Documents Cited in Text
SECTION ONE: Executive Summary









AUC Course Catalog: http://catalog.aucegypt.edu/content.php?catoid=19&navoid=763
AUC Fact Book and Profile: http://www.aucegypt.edu/research/IR/Research/Pages/FactbookandProfile.aspx
Transforming AUC: Strategic Plan 2011-2013:
http://www.aucegypt.edu/about/PlanBudg/Documents/TRANSFORMING_AUC_vMay2010.pdf
AUC Campus and Facilities: http://www.aucegypt.edu/about/CampFacil/Pages/default.aspx
AUCToday Coverage of Spring 2011 Events: http://www1.aucegypt.edu/publications/auctoday/index_Spring2011.htm
AUC’s Freedom of Expression Policy: http://www.aucegypt.edu/about/Expression/Pages/default.aspx
Special University Commission on Conduct: http://www.aucegypt.edu/about/conductcommission/Pages/default.aspx
Report of the Special Commission on Conduct: http://www.aucegypt.edu/about/President/Pages/january2012013.aspx

SECTION TWO: Institutional Response to Recommendations
Standard 1: Mission and Goals












MSCHE Monitoring Report 2010:
http://www.aucegypt.edu/research/IR/accred/Documents/MSCHE%20Monitoring%20Report%20March%2010.pdf
Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
“High Impact Practices in the Freshman Year: A Guide to Designing Freshman Year Courses”:
http://wiki.aucegypt.edu/index.php/Category:A_Guide_to_Designing_Freshman_Year_Courses
Undergraduate Research Office: http://www.aucegypt.edu/research/Undergraduate/Pages/default.aspx
AUC Bus Service: http://www.aucegypt.edu/research/Undergraduate/Pages/default.aspx
Center for Learning and Teaching (CLT): http://www.aucegypt.edu/llt/clt/Pages/default.aspx
Gerhart Center for Philanthropy and Civic Engagement: http://www.aucegypt.edu/research/gerhart/Pages/default.aspx
Community-Based Learning Program: http://www.aucegypt.edu/research/gerhart/CBL/Pages/Home.aspx
Tahrir Dialogue: http://www.aucegypt.edu/gapp/pages/tahrirdialogue.aspx
AUC’s Carbon Footprint: http://www.aucegypt.edu/about/sustainability/Documents/FootprintFY11Final.pdf
University Space Policy: http://www.aucegypt.edu/about/Policies/Documents/AUC_space_policy-1.pdf

Standard 2: Planning, Resource Allocation, and Institutional Renewal




Guiding Principles for Assessment: http://www.aucegypt.edu/research/IR/assess/Documents/Guiding%20Principles.pdf
News@AUC Article on the Council for Advising, Registration, and Enrollment:
http://www.aucegypt.edu/newsatauc/Pages/story.aspx?eid=1042
Planning and Budgeting Central Website: http://www.aucegypt.edu/about/PlanBudg/Pages/default.aspx

Standard 3: Institutional Resources






Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
University Policies, Policy Template, and Policy Approval Process:
http://www.aucegypt.edu/about/Policies/Pages/default.aspx
The AUC Annual Fund: http://www.aucegypt.edu/giving/Pages/AUCAnnualFund.aspx
Supply Chain Management and Business Support: http://www.aucegypt.edu/offices/Supply/Pages/default.aspx
Internal Audit: http://www.aucegypt.edu/offices/audit/Pages/default.aspx

Standards 4 and 5: Leadership and Governance and Administration



Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
AUC Profile: http://www.aucegypt.edu/research/IR/Research/Documents/Profile_2012_2013.pdf
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“About AUC”, AUC Website: http://www.aucegypt.edu/about/Pages/default.aspx

Standard 6: Integrity



Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
Academic Integrity Website: http://www.aucegypt.edu/academics/integrity/Pages/default.aspx

Standards 7 and 14: Institutional Assessment and Assessment of Student Learning





Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
Progress Report to MSCHE 2012: http://www.aucegypt.edu/research/IR/accred/Documents/ProgressReport2012.pdf
AUC’s Integrated Software for Planning, Assessment, and Program Review: https://aucegypt.compliance-assist.com/
CLT Workshops and Institutes: http://www.aucegypt.edu/llt/clt/Workshops/Pages/default.aspx

Standard 8: Student Admissions














Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
News@AUC Article on the Council for Advising, Registration, and Enrollment:
http://www.aucegypt.edu/newsatauc/Pages/story.aspx?eid=1042
First-Year Experience Program: http://www.aucegypt.edu/studentlife/FYE/Pages/fyestues.aspx
Fellowships: http://www.aucegypt.edu/admissions/grad/finsup/Pages/default.aspx
AUC’s Homepage: http://www.aucegypt.edu/Pages/default.aspx
AUC on Twitter: https://twitter.com/AUC
AUC on Facebook: https://www.facebook.com/aucegypt
AUC on LinkedIn: http://www.linkedin.com/company/american-university-in-cairo
AUC on YouTube: http://www.youtube.com/user/AUC
Office of Communications: http://www.aucegypt.edu/offices/Communications/Pages/default.aspx
AUC Course Catalog Description of PhD in Applied Sciences:
http://catalog.aucegypt.edu/preview_program.php?catoid=15&poid=1795&returnto=475
AUC Course Catalog Description of PhD in Engineering:
http://catalog.aucegypt.edu/preview_program.php?catoid=15&poid=1800&returnto=475
Transfer Credit Equivalency Tool: http://www3.aucegypt.edu/sso/transfer/Default.aspx

Standard 9: Student Support Services



Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
Student Portal: http://www.aucegypt.edu/students/Pages/default.aspx

Standard 10: Faculty










Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
Office of the University Ombuds: http://www.aucegypt.edu/offices/ombuds/Pages/default.aspx
Performance Appraisal Instruments and Guides: http://www.aucegypt.edu/offices/HR/forms/Pages/default.aspx
Office of Training and Development: http://www.aucegypt.edu/offices/hr/training/Pages/default.aspx
Academic Integrity Committee: http://www.aucegypt.edu/academics/integrity/Resp/Pages/AIC.aspx
Council on Academic Integrity: http://www.aucegypt.edu/academics/integrity/Pages/CAI.aspx
AUC Literacy Program: http://www.aucegypt.edu/research/gerhart/programs/Pages/AUCLiteracyProgram.aspx
Policies and Procedures Manual for Supporting Staff: http://www.aucegypt.edu/offices/HR/policies/Pages/default.aspx
University Policies Website: http://www.aucegypt.edu/about/Policies/Pages/default.aspx
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Standards 11 and 12: Educational Offerings and General Education





MSCHE Monitoring Report 2010:
http://www.aucegypt.edu/research/IR/accred/Documents/MSCHE%20Monitoring%20Report%20March%2010.pdf
Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
Academic Advising: http://www.aucegypt.edu/academics/resources/Advising/Pages/WhyNeeded.aspx
News@AUC Article on the Council for Advising, Registration, and Enrollment:
http://www.aucegypt.edu/newsatauc/Pages/story.aspx?eid=1042

Standard 13: Related Educational Activities









Institutional Self-Study 2008:
http://www.aucegypt.edu/research/IR/accred/Documents/Self_Study_Report_%20Feb_12.pdf
News@AUC Article on New Tahrir Electronic Library:
http://www.aucegypt.edu/newsatauc/Pages/story.aspx?eid=1082
Leadership for Education and Development (LEAD) Program:
http://www.aucegypt.edu/studentlife/LEAD/Pages/Home.aspx
EMPOWER Scholarship: http://www.aucegypt.edu/studentlife/Scholarships/Empower/Pages/Home.aspx
SCE/EELU Agreement Signing Ceremony: http://www.aucegypt.edu/sce/index/Pages/Signing-Ceremony.aspx
News@AUC Article on CLT Workshops to Facilitate Blended Learning:
http://www.aucegypt.edu/newsatauc/Pages/story.aspx?eid=972
List of CLT Faculty Workshops Spring 2012: http://www.aucegypt.edu/llt/clt/Workshops/Pages/FWSpring2013.aspx
AMICAL-CLT Joint Workshop on Collaborative Learning Technologies:
http://www.aucegypt.edu/llt/clt/Pages/Conference2012.aspx

Response to Commission Request for Information on the Implementation of the PhD in Applied Sciences
and Engineering




AUC Course Catalog Description of PhD in Applied Sciences:
http://catalog.aucegypt.edu/preview_program.php?catoid=15&poid=1795&returnto=475
AUC Course Catalog Description of PhD in Engineering:
http://catalog.aucegypt.edu/preview_program.php?catoid=15&poid=1800&returnto=475
Yousef Jameel PhD Fellowships in Applied Sciences and Engineering:
http://www.aucegypt.edu/admissions/grad/finsup/Pages/PhDFellowships.aspx

SECTION THREE: Major Challenges and Opportunities






Student Government Constitution:
http://www.aucegypt.edu/studentlife/involve/gov/Documents/ConstitutionStudentBodyAUC2012.pdf
Student Governance: http://www.aucegypt.edu/studentlife/involve/gov/Pages/Home.aspx
AUC’s Freedom of Expression Policy: http://www.aucegypt.edu/about/Expression/Pages/default.aspx
Student Bill of Rights and Responsibilities:
http://www.aucegypt.edu/about/Policies/Documents/Students_Bill_of_Rights.pdf
AUC’s Carbon Footprint: http://www.aucegypt.edu/about/sustainability/Documents/FootprintFY11Final.pdf

SECTION FOUR: Analysis of Enrollment and Financial Projections




The President’s Catalyst for Change Award: http://www.aucegypt.edu/about/Pages/award.aspx
AUC’s Fact Book: http://www.aucegypt.edu/research/IR/Research/Pages/FactbookandProfile.aspx
School of Continuing Education: http://www.aucegypt.edu/sce/Pages/home.aspx

SECTION FIVE: Evidence of Organized and Sustained Processes to Assess Institutional
Effectiveness and Student Learning


Progress Report to MSCHE 2012: http://www.aucegypt.edu/research/IR/accred/Documents/ProgressReport2012.pdf
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Video of Training Workshop for eMAP Planning and Assessment Software:
http://media.aucegypt.edu/amitkees/Planning_SW.wmv
AUC’s Integrated Software for Planning, Assessment, and Program Review: https://aucegypt.compliance-assist.com/
eRepetoire, AUC’s Faculty Activity Tracking Software: http://www.aucegypt.edu/facstaff/Pages/erep.aspx
CLT Archives of Training Materials: http://www.aucegypt.edu/llt/clt/Workshops/Pages/Archives.aspx
PowerPoint of Workshop on Developing Assessment Plans for Academic Programs:
http://www.aucegypt.edu/about/PlanBudg/Documents/AssessmentPlanAcademic.pptx
PowerPoint of Workshop on Developing Assessment Plans for Administrative Units:
http://www.aucegypt.edu/about/PlanBudg/Documents/AssessmentPlanAdminUnits.pptx
Examples of Outcomes by Academic Support or Administrative Units:
http://www.aucegypt.edu/research/IR/assess/Pages/Outcome,byAcademicSupportandAdministrativeUnit.aspx
PowerPoint Presentation of NSSE Results 2011:
https://www.google.com/url?q=http://www.aucegypt.edu/research/IR/assess/Documents/NSSE%2520Presentation%252020
11Brief.pptx&sa=U&ei=5nmKUe6xM4fDhAfduIDQCA&ved=0CBEQFjAF&client=internal-udscse&usg=AFQjCNGBKwKuZGUDalg4O5NZkjnVkNgAzw
Senate Syllabus Rubric: http://www.aucegypt.edu/about/Policies/Documents/Syllabus_Rubric.doc
Example of Course Syllabus:
http://www.aucegypt.edu/huss/rhet/courses/Documents/Website%20uploads/Spring%2011/MarquisG321-02-03Sp11.pdf
Example of Program Website with Listing of Program Outcomes (Math):
http://www.aucegypt.edu/sse/math/Pages/Mathmission.aspx
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Transforming AUC: Strategic Plan 2011-2013:
http://www.aucegypt.edu/about/PlanBudg/Documents/TRANSFORMING_AUC_vMay2010.pdf
Video and Minutes of Community Fora: http://www.aucegypt.edu/about/PlanBudg/Pages/PlanningFora.aspx
Planning and Budgeting Submission Database: https://planning.aucegypt.edu/Userlogin.aspx
User’s Guide for the Planning and Budgeting Submission Database:
http://www.aucegypt.edu/about/PlanBudg/Documents/Planning%20Matrix%20Step-by-Step%20Guide%202012.pdf
Planning “Kick-Off” Presentation:
http://www.aucegypt.edu/about/PlanBudg/Documents/Presentation%20for%20Planning%20Kick-Off%2013-15.ppsx
Planning Calendar FY14-16: http://www.aucegypt.edu/about/PlanBudg/Documents/Planning%20Calendar%20FY14FY16%20(18Dec12).docx
AUC’s Integrated Software for Planning, Assessment, and Program Review: https://aucegypt.compliance-assist.com/
Planning and Budgeting Central Website: http://www.aucegypt.edu/about/PlanBudg/Pages/default.aspx
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